Woodmont
International Baccalaureate
High School

Portfolio
2008 - 2013

Mr. Darryl Imperati, Principal

Dr. Phinnize Fisher, Superintendent
Greenville County Schools

Update: Spring 2011




TABLE OF CONTENTS

Executive Summary
Information and AnalysiS.............ccocoiii i,

Student Achievement
Student Learning Needs and Desired Results

Quality Planning
Detailed Action Plan: See attached folder for thedllowing:
Performance Goal 1: Longitudinal
Performance Goal 2: End of Course Testing
Performance Goal 3: First Attempt
Performance Goal 4: Graduation Rate
Performance Goal 5: School Climate
Performance Goal 6: Highly Qualified Status
Performance Goal 7: IB/Advanced Placement Testing

Professional Development
Professional Development Plan

Leadership

Partnerships.......coooo i

Continuous Improvement and Evaluation
Summary of Progress and Next Steps

School Action Plan




Woodmont
International Baccalaureate
High School

Portfolio

Executive Summary




EXECUTIVE SUMMARY

Woodmont High School is one of fourteen high schabit comprise the School District of
Greenville County. As one of only three rural hgghools, Woodmont High School serves
1,652 students in grades 9 through 12 from its idiate geographical area, as well as
students bussed from the city of Greenville. Theodmont High School student body is an
ethnically diverse population, with a student ratigixty-six percent white to thirty-four
percent minority students. Currently, there aré®38ilty members, four administrators
(including our principal), one administrative atsig, an IB/AP Coordinator, one
Curriculum Resource Teacher, and eleven suppdft $tee school is part of the District's
$999 million construction plan. Construction of tiew facility started in the late spring of
2003 and was completed by the opening of scho®0@5. The new facility and added
technology has been worth the wait. Woodmont Highd®l's stakeholders are extremely
proud of the new facility and are expecting impnoeats in all other areas of the school.

Woodmont High School is improving and looks forwsmdeaching the goals set by the
faculty. We have a comprehensive school-wide pgtahis aligned with the criteria of our
district as well as with the state’s report cardc&use of constant leadership changes,
Woodmont High School has revamped several timesljiest to new leadership styles. Even
with this challenge, it is evident that WoodmongHiSchool is on the rise and that our
mission to create lifelong learners and producatitigens is working. To make sure this
success continues, student achievement and sdimoate are the main focal points of
everyone in the school. Three broad goals (cuiouhlignment, increasing rigor, improving
the graduation rate) were set at the beginning@fear and were communicated to the
faculty in our first faculty meeting. Ongoing preftonal development will help ensure that
all teachers meet these goals.

Our sights are also set on improving our schoabregard rating. South Carolina’s

Education oversight Committee evaluates schoolsggusipieces of data: longitudinal and

first attempt HSAP passage rates, graduation aatkthe percentage of students passing
their state mandated end of course exams. Shayeramd long range SMART goals have
been determined and are reflected in our Actiom Riaeach of the data pieces measured by
the School Report Card.

Thirty percent of the School Report Card ratindesived from the percentage of tenth grade
students who pass the Exit Exam by the spring gi@mlutwo years later. This is commonly
known in our school as the longitudinal rate. Aedaiin the school Action Plan, our goal is to
move from a 91.9% longitudinal rate in the 200-28&Hool year to a 95% longitudinal rate
in 2010-2011. While there is some concern as t@dssibility of continuous improvement
over time in this category due to the number df s@htained non-diploma students in our
school, many strategies have been implementecttearse student success on the exit exam.
Seniors needing to pass a portion of the exit exaascheduled into HSAP remediation
classes and are united with a Michelin tutor. Seni@ve the opportunity to attend one full
day HSAP Cram Session before fall and spring tgstivhen possible, select juniors are also
scheduled into the HSAP remediation classes. Senesaurces have been purchased to
supplement English and math classes. All teachers hAccess to American Book




Company’sPassing the South Carolina HSAP Workboaid access to the USATestPrep
online testing preparation site.

These same resources also help prepare studeini & exit exam for the first time.
Woodmont High School’s second goal is to increasepercentage of second year students
passing both parts of the exit exam. This goalss measured by the School Report Card
and comprises 20% of the rating. Increased accbilityan the freshman year under state
mandated end of course testing is expected toglkay role in improving the school’s first
attempt passage rate. Second year students vallialdergo a practice exit exam three to
four weeks prior to the real exam. Test resultenftbe practice exam will be analyzed by
teachers, students, and parents. With these remadthers will be able to differentiate
instruction to meet the needs of individual studemeachers are confident we will move
2009-2010's first attempt passage rate from 80@&586 for 2010 — 2011.

First attempt passage rate and longitudinal passdgeare major factors in a student’s ability
to graduate. However, passing the exit exam isgoststepping stone towards graduation.
Woodmont High School had a 63% graduation ratédB822009. Nationwide statistics

reflect that a student’s potential graduation sasce directly correlated to the same student
passing his freshman year of high school. Justrfikay schools across the state, Woodmont
High School helps ease the transition for studentsring high school with a newly
structured Freshman Academy. Teachers on eachr ¢dvotteams share common planning
and work together to ensure student success. Aaegdzell schedule was also added in
2008-2009 to accommodate 45 minskenniesfor core freshman classes. Because of a state
grant, a Career Specialist representing the Job&rerica’s Graduates (JAG) Program has
also been added to help selected students indgbkrfran class. While the Freshman
Academy enjoys much success, there are still stadeat fall behind in credits needed to
graduate.

To help students catch up on lost credits, Grelen@ibunty implemented APEX Learning,
an online credit recovery program. This prograweginew hope for students pondering the
idea of dropping out of high school thinking theyl wever catch up to graduate with their
original class. Night classes, better known as iglSchool, can also help a student gain an
additional 2 units each year. Block scheduling @an help students earn more credits for
graduation. Making students and parents awarehwdeding is the major focus of our
Advisor/Advisee program. At least once a year, p&rare asked to conference with their
child and his guidance counselor to discuss trgstscand scheduling. Another program that
focuses on increasing the graduation ra# Few Good MenThis program aligns male
mentors in the community with selected “at riskiidgnts. This year we are hoping to also
implementA Few Good Wometo assist our female at-rigiopulation. Many good things are
happening to ensure the chances of our studerds@iag on time. Consistently guiding and
motivating our students to take advantage of oagm@ams will help improve our students’
academic success.

Even though most of our efforts are directed towdhe average and below average student,
one goal is in place for the honors program insmool. To be an honor student in this
school means that many of the courses will fallarrtle Advanced Placement or




International Baccalaureate status. In the pastState Educational Oversight Committee
measured the amount of students earning LIFE Sdhops meeting the SAT/ACT criteria.
Last year, 22% of the senior class earned an 164@Be0SAT or 24 on the ACT. This year
we look forward to seeing this percentage growa#20ur strategies are paying off. Many
teachers have been trained to teach Advanced Péatexourses and have been certified to
teach under the International Baccalaureate PragFeaming has been costly, but
professional development opportunities for teachezsclearly helping our students. Even
though this 20% of the Report Card has been reglatth the percentage of students
passing end of course tests, we will continue fmaed our AP/IB Program and have set
goals to improve the passage rate of these exams.

