
​2025-2026 Primary and​​Elementary Literacy Reading Plan​

​Section A: Five Pillars of Reading Instruction​

​Describe how reading assessment and instruction for all students in the school includes​
​oral language, phonological awareness, phonics, fluency, vocabulary, and comprehension​
​to aid in the comprehension of texts to meet grade‑level English/Language Arts​
​standards.​

​As teachers work to meet the academic needs of students, a team which includes an​
​Instructional Coach, Literacy Specialist and the Administration team work together to​
​use assessment data to make decisions about student needs. Weekly PLC meetings are​
​designated for teachers to collaborate instructional practices, discuss unit plans and to​
​share assessment data. Teachers also discuss best practice for Tier 1 instruction and how​
​that would be utilized in whole group, small group, strategy groups, or one to one​
​conferencing. The literacy block in the school day has dedicated time for language and​
​word study components, Read Aloud, Focus lessons, Share/Close Reading, along with​
​Independent/Community writing daily. Starting with foundational instruction, our K4​
​students are exposed to systematic and explicit instruction in phonological and​
​phonemic awareness through daily lessons that engage students in listening,​
​rhyming,segmenting, and blending activities using Heggerty as a model of instruction.​
​MyIGDIs assessment is given throughout the year to help guide Literacy instruction.​
​In Kindergarten through Grade Five, curriculum is derived from  2024 SCCCR ELA​
​standards for literacy instruction using HMH into Reading as a resource. Reading​
​Horizons in K5 and 1st grade is taught to address explicit, systematic, and sequential​
​phonics instruction. Data assessments are used to look at student ability and growth​
​over time. Data is derived throughout the year from Amira Benchmark and Tutoring​
​(Universal Screener), MAP (1st Grade), Mastery Connect Benchmarks (2nd-5th), and​
​Reading Horizons in K5 and 1st  to address explicit, systematic, and sequential phonics​
​instruction. Teachers in all grades formulate formative assessments to match student​
​learning in the classroom.​

​Section B: Foundational Literacy Skills​

​Document how Word Recognition assessment and instruction​​for PreK-5th grade​
​students are further aligned to the science of reading, structured literacy and​
​foundational literacy skills.​

​As teachers instruct in the area of word study, a systematic, explicit, and sequential​
​progression is prioritized for word recognition instruction. In K4, Heggerty is used as the​
​model for systematic and explicit instruction in phonological and phonemic awareness.​
​In K5 and 1st grades, Reading Horizons is used for phonics instruction where it​
​emphasizes phonological awareness, decoding and encoding strategies, letter-sound​
​correspondence, high frequency words, and multi-sensory learning approaches. In​



​Grades 2nd through 5th, HMH Structured Literacy is the model where students continue​
​instruction in phonological awareness, phonics (decoding and encoding), vocabulary​
​and comprehension. Students in K5 through 5th grade are assessed three times a year​
​using Amira as an universal screener. Amira is designed to evaluate students’ proficiency​
​in decoding and recognizing words through phonological awareness, letter-sound​
​correspondence, high frequency words, vocabulary, background knowledge, and word​
​reading accuracy and fluency.​

​Section C: Intervention​

​Document how the school uses universal screener data and diagnostic assessment data​
​to determine targeted pathways of intervention (word recognition or language​
​comprehension) for students in PreK-5th grade who have failed to demonstrate​
​grade‑level reading proficiency.​