Setting goals gives focus. Woodmont High Schobkisoming more data driven each year.
Data collection will give insight to creating godihat can help improve many facets of the
school. Currently, Woodmont High School is attagkihe goals set by the legislature head
on. Because one of our strategies for curriculugnaient is to continue writing standards
based curriculum, teachers have also started te ssmmon pacing guides and common
assessments. Common assessments will be a sighifed in identifying strengths and
weaknesses of students as compared to studentstimea teacher’s classroom while also
helping teachers to identify pedagogical strengfiather teachers.

Sustaining the improvement will be the key to WooditrHigh School’s future success.
Woodmont High School must work towards buildingpfdsstaff that will be committed to
staying at the school. Having a new state of théaaility and a respected principal should
help with not only the attrition rate but also wdtudent pride. The faculty believes that our
new goals can lift the spirits of all stakeholdansl thus change the image of our school to
one that is admired by everyone in the District.

The portfolio that follows gives valuable infornati about what is happening at Woodmont
High School.
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DISTRICT PROFILE

Greenville, South Carolina is situated in the Piedtwegion in the foothills of the Blue
Ridge Mountains. As reported by the 2005 census, daeenville County has more than
407,300 residents, a 7.3 percent increase sinc20@ census. Greenville County, once
known as the textile giant of the Upstate, hasafrtbe most diversified economies in South
Carolina. Greenville has experienced tremendousesisan recruiting top tier corporations.
Over the past several decades, Greenville hasitedmichelin, General Electric, Hitachi
and BMW to the region.

According to 2000 census data, the homeownerstegnasreenville County was 68.2%.
The median annual household income for Greenvill2003 was $41,984, while 47,205
persons were living below the poverty level. Tassessed property within the Greenville
city limits equals over $221 million.

There are 12 universities and colleges in the laozh: Anderson University, Bob Jones
University, Clemson University, Converse Collegetrgan University, Greenville Technical
College, North Greenville University, Southern WgsIn University, USC Upstate, Tri-
County Technical College and Wofford College.

Greenville County Schools (GCS) is widely recogdias a leader in public education.
Serving over 70,900 students, GCS is the largddigsichool system in South Carolina.
According to the latest publication from the Natb@enter of Education Statistics, GCS is
the 54" largest school district in the nation. The areaext by GCS covers over 800 square
miles and includes almost all of Greenville Couatyl portions of Laurens and Spartanburg
Counties. The District facilities include 6 childwelopment centers, 49 elementary schools,
18 middle schools, 14 high schools, 4 career cenéed 7 special focus centers. Among the
elementary, middle, and high schools, 12 Intermafi@accalaureate programs and 11
magnet academics operate, providing unique eduatapportunities, including
concentrations in foreign language, communicatit®, @re-engineering, and science and
technology.

GCS has 17 schools receiving federal funding frotie T. Title | funds allow schools to
provide opportunities for children to acquire thwledge and skills contained in the
challenging state content standards. The GCS Muttegram provides enriched and
accelerated educational programs. These prograchgle school-wide programs that
provide additional staffing, professional developt@nd parent involvement programs to
help parents participate in the education of tbkildren at home and at school.

GCS serves a culturally diverse population of stisleThe racial/ethnic make-up of students
in GCS in 2009-2010 was 59.4% white, 26.0% Afridanerican, 10.9% Hispanic, 2.6%
Asian, and 0.3% Native American. Dedicated to megehe educational needs of all
students, GCS serves over 10,251 (14.4%) studetitslisabilities. Of those, over 7,955

are students with disabilities more severe thaedpand an additional 2,296 are students
with speech disabilities. Additionally, 14,176 (@%) GCS students participate in the




District’s gifted and talented program. GCS alsweg over 5,800 (8.2%) K-12 students who
meet the state specifications for English for Speabkf Other Languages (ESOL).

GCS stresses the importance of daily attendancalfetudents and teachers. As reported in
the 2009-2010 annual District Report Card, GCSdradverage student attendance rate of
95.9% and a teacher attendance rate of 97.5%. Amehstudent dropout rate was 3.6%.

There are 5,074 teachers in the District; 63.5% IMdster's degrees or higher and 605 are
National Board Certified. The average teacher gate2009-2010 was $46,593.

Thirteen Greenville County schools have been naianal Blue Ribbon Schools of
Excellence. Over the last thirty years, 20 Grem@ounty schools have been designated
Palmetto’s Finest Schools, our state’s highest htaraschools. In May 2010, 15 Greenville
County schools were identified as Red Carpet Sehfooltheir efforts to provide the highest
level of customer service to their parents and scbommunity. Forty-eight Greenville
County schools have received the honor at least.omwenty-nine schools are part of the
PTA National Schools of Excellence, and 34 schbalse been identified as Baldrige Model
Schools. Additionally, GCS staff have garnerecdesahprestigious state awards in the last
year, including SC Teacher of the Year, SC SecgnBencipal of the Year, and SC
Superintendent of the Year. Finally, 88% of out@@raduates went on to pursue higher
education and earned approximately $82.7 millioadademic scholarships, including 12
seniors who earned National Merit Scholarships.

In 2008-2009, Greenville County Schools earnedadvati Accreditation from the AdvancED
Accreditation Commission, recognizing GCS as a lgigality school district and granting
full accreditation to the school district and dlits schools.

EXECUTIVE SUMMARY OF NEEDS ASSESSMENT FINDINGS

GOAL AREA 1

AYP and Report Card Ratings

In 2010, the percentage of GCS schools that met lNgfeased by 4.6 percentage points
from 2009. Figure 1.1 displays the percentage©@8Gchools that met AYP for the past five
years. The percentage of elementary and middiecdsithat met AYP increased in 2010.
No GCS high schools met AYP in 2010. While therdishas not met AYP since 2004-
2005, the number of objectives met has increa3ée. district met 29 out of 37 objectives
(78.4%) in 2005-2006 and 2006-2007, 27 out of Jéalves (73.0%) in 2007-2008, and 34
out of 37 objectives (92.0%) in 2008-2009 and 2020%20.




Figure 1.1 AYP History in GCS
GCS All Schools* No
05-06 60

06-07 58

07-08 70

08-09 49

09-10 43

Elementary
05-06 28

06-07 28

07-08 39

08-09 17

09-10 13

Middle

05-06 17
06-07 17
07-08 17
08-09 17
09-10 15

05-06 14 14 0.0%
06-07 13 14 7.1%
07-08 13 14 7.1%
08-09 14 14 0.0%
09-10 14 0 14 0.0%

*GCS All Schools data include traditional schootslgspecial centers. Career centers were
included prior to 2010, when the SC Departmentaidation ceased calculation of AYP for
career centers.

For the last five years, the Absolute Rating foe&ville County Schools has remained at
Average, while the Growth Rating has fluctuatedMeein At-Risk in 2005-2006 to Average
in 2009-2010. In 2008-2009, the district’'s Growating was raised one level because of
substantial improvement in the achievement of sitgdeelonging to historically
underachieving groups of students. Figure 1.2layspthe Absolute and Growth Rating
totals and percentages for GCS traditional schaplscial centers, and career centers since
2005-2006. The last two years have seen incraéaslkes number of schools earning an
Absolute Rating of Good or Excellent.