​Assessment data is closely reviewed and instructional decisions and interventions are​
​based on the GCS MTSS Framework. Data is used to match the students’ needs to the​
​level and type of intervention support needed. Amira universal screener is given three​
​times a year (Fall-Winter-Spring) and additional formative and summative assessments​
​inform interventions inside the classroom as well as supplemental interventions outside​
​of the regular classroom. Amira data is aligned to Scarborough’s Reading Rope. When a​
​screener or diagnostic assessment indicates a student is below grade level, plans are​
​developed in collaboration with parents to remediate reading difficulties and progress​
​monitoring occurs according to the needs of the student.​
​In our Preschool 4K program, instructional decisions are made based on a combination​
​of formative and summative assessments incorporated into GCS 4K curriculum maps. K4​
​students are given MyIGDI’s three times a year (Fall-Winter-Spring) and data is used to​
​inform whole/small groupings and individual instruction. The Dial-4 is administered in​
​the fall to identify individual students whose academic, social emotional, and/or​
​development needs may require additional follow-up. K4 teachers have access to​
​Heggerty Phonemic Awareness assessments through the Heggerty PA online platform.​
​Assessment results can be used to monitor student progress with phonological and​
​phonemic awareness skills, and to plan for instruction.​

​Section​​D: Supporting Literacy at Home​

​Describe the system in place to help parents in your school understand how they can​
​support the student as a reader and writer at home.​

​Teachers, instructional coaches, Title 1 Facilitator, and administration collectively work​
​together to help bridge home and school relations. Teachers meet specifically at the end​
​of the 1st nine weeks to conference with parents concerning literacy development.​
​Teachers contact parents in various ways, such as through phone calls, email, See Saw​
​platforms, face to face conferences, and teacher/school newsletters to communicate with​
​parents.​
​Amira parent reports (K5-5th) give detailed information on how the student is​



​progressing in decoding, phonological awareness, high frequency words, background​
​knowledge, and vocabulary. The Amira parent report is sent three times a year after each​
​benchmark window (Fall- Winter-Spring). The report will also indicate strategies for​
​supporting the student’s reading growth based on their individual skill need.​
​In K4, MyIGDI’s parent report will report progress being made in the area of​
​phonological awareness and alphabet knowledge.​
​School based Family Nights are planned throughout the year to include a Literacy night​
​where families can spend time learning and participating in literacy activities with their​
​child.​

​Section E: Progress Monitoring​

​Document how the school provides for progress monitoring of reading achievement and​
​growth at the school level with decisions about intervention based on all available data​
​to ensure grade-level proficiency in reading.​

​Progress Monitoring is completed in various ways from Tier 1 instruction to Tier 2​
​instruction. Students (K5-5th) that are in the lowest 25% from Amira Benchmarking​
​Data are able to tutor weekly. Goals are established for students to have an expected​
​growth to be of .1 per month or to reach the 25%ile or higher on ARM percentile.​
​Students identified as needing Tier 2 intervention, targeted interventions are​
​progress-monitored monthly using Subset on Demand Assessments (SODAs). These​
​assessments are targeted focused and designed to help you monitor student progress in​
​specific reading skills during RTI/MTSS interventions. SODAs allow you to zero in on​
​particular constructs where your students need additional support. Students in need of​
​Tier 3, intensive interventions are progress monitored every two weeks. Data is​
​documented in an GCS Intervention Progress Monitoring Data Sheet and the Literacy​
​team will discuss next steps looking at the most current progress monitoring data and to​
​adjust instruction to reflect the latest data.​
​Students identified as reading above grade level are progress-monitored to ensure​
​expected growth is maintained or exceeded for grade level proficiency.​

​Section F: Teacher Training​

​Explain how the school will provide teacher training based in the science of reading,​
​structured literacy, and foundational literacy skills to support reading achievement for​
​all students.​

​For the school year 2025-2026, K-5-3rd grade teachers,instructional coach, literacy​
​coach, reading interventionists, Special Education teachers, and school administrators​
​are currently working through LETRS training. Chandler Creek had 34 teachers complete​
​Year 1 or Volume 1 and those teachers are now in Year 2 or Volume 2. We have four​
​teachers working in Year 1 at this time. Our K4 teacher has completed the LETRS for​
​Early Childhood training.​
​PLC time is a time to continue ongoing PD into SCCCR ELA standards where coaches and​
​teachers have time to discuss the curriculum. Teacher planning incorporates the science​