Figure 1.2 Absolute and Growth Rating History in GCS

Total Excellent

Total Good

Total Average

Total Below Average
Total At-Risk

Total

ABSOLUTE
NUMBER

18
24
37
6
1
86

ABSOLUTE

PERCENT

20.9%
27.9%
43.0%
7.0%
1.2%

GROWTH
NUMBER

19
25
32
3
7
86

GROWTH
PERCENT

22.1%
29.1%
37.29

3.5%
8.1%

ABSOLUTE
NUMBER

18

15

46
4
3
86

ABSOLUTE
PERCENT

20.9%

17.4%

53.5%
4.7%
3.5%

GROWTH
NUMBER

10
16
45
11
4
86

GROWTH
PERCEN

Total Excellent
Total Good
Total Average
Total Below Average
Total At-Risk
Total

ABSOLUTE
NUMBER

8
17
34
20

5
84

ABSOLUTE

PERCENT

9.5%
20.2%
40.5%
23.8%

6.0%

GROWTH
NUMBER

11
12
12
29
20
84

GROWTH
PERCENT

13.1%
14.3%
14.3%
34.5%
23.8%

ABSOLUTE
NUMBER

ABSOLUTE
PERCENT

8.4%
19.3%
42.2%
21.7%
8.4%

IMPROVE.

NUMBER

ABSOLUTE

Total Excellent

Total Good

Total Average

Total Below Average

Total Unsatisfactory
Total

ABSOLUTE

NUMBER

12
19
28
17
6
82

PERCENT

14.6%
23.2%
34.1%
20.7%
7.3%

IMPROVE.
NUMBER

IMPROVE.
PERCENT

7.4%
16.0%
8.6%
19.8%
48.1%

Palmetto Assessment of State Standards Results

In spring 2009, South Carolina instituted the neal@tto Assessment of State Standards
(PASS) to replace the Palmetto Achievement Chadlerests (PACT) in grades 3-8. The
new state test includes five subject areas: wgjtitnglish language arts (reading and




research), mathematics, science, and social stuBi&SS scores are reported using three
scoring levels: Not Met, Met, and Exemplary. Stdescoring Met or Exemplary are
considered to have met the state’s academic stsdar

In spring 2010, Greenville County Schools’ studen&t or exceeded the state average on 26
of 30 tests on PASS.

Figure 1.3 displays the difference between GCSSMIPASS writing scores. GCS had more
students scoring Met and Exemplary in grades 3, &hd 8 when compared to the state.

Figure 1.3 Percent Met and Exemplary on 2010 PASS Writing
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Figure 1.4 displays the difference between GCSS@IPASS ELA (Reading/Research)
scores. GCS had more students scoring Met and Hagnip grades 3, 4, 5 and 8 when
compared to the state.

Figure 1.4 Percent Met and Exemplary on 2010 PASS ELA (Readingnd Research)
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Figure 1.5 displays the difference between GCSSMIPASS math scores. GCS had more
students scoring Met and Exemplary in grades 8,ahd 8 when compared to the state.

Figure 1.5 Percent Met and Exemplary on 2010 PASS Math
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Figure 1.6 displays the difference between GCSSMIPASS science scores. GCS had more
students scoring Met and Exemplary in grades 3, 8, and 8 when compared to the state.

Figure 1.6 Percent Met and Exemplary on 2010 PASS Science
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Figure 1.7 displays the difference between GCSSMIPASS social studies scores. GCS had
more students scoring Met and Exemplary in gradds 3, and 8 when compared to the
state.

Figure 1.7 Percent Met and Exemplary on 2010 PASS Social Stieli
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Measures of Academic Progress (MAP)

Since 2005-2006, an additional resource for assassim Greenville County has been used,
the Measures of Academic Progress (MAP) test. @tisputerized system of testing is
administered two to three times a year in evergnelgary and middle school and in certain
high schools in reading and mathematics, and twiomgl subjects, language usage and
science. MAP correlates with national and stateiculum and standards, and is nationally
norm-referenced. The difficulty of each test adjusteach individual student’s performance,
meaning if a student answers a question correbiynext question will be more difficult
and vice-versa. After a student completes a testptogram reports the student’s equal-
interval RIT score. Unlike the PASS and other stadized tests, MAP reports provide a
snapshot of student achievement at intervals throutgthe school year. MAP results are
regularly being used in the schools as one of sédata sources for curriculum decisions,
student placement, and parent conferences, bdbndistrict level accountability. As MAP
testing continues, the results will increasinglyused to help assess students’ academic
achievement and in district planning.

High School Assessment Results

End-of-Course Exam Program

End-of-Course exams are administered at the eashglish | and Algebra | courses in
middle schools and high schools and at the endhydipal science and U.S. History and the

14




Constitution courses in high schools. EOCEP paseatgs have increased in all subject
areas over the last five years. Figures 1.8-liddlal the number of students tested, the
percentage passing (scores A-D), and the mean suade for each subject from 2005-2006

to 2009-2010.

Middle school students’ and high school studentgjlsh | EOCEP passage rates have
increased over the last five years from 74.2% 0522006 to 78.4% in 2009-2010.

Figure 1.8 5-Year English | EOCEP Performance

2005-2006

2006-2007

2007-2008

2008-2009

2009-2010

Number Tested

5314

5534

5730

5561

5692

% Passing

74.2

63.9

69.4

71.9

78.4

Mean Scale Score

78.0

75.8

77.2

76.9

78.9

Middle school students’ and high school studentgefAra | EOCEP passage rates have
increased over the last five years from 79.6% 052006 to 83.8% in 2009-2010.

Figure 1.9 5-Year Algebra | EOCEP Performance

2005-2006

2006-2007

2007-2008

2008-2009

2009-2010

Number Tested

5563

5752

5561

6082

5739

% Passing

79.6

82.6

80.4

76.9

83.8

Mean Scale Score

79.0

79.3

79.9

79.1

81.8

The Physical Science EOCEP passage rates (higblsabhrdy) have increased over the last
five years from 56.3% in 2005-2006 to 68.8% in 2Q090.

Figure 1.10 5-Year Physical Science EOCEP Performance

2005-2006

2006-2007

2007-2008

2008-2009

2009-2010

Number Tested

5119

4933

5105

5473

5558

% Passing

56.3

54.2

62.0

61.4

68.8

Mean Scale Score

72.1

72.1

74.2

74.6

77.6

In 2008-2009, the US History and the Constituti@d@EP results (high school only) were
reported for the first time. In the second yeaadininistration, the passage rate for GCS
students increased from 54.0% in 2008-2009 to 56ri22609-2010.

Figure 1.11 2-Year U.S. History and the Constitution EOCEP Pdiormance

2008-2009

2009-2010

Number Tested

4702

4761

% Passing

54.0

56.2

Mean Scale Score

71.9

72.2




SAT

GCS high school students have continued to mail®Aih scores that are higher than the
South Carolina state average for reading, mathcangosite scores. In GCS, the average
composite score on the SAT decreased from 147008 2o 1469 in 2010. Fifty-six percent
(2,550) of the 2009-2010 GCS seniors took the S&ast once in high school. The average
critical reading score was 494, the average wrisicmye was 476, and the average math score
was 599. Figure 1.12 displays the SAT compositeeseesults from the past five years. GCS
composite scores have remained higher than thege&C score and slightly behind the
average national score.

Figure 1.12 5-Year SAT Composite Scores of GCS, SC, and the Nart
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®SC 1465

Nation 1518

Note: Composite scores for SC and the nation ircfudsate and home school students.

ACT

The number of GCS students who take the ACT, anathleege entrance exam, continues to
rise every yeaiThe composite score in GCS remained steady atf@i2009 to 2010. In
2010, GCS students outperformed students in SG@hendation in ACT subtests: English
(20.9), math (21.2), reading (21.6), and sciende?)?2 Over the last five years, GCS
students’ composite ACT scores have been at oreath@vstate and national averages.
Figure 1.13 displays the ACT composite score resaler the past five years in GCS, SC,
and the nation.




Figure 1.135-Year ACT Composite Scores of GCS, SC, and the Nah
22

19

Nation

18.5 +

2009

B GCS 21.3 . 21.4
®SC 19.6 : 19.8
Nation 21.1 21.2 . 21.1

Note: Composite scores for SC and the nation ircfud/ate and home school students.
Advanced Placement Exams

The number of Advanced Placement (AP) exams adteneid increased from 2009 to 2010,
while the percentage of AP exams with a scorel#giter remained constant. Figure 1.14
displays the total number of AP exams taken, atageahe percent with a score of 3 or
higher.

Figure 1.14 Number of AP Exams and Percent Scoring 3-5 in GCS
Year # Exams % 3-5 Scores
2006 4,568 48%
2007 4,943 51%
2008 4,457 51%
2009 4,311 57%
2010 4,838 57%

High School Assessment Program

South Carolina students take participate in thentghool Assessment Program (HSAP) in
their second year in high school and must passthetkELA and math portions in order to
receive a state high school diploma. HSAP scamreseported using four scoring levels:
Level 1, Level 2, Level 3, and Level 4. A scoreLefel 2 is considered passing. The last




five years of data for HSAP are shown in Figuréb1Qver the last several years, GCS first
attempt HSAP passage rates have remained abosgeathss passage rates.

Figure 1.15 Percent of Students Passing Both Sections of HSAR & Attempt
84

82

80

78

76

74

72

70

2007 2008 2009* 2010

Note: The SC Dept. of Education began reportingesctor all students tested in 2009.

The Achievement Gap

The achievement gap for students receiving fraeduced-priced meals and students paying
full-price for meals must continue to be a higlogty need for improvement in Greenville
County Schools.

Figure 1.16 displays the difference in PASS scor@909 and 2010 between students
paying full price for meals and students recei\freg or reduced-priced meals (FARM). The
gap between full-pay and FARM students existslisw@bjects and has not significantly
decreased over the last two years. The gap feubjects ranged from 22.5% to 25.7% in
2010.

Figure 1.16 % of Students by Lunch Status Scoring Met and Exeplary on PASS
ELA Math Science Social Studies
2009 2010 2009 2010 2009 2010 2009 2010
FARMS 61.2 63.1 57.5 58.9 55.9 56.7 62.3 61.1
Full-Pay 85.0 86.3 81.8 83.0 80.9 82.4 83.8 83.6
Difference 23.8 23.2 24.4 24.0 25.1 25.7 21.4 22.5

Students in Greenville County Schools receiving e reduced priced lunch also have
lower first-attempt HSAP exam scores than full-paych students, as shown in Figure 1.17
below. The gap is larger for math than ELA. Wihiie gap has been reduced over the last
two years, it still ranged from16.8% to 19.4%.




Figure 1.17 % of Students by Lunch Status Scoring at or Above kvel 2 on HSAP T
Attempt

ELA Math
2009 2010 2009 2010
FARMS 74.5 77.9 67.2 71.2
Full-Pay 92.8 94.7 87.5 90.6
Difference 18.3 16.8 20.3 19.4

The gap is also evident in passing rates for ertbafse exams, as show in Figure 1.18
below. The largest gaps in 2010 were seen in PalyScience and U.S. History. The
achievement gap decreased from 2009 to 2010 inAlg#bra | and English I.

Figure 1.18 % of Students by Lunch Status Scoring Passing End4¥dCourse Examinations
Algebra | English | Physical Science US History
2009 2010 2009 2010 2009 2010 2009 2010
FARMS 56.9 74.6 55.3 65.4 59.2 54.8 33.1 38.4
Full-Pay 85.0 89.4 81.5 86.3 65.8 77.0 63.2 65.3
Difference 28.1 14.8 26.2 20.9 6.6 22.2 30.1 26.9

Graduation rates in 2009-2010, as reported on 8 BYP report, illustrate the

achievement gaps that currently exist in Green@ibeintySchools. The graduation rate for
students receiving free or reduced-priced lunch 8% and the graduation rate for full-
pay students was 81.9%.




Information and Analysis
School Profile
School and Community Demographics

Woodmont High School is one of fourteen high schauathin the School District of
Greenville County. As one of only three rural hgghools, Woodmont High School serves
1,652 students in grades 9 through 12 from its idiate geographical area, as well as
minority students from the city Greenville. The Vdomont High School student body is an
ethnically diverse population, with a student ratigixty-five percent white to thirty-five
percent minority students.

Woodmont High School is part of the School DistatGreenville County. Located south
of the city of Greenville, the Woodmont High Schaommunity is primarily a
rural/suburban area. While there is not a poputabieeakdown for southern Greenville
County, the population for all of Greenville Coulgsed on the 2005 census data was
approximately 407,300 with a per capita incomerofiad $30,000. Preliminary projections
by the Greenville County Planning Commission in 2@8timate that growth will account
for a population increase between 11 and 19 petmetite year 2010. This growth has been
observed in our immediate school community withdpening in 2001 of the Southern
Connector, a limited-access toll road that passestty through our attendance area. We
have already witnessed a move towards more induatid commercial development.
Within the last two years, several food establistisiea drug store, and several service
businesses in new strip malls have opened. Iniaddgeveral housing developments have
been built or are in the process of development.

In close proximity to Woodmont High School are savendustrial parks under
development. Most recently, the State Infrastric®ank allocated $12 million in state
money to build roads as a first step towards angan automotive research park, ICAR, to
be located along 1-85. According to Howard Covimgtmfrastructure Bank Chairman, this
park could “provide the impetus for further higlhedevelopment of more than 5,000 acres
of land in industrial parks along I-85 and the ®euh Connector.” The Greenville News
reported on August 23, 2002 that state officialgehadicated that this development could
create more than 20,000 jobs.