​of reading into classroom practices.​

​Section G: Analysis of Data​

​Strengths​​: Leadership and teacher teams continue working​​together in PLCs weekly.​
​One area that has been frequently discussed is the emphasis on vocabulary and how it​
​fits across all content areas. The intentional planning on explicit vocabulary instruction​
​is proving to be highly effective. By embedding vocabulary instruction, students are able​
​to build word knowledge and practice applying across various contexts. The goal is for​
​students to apply words effectively and demonstrate a deeper understanding.​

​Possibilities for Growth​​: Looking across strands for​​3rd through 5th, a growth would be​
​engaging with fictional and non-fiction works with reading literary text. Teachers will​
​look at planning ways to teach deeper with a focus on  genre, theme, plot and​
​understanding the components of close reading.​

​Eligible" teachers for state-funded LETRS training:​

​●​ ​K-3 Classroom Teachers​
​●​ ​Reading Coaches​
​●​ ​Reading interventionists​
​●​ ​K-3 Special Education Teachers​
​●​ ​School Administrators​

​How many eligible teachers in your school have completed Volume​
​1 ONLY of LETRS?​

​34​

​How many eligible teachers in your school have completed​
​Volumes 1 and 2 of LETRS?​

​0​

​How many eligible teachers in your school are beginning Volume 1​
​of LETRS this year (or have not yet started or completed Volume 1)?​

​4​

​How many eligible teachers in your school are beginning Volume 2​
​of LETRS this year?​

​34​

​How many CERDEP PreK teachers in your school have completed​
​EC LETRS?​

​0​



​How many CERDEP PreK teachers in your school are beginning EC​
​LETRS this year?​

​0​

​Section H:​​Previous​​Schoo​​l Year SMART Goals and Progress​​Toward those Goals​

​Please provide your previous school goals from last school year and the progress your​
​school has made towards these goals.  Utilize quantitative and qualitative data to​
​determine progress toward the goal (s).​

​Goal #1:​
​Reduce the percentage of third graders​
​scoring Does Not Meet in the spring of​
​2024 as determined by SC Ready from​
​29.9% to 26.9% in the spring of 2025.​

​Progress: We met our goal in that third​
​graders ELA Data from Spring 2025 DNM​
​was 21.3%. From the  Spring 2025 goal to​
​the actual goal met, there was a 5.6%​
​improvement rate. As we are pleased to​
​see an improvement, teachers and​
​coaches will keep striving for​
​improvement and will continue to explore​
​various approaches to best practice,​
​interventions, and enrichment​
​instruction. Teachers and coaches will​
​continue to use data from assessments​
​and be intentional in our teaching of​
​specific strands to see growth in some of​
​the weaker standard strands.​

​Section I:​​Current​​School Year SMART Goals and Action​​Steps Based on Analysis of​
​Data​

​Goal #1​ ​Current Goal #1 (Third Grade Goal):​​Increase the percentage​​of​
​third graders scoring Meets and Exceeds in the spring of 2025 as​
​determined by SC READY from 53.7% to 56.7% in the spring of​
​2026.​

​Action​
​Steps:​

​With thinking of our Growth Possibilities, we as a team will look across​
​strands for 3rd through 5th, a growth would be engaging with fictional​
​and non-fiction works with reading literary text. Teachers will look at​
​planning ways to teach deeper with a focus on  genre, theme, plot and​
​understanding the components of close reading.​



​Goal #2​
​Reduce the percentage of K-5 students scoring “at risk”as measured by​
​the Amira benchmark from 15% in fall of 2025 to 12% in Spring 2026.​

​Action​
​Steps:​

​Teachers will continue to allow students to tutor with Amira that have​
​been identified as below 25%ile in their achievement. All third graders​
​tutor everyday regardless of their percentile rank. Teachers can use​
​Amira data or specific strands to help guide remediation in small groups.​