In addition to the current economic development,cimmunity offers other resources and
strengths. Local colleges and universities inclugederson University, Bob Jones
University, Clemson University, Converse Collegetrgan University, Greenville Technical
College, Lander University, North Greenville ColledPresbyterian College, Southern
Wesleyan College, University of South Carolina padanburg, and Wofford College. The
University Center of Greenville is also a locaédibr seven state universities offering both
graduate and undergraduate degree programs.




Greenville County also has a county-wide librargtsyn with a main library downtown and
ten branches. Currently, our attendance area duidsame a branch although some areas are
serviced by a bookmobile.

A small commercial airport operates in the souttesrd of our attendance area. In the
Greater Greenville area air transportation is gtesiby the Greenville-Spartanburg
International Airport and the Downtown Jetport. Theenville Transit Authority provides
local bus service in downtown while interstate brasel is provided by Greyhound Bus
Lines. Railway transportation to Greenville is pd®d by Amtrak from a station located in
downtown. Our attendance area is accessible bg thterstate highways and four U.S.
highways.

Student Demographics

As of September 21, 2010, Woodmont High School ésuds652 students. This is
approximately a 9.6%mncrease from 2007. This exceeds the increaseroflerent for the
district as a whole over the last five years of6.4&£nroliment figures are noted on the chart
below. Our enroliment is expected to continuentwease over the next several years. One
reason for the increase was the opening of ourfaeiity in 2005. Redistricting of the area
occurred at the time of the opening and our poparias expected to increase as a result.
The current school population consists of 76 Higpatudents, 38 other nationalities, 1069
white students, and 425 black students. The ettistdbution is similar to the district
distribution of 30% black, 64% white, 4.4% Hisparaad 1.5% other.

as of 9/21/2010 (A)
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By analyzing the gender distribution, one can kaeih every year reported, there were
significantly more boys than girls enrolled. Thesege distribution for this three year period
is 55% males and 45% females.

With respect to mobility, the chart shows the higimber of students enrolling and
withdrawing during the indicated school years. Dgrihe 2003-2004 school year, the




mobility rate was the highest with 552 students mgn or out of our attendance area. The
2005-2006 school year has a lower mobility ratgerEthough this area is still somewhat
transient, we hope this is a sign that the mobibty is becoming more stable.

For several years the number of students thatfpaidnch declined, while the number of
students that received free or reduced lunch isexkarhe opposite is true when analyzing
the data for 2006-2007. Until this year, evidenoeves that the overall population of
Woodmont High School is changing. However, in 2@09.0 the free and reduced lunch
percentage increased back to 42 %. This change beuh direct result of economic
problems the country is facing at this time. WHb rise in new housing developments in
our immediate area and lines being redrawn, wienstist be aware that our student
population will continue to change. Faculty andfstéll need to realize that as the make-up
of the student body changes, instructional strategill need to change as well.

Free and Reduced Lunch

2007-08 2008-09 2009-10

Number Number I % Number

705 629 | 42 582

Two Hundred and seventy-six of our students aretified as having special learning needs.
They are served through the following classes: hiegrDisabled, Emotional Disabled,
Educable Mentally Disabled, Autistic, Trainable Naly Disabled, and Other Health
Impaired. The table below shows the number of sttgdenrolled in the different programs
and the type of diploma they will be receivingta £nd of high school.

WHS Special Education Distribution

Nl m Learning Disabled

& B Educably Mental
0O Other Health Impaired

w O Trainable Mental

m Emotional Handicap

@ Autistic




Special Needs

African American Hispanic White

2007-§ 2008-} 2009-] 2007-§ 2008- 2007-
08 09 10 08 09 08 09

99 92 117 § 13 17 164 15

Total
Number

Percentagey 35. : 39.7] 4.6 6.4 : 58.|l 57

The discipline summary indicates that the numbesuspensions is on the rise. The rise in
suspensions could be attributed to the additiamarfe students.

Referrals continued to increase in the 2007-2008acyear. Under new administration,
consistency with discipline is crucial to changthg school climate. Many referrals were for
repeat offenders of dress code issues and fonesslito class. In 2008-2009, we have
relaxed our dress code policy and are anxiousdaf ¢kis will decrease the number of
suspensions for defiance as well as improve satiooéte.

Suspension Data

In-School* Out of School*

Number of

Incidents African African

h Hispanic . Hispanic
American P American P

M | FIM] F MY F M} F

2006-07 | Number of 23 18

Incidents 10

Number of

2007-08 Incidents

23I 11

2008-09 [| Number of 53] 15
Incidents I

CODMREFPFONREREIMOO R

43‘ 3




WHS Suspensions Over Time

]IIIE

2003-2004  2004-2005 2005-2006  2006-2007  2007-2008

school year

numberof suspensions

Staff Demographics

The professional staff is comprised of one hundingtly-one members: 83 faculty members,
four administrators (including our principal), cagministrative assistant, an AP/IB
Coordinator, one Curriculum Resource Teacher, dividance counselors, one career
development facilitator, one Jobs for South CaeolBraduates teacher, one media specialist
eleven special education teachers, one EnglisBgeakers of Other Languages teacher, and
sixty-nine regular education teachers, and eleuppart staff. Down from previous years
51% and 47%, now 33.7% of teachers at Woodmont Bigiool have between zero and five
years of teaching experience. Because researshutethat experienced teachers positively
impact student achievement, administrators hirend teachers to the building with teaching
experience in mind. Education level of a teachatss important. 59% of the teaching staff
has earned a Masters Degree or higher. We hav@& 3.04) of our teaching staff that is
Nationally Board Certified. The turnover rate li@sreased from 14% to 12% to 11% in
2011 which is currently a three year low. We htaree PACE teachers and one ABCTE
teacher. The following charts provide further dgtive information about our teaching

staff.

Teachers by Ethnicity
2008-2009

'

W black

= w hite




Teachers by Gender
2008-2009

= male

= female

Teacher Education Levels
2008-2009

12% 1%

/’_‘ 1% m College Degree
s = Master's Degree

B PHD/Law Degree

46%

Number of Years Teaching
at WHS 2008-2009

3% 3% 3%

10%(“ m0to5
m 6t0 10
O11to 15
016 to 20

m21+

81%

Even though this is Mr. Darryl Imperati’s fourthareas principal of Woodmont High
School, he has four years of prior experience@sa&ipal in New York. He has been a
welcomed and respected instructional leader. Iy Fecrefers to himself as the principal-




teacher. His long term commitment as principabaf high school is critical to our future
success.

Woodmont High School has had six different prinispa the last ten years. Consistent
leadership will help move the school forward andlganore easily accomplished. The
faculty and student body desperately need consilgtadership to make continuous
improvement.

Ms. Tammy McClain, an assistant principal, cam@&tmdmont High School from Parker
Middle School where she had been a teacher foe ygars. Prior to Greenville County, she
was a teacher for two and a half years in RichBdlubol District 1. Ms. Greer has been at
Woodmont High School for eight years and has wortedely with the senior class, special
education department, and guidance department.

Mr. Adam Smith, an assistant principal is in higrtb year as an assistant principal. In
addition to his administrative duties over the el&h grade, he is charged with overseeing
the maintenance of the building and grounds. Mritlsoame to us from Florida where he
served as a high school math teacher.

Our third assistant principal is Ms. Melissa Patber. She started her teaching career with us
several years ago but was excessed to Mauldin engitiool where she taught PE for four
years. Even though she was an administrative assist 2007- 2008 and this is her second
year as a fully paid assistant principal. She neqywad our Freshman Academy in 2008-2009
with the addition of “skinnies” to our bell scheduDividing the 90 minute blocks into 45
minute classes has enabled the Academy to tearargtuslo that their core teachers are able
to track student achievement and behavior on & tasis. In addition to overseeing the
Academy, she is also over textbooks and busses.

In his first year at Woodmont is administrativeistssit Jason McCauley. His main
responsibilities include disciplining tenth gradeassisting with busses, and supervising
testing. As supervisor of testing, Mr. McCauleylwibrk closely with guidance and
attendance to continue to ensure the percentagfeidénts tested meets the AYP 95% tested
requirement.

The addition of an International Baccalaureate/Adea Placement Coordinator to the
support staff has been a great help. The 2010-86dol year is our seventh year with this
position. Mrs. Carol Ann Blackmon moved from the Mlmont Middle School MYP
Coordinator to the IB/AP Coordinator position thiear. She comes with several years of
experience as an MYP English teacher and contittuescourage student growth in the
program.

All high schools in Greenville County received ara@ulum resource teacher to help with
aligning the curriculum to the standards and t@ Ipebvide teachers with strategies for the
classroom. Ms. Jennifer Norris, veteran teachéhidfy-two years is our second Curriculum
Resource Teacher. She brings with her years adreeqgce from the district and state level in




the areas of health, physical education, drivetigcation, Service Learning and Teacher
Cadets. Raising student achievement will be hiengry focus.

Other support personnel available to assist in imgéhe needs of students include members
of the guidance department, secretarial staff,egjraides, school resource officer, food
service workers, and other district support persbnn

Our agency partner positions include a Career &pstic{JAG) and an Urban League
counselor.

Perceptions

In late March of 2010, Woodmont High School studetgachers, and parents completed the
State Report Card Surveys. These opinion inversgavere designed to give an indication of
how each population felt about the learning envinent.

Evaluations by Teachers, Students, and Parents

Teachers Students* Parents*
Number of surveys returned 85 284 68
Percent satisfied with learning environment 81.2% B.7% 86.6%

Percent satisfied with social and physical 88.2% 82.6% 82.1%
environment

Percent satisfied with home-school relations 67.9% 81.6% 84.1%

*Only eleventh grade students and their parents
were included.

SCHOOL PROFILE SUMMARY
Overall Progress

In the 2003-2004 school year, the Woodmont HighoStktaff became more data-driven
than ever before. We reviewed our demographic dathered perceptions data, via
guestionnaires from students, parents, and stadfaldb analyzed our student achievement
results, all of which is displayed in this sect@frour school portfolio. Woodmont High
School staff have continued since in the procedsupaated the data. Faculty and staff plan
to use the data to decide on appropriate instnatistrategies.

What the Data Tells Us

Over the past six years, we can see that our dexpbips have changed. We know from
census data in addition to this information that mapulation will continue to change. It will
be critical for us to stay aware of our student eachmunity populations so we can prepare
to meet their needs.




Our questionnaire results from March 2010 were sama¢ consistent across students, staff,
and parents. They were overall, positive amongstiters and satisfactory amongst students
and parents. A percentage (81.2%) of the teachaffyreported that they were satisfied with
the learning environment along with 76. 0¥students. For 2010, 84.1% of parents were
satisfied with the learning environment. The firgirhave been taken under the advisement
of the administration. Student Government has t@ken the initiative to build more pride in
the school by implementing more student centerédities. Hopefully, the new school
building will continue to help improve the percaptiof the school climate and environment
for learning.

Our student achievement results indicate that wedaing an average job in all measured
areas, except graduation rate. We can always irepgpaw scores and will work diligently
towards improving our achievement goals. Conceer our continued low graduation rate
has made this our number one school improvemerit lgeav strategies along with former
strategies with proven results will be put intogal@hat will not only improve our graduation
rate, but also help improve all facets of studehievement.

Multiple forms of data were gathered to list ouesgths and weaknesses:

Strengths
Construction of a new building
Rezoning attendance lines
Community perception is improving
Most teachers are teaching in their field of cexdifion
We have excellent opportunities in the arts
The following teacher profiles have increased:
teachers returning from the previous year
teacher attendance rate
the number of continuing contract teachers
the number of teachers with advanced degrees
the number of professional development opportusitie
The following student profiles have increased:
AP/IB enroliment
IB Diplomas awarded with an average of 10 diplopaisyear
Percentage of students eligible for LIFE scholashi
Career/technology completers placed
Career/technology students in co-curricular orgaions

Weaknesses

Despite improvement, we still have a portion of tdching staff with only 0-5 years of
experience

Student to teacher ratio in core subjects

Student attendance rate

Student dropout rate




Next Steps

Continue to gather and analyze our student achiemtdata, along with our
guestionnaire results and demographic data.

Filter the student achievement analyses down teldssroom levels, and make sure each
teacher has her/his classroom’s historical resultthe first day of school.

Staff members need to attend in-service sessionslpoaddress implementing

continuous quality improvement strategies for anosl.

Instructional and Organizational Effectiveness
School Processes

The organizational structure for Woodmont High Sithe for the most part departmental.
All teachers teach within their area of certifioatiand work closely within their departments
to align curriculum. The faculty meets on the sekdhird, and fourth Wednesdays from
7:45-8:40 for professional development, departmenégetings, or faculty meetings. In
addition, the department chairs meet the first Véeday of each month in the Professional
Development Team meetings. Teachers also recedfegsional development during
planning periods a minimum of once each monthdutiteon to this, our induction (first

year) teachers and annual contract teachers misgtshiionce monthly and as needed with
mentors and the CRT each month.

Vertical articulation with other grades is achievkbugh departmental meetings. The
Professional Development Team is in place for alditon between departments. Block
Scheduling Teaching Strategies and Writing AcrbssGurriculum were areas of
professional development that included all disoigdi in the 2005-2006 year. Last year,
professional development focused around collegjaksting, technology, and best practices.
The focus for 2009-2010 was Common Formative Assests.

Procedures for identifying students in need of gpeducation services and academic
assistance are in place. An Assistance Team atidns to provide structure and a means
for addressing the needs of students who are hgwvotgems being successful in school.

Different programs within our school need differbetl schedules to be successful. To
accommodate all of our students, a modified blatiedule has been instituted this year. We
are using the four by four block schedule for iffita fyear in a row. Woodmont High School
was on the seven period day the two previous y2a63-2004 and 2004-2005. Prior to the
new schedule, teachers received different formgafiessional development to adjust to 90
minute classes. In 2008-2009, modifications werdarta the schedule to divide the 90
minute sections into two 45 minute sections forghgposes of accommodating the 1B
Program and the Freshman Academy Program. Thegeapne work best when students
meet for the entire school year. Dividing the 9@ute blocks into 45 minute classes has
enabled the Academy to team students so thatdbesrteachers are able to track student




achievement and behavior on a daily basis. IB te@chnd students need the entire year to
cover requirements and prepare for rigorous exadimsse two programs exist help improve
school climate and school achievement. Both of e broad goals of the school.

In addition to the seven overall goals of the sthdmodmont High School has identified
other major performance goals to improve instrul@and organizational effectiveness: 1)
to implement a rigorous curriculum that is aligrveith state standards, 2) develop common
assessments and pacing guides, 3) implement sestegeduced the drop out rate, and 4)
use data to fuel the decision making process.

International Baccalaureate Program

Students wishing to enroll in the IB Programme adadmont High School will apply during
their eighth grade year for the Diploma ProgramAdmission to the IB Programme is

based upon teacher recommendations, a student €353y test score requirements, and a
minimum grade point requirement. At the end ofghelent’s tenth grade year, the student’s
grades and HSAP scores will be reevaluated befdeziag in the junior and senior level
classes of the IB Programme. The students andtsangll also be required to sign
documentation indicating their understanding areeptance of the 1B philosophy, course
content and rigor, and an honor code. The numbgtudents enrolled is expected to
increase as knowledge of the IB Programme becomnoes widely known.

2009-2010 Advanced Placement and International Baalaureate Enroliment by
Ethnicity

Asian | Black | Hisp. | White
Ethnicity and % of Total Student Population: % % % %
No. Students Enrolled in AP/IB Courses

Other

2 29 8 156

% Enrolled in AP/IB Courses
9.61%

2009 IB 4 to 7 Scores

Test % 4to7
Scores

65 %

Scores of
4to7
115 75

# of Exams

Subject Area Tests

2009 AP Scores from 3to 5

Test

# of Exams

Scores of
3to5

% 3to5
Scores By
School

% of3to5
Scores By
State

35 Exam Areas

192

58

30%

57%




We have been approved to be a school that housést#rnational Baccalaureate Diploma
Programme since 2004. Implementation for thisatiite took place for two years before the
application for approval was submitted. Selectheex have been trained for the purpose of
implementing the program. Other teachers have tragred to implement the International
Baccalaureate Middle Years Programme which is éiaiive we are currently working on
with Woodmont Middle School as it is for gradesiotigh 10. Since then, several IB and
MYP trained teachers have left to work at otheosthin Greenville County. Keeping
teachers that have been trained in the IB Curroutwust be a major focus. Not only is
expense of training a factor, but also years te@cthie course is critical to student success
on written exams. Recently, overall teacher retentias improved, especially with our IB
trained teachers. We believe the program is worfonghe advanced students and are
motivating marginal students to push themselvesying one or two IB courses.

High Schools That Work

Another initiative in which we are presently invetvis High Schools That Work. This
organization provides teacher training in best ficas. Several staff members have attended
the HSTW Conference the last four summers. Our igdal send ten teachers from the
Freshman Academy for the summer of 2010. As atre$olur affiliation with HSTW we
implemented a Freshman Academy for the 2003-200daear but lost the teaming aspect
due to block scheduling. After modifying the schieda 2009, the Academy is finally back

in place and continues to house our first timehinesn in a designated area of the school.
Core teachers enjoy common planning to collabahtait planning, assessment,
achievement, incentives, and school spirit inviagi

A HSTW Technical Assistance Visit was conducteMerch of 2010 to assess best practices
used in the school. Ms. Tammy Greer-McClain, aastgprincipal, led the faculty in an
overview of what to expect in the technical assis¢avisit. Principal Mr. Darryl Imperati
shared the HSTW report with the faculty followirgtvisit. Below are the reported
challenges Woodmont High School needs to focus on:

Major Goals:

Require all students to complete the HSTW recommeémiogram of studies that consists of
an upgraded academic core and an academic or camsgntration.

Create a school culture/climate consistent of leigbectations and continue a structured
system of extra help.

Have teachers consistently use strategies thaehctngage students in challenging work.
Develop a structured, school-wide literacy initrati

Consistently use data to drive instruction

Enhance the guidance/advisement system to aciivebjve parents, students, teachers, and
key stakeholders more frequently.

Improve students’ transition from middle schoohtgh school and continue to develop the
ninth grade academy.

Narrow the achievement gap between African-Amergtadents and white students.




Key Practices

High expectations
Career/technical studies
Academic studies
Program of study
Work-based learning
Teachers working together
Students actively engaged
Guidance

Extra help

Keeping score

INSTRUCTIONAL AND ORGANIZATIONAL EFFECTIVENESS SUMMARY
Overall Progress

Woodmont High School has been successful in acguitew programs to help increase
student achievement. The three main initiatives Wloodmont High School continues to
work on are: strengthening curriculum (common paguoides, common assessments,
increasing rigor, implementing the Learning Focultedlel), the IB Programme, and High
Schools That Work. Over the last few years, Woaankbigh School has taken on many
new initiatives. Even though these programs haweer results to help student success, the
new initiatives have not shown immediate gains mithur school. These large scale
programs are massive and initiating too many as#me time has proven detrimental to our
success. For several years, staff developmentreehéeound these initiatives as well as
Baldrige’s Continuous Improvement and the MiddleaiseProgamme, but little attention
was given to the school goals and improving alressdgblished day to day procedures. The
faculty seemed overwhelmed but worked hard to implet the programs.

With the change in new administration in the 20082 school year, Woodmont High
School decided to cut the Baldrige Program. Afber 2005 HSTW Technical Visit, more
energy was spent trying to better implement thgm@m. HSTW’s “best practices” are still
used by the faculty but most of the attention ighenschool goals as they relate to the state
Report Card and the Nation’s No Child Left Behinct ANoodmont High School
experienced change once again in 2007 - 2008 wlntroduction of a new principal, Mr.
Darryl Imperati.

The focus on new initiatives and programs has muauitwe feel our faculty must first focus
on the day to day instruction and interaction whidir students. The philosophy has been to
help the teachers help their students so thatdhryneet the expectations required by the
State Department of Education.

What the Data Tells Us
The data indicates that Woodmont High School’s engntation of each program would

offer the possibility of increasing student achieeat. By emphasizing the day to day goals
on meeting the requirements of the state Repod,®@& feel that our results will be positive.




The IB Programme instated a rigorous curriculumhimnors level students. The High
Schools That Work program targets the average stadleat are sometimes overlooked.
Focusing on improving graduation rate, increashrggercentage of students passing the
state End of Course Tests, raising first attemgtlangitudinal HSAP scores, and meeting
AYP will help every student in the school. To destteachers must be exposed to and use
best practices.

Strengths

All three initiatives promote student achievement

One of the programs provide funding for staff depehent. Strengthening curriculum can be
done in house and costs are minimal.

All three relate to one another

Weaknesses

It is difficult for a faculty to implement three weprograms at one time successfully.
Different teachers are trained for each progrars tausing divisiveness among the faculty.
Training is ongoing because of teacher turnovessrat

Ample time is needed for teachers to collaboratkvarite common curriculum.
Inconsistency with leadership has hampered contimpoogress

Next Steps

Continue training for all three initiatives

Share data with the faculty and use data to mdkented decisions regarding instruction
and setting school goals

Establish Rigor, Relevance, and Relationships e&ély to every initiative

Student Achievement

Early in the 2002-2003 school year, the Woodmomght$chool staff determined that we
needed to create a vision that was truly sharealltstaff members. The staff questionnaire
results also indicated what we thought was a shasgah was not shared. The staff began
work on the School Portfolio. The district-widetiative is designed to enable schools to
determine where they are in relation to the seveasaof school improvement. A Portfolio
Coach was charged with the task of taking the staffugh a visioning process to clarify our
values and beliefs, purpose, mission, vision, aralsy

Values and Beliefs

Values and beliefs are the core of who we are, wieatio, and how we think and feel.
Values and beliefs reflect what is important tothgy describe what we think about work
and how we think it should operate. Staff was agkdatainstorm independently before we
produced our core beliefs about what instructiemgiculum, and assessment will increase
our studentslearning.




We believe...

Within a positive, safe, clean environment, teashall develop and implement a standards-
based curriculum suited to the unique needs of saatent in our school.

Provide a curriculum consistent with state stanslard

Provide contextual learning environment integratexchnology, logic, and problem-solving
skills.

Provide opportunities for cooperative teaching adning using different teaching methods.
Use long term reports and portfolio projects agssmment and reflection of learned material.
We teach children and not to the test becausedteegnore valuable than tests and content.
All students can learn provided the environmentames their needs.

Teaching students how to learn is as importanéashing them what to learn.

Curriculum should be easily identifiable and chadj@g-uniform throughout the school with
accommodations for all levels.

Respecting all children

All stakeholders are involved in the educationhaf student.

Quality assessment at high cognitive skill leved aligned with curriculum standards.
Personal responsibility from teachers, administsatand students.

Instruction calls on differing modalities of leamgiand is student driven.

Purpose

Purpose is the aim of the organization; the reafrexistence. The purpose is very
important for creating the mission and the vision.

The purpose of Woodmont High Schia®to serve the educational needs of the community
by providing future citizens an environment whereyt acquire skills that will enable them to
become independent, productive lifelong learn€ar belief is that Woodmont High is
committed to providing educational experiences phapare its students to be productive
citizens of the 21st Century. Our school motto-Bitéeest Potentia (Knowledge is Power)-
serves as a constant reminder of our mission toapeestudents for the challenges of
adulthood.

Mission

The mission is a brief, clear and compelling staetithat serves to unify an organization’s
efforts. An effective mission must stretch andlehgk the organization, yet be achievable. It
is tangible, value-driven, energizing, highly foedsand moves the organization forward. It
is a crisp, clear, engaging statement that reaadh#sand grabs people in the gut. A mission
has a finish line for its achievement and is progectA mission should walk the boundary
between the possible and impossible.

The mission of Woodmont International Baccalaurétitdh Schools as a comprehensive
high school to strive to promote a climate of respenowledge, and caring while creating
active, productive, lifelong learners who underdttre multicultural world in which we live.




Shared Vision

A vision is a specific description of what it viak like when the mission is achieved. A vision
is a mental image. It must be written in practicancrete terms that everyone can
understand and see in the same way.

The following are the curricular, instructionalsassment, and environmental factors that
support effective learning for Woodmont High Schsinidents:

Curriculum must be up-to-date and aligned with sgthdistrict, and state curriculum
standards.

Curriculum must be designed to help students neeeeement goals; therefore, curriculum
will be:

Relevant to real world applications

Cross-curricular

Standards-based

Challenging

Include courses for all ability levels

Instruction will be tailored to student needs irtls@a way as to ensure active participation
by all.

Instruction will:

Be investigative

Be differentiated

Include hands-on activities

Use different strategies to achieve objectivesstaddards
Use peer coaching and tutoring

Provide instructional assistance for all faculty

Integrate technology

Employ varied methods

Be student centered

Be engaging

Assessment will be just, varied and aligned withenia taught. Assessment will be:
Authentic

Frequent

Aligned with instructional and curricular standards

Objective through the use of rubrics

Varied

Environment will provide a safe and nurturing atioloere where differences are celebrated.
The environment will be:

Visually stimulating

Mutually respectful

Clean, safe, and conducive to learning and inteeldly nourishing

Student-centered

Include an increased availability of materials aegburces




Despite the hard work of Woodmont High School stafffr students have not been as
successful academically as we believe they cakvben we compared our students’
standardized test scores to school’s like ourspere struck by how much better they could
do across grade levels on standardized tests. Dtbeafemales seem to score slightly better
on the HSAP math and English language arts settitmmthe males and there is a very
significant achievement gap between white and béagcttent in ELA and math. Staff
members believe that improved achievement cantrigsat several new approaches,
including:

Building a professional learning community amortgst staff

Continuing standards-based instruction

Implementing common pacing guides and common asssgs

High Schools That Work’s “Best Practices”

International Baccalaureate Programme

Advanced Placement Institute

Freshman Academy

Preparing for Writing/Reading Across the Curriculum

Michelin Tutors (provision made for underachievstgdents)

HSAP Tutorial Programs (provision made for undei@ghg students)

Students scoring below basic on tfegfade PASS test in math will be placed in

Algebra 1 Part A in the®grade and then will double up their math takingeldra

1/Algebra 1B as well as Geometry in thd"Ifade.

A Few Good Mementoring program to unite at-risk males with adogntors from

the community.

Jobs for America’s Graduates for identified At-R&tkdents (JAG)

Most teachers at Woodmont High School keep abadake latest methods of delivering
instruction. In addition to attending conferendeschers have taken advantage of staff
development opportunities that are offered in tis&ridt and through a nearby university. We
recognize that students learn in different waysichers are encouraged to try a variety of
instructional strategies to address the differeatrling styles of students. To the degree that
time and budget allow, we encourage all staff tanvelved in professional development
opportunities that will increase student learni@§course, our highest priority is
implementing the strategies related to our vision.

At each grade level, teachers are encouraged tio tiwgether as a team in professional
learning communities to develop common pacing guale to begin implementing common
assessments. We also work departmentally at twarghty to ensure a continuum of

learning that makes sense for the students. Depattnare set up to make sure every teacher
is teaching to the standards and that each is cfearhat we want our students to know and
be able to do.




Using Student Achievement Data

This is the seventh consecutive year that we hgstemically tried to use data to help drive
our decisions about the instructional program. fdst attempts in the 2003-2004 school
year led us to the realization that while we hatbaificant amount of data, it was not
organized in a way that allowed us to use it wiilJanuary 2010, our faculty participated in
the professional development training sessiondmléhe DASH system for a resource for
student data.

Our data records are moving into a database, nowiag us to begin to disaggregate by
program, ethnicity, and/or gender. Teachers redbieie test data in the fall for the previous
year. Due to the new PowerSchool system implemeant2811 we can organize historical
data by the time of new class assignments. Wefimokard to discovering how this system
can prove to be helpful in improving instruction.

Woodmont High School feels that using this newliemted data will help the decision
making processes of the school. Multiple data ap kn a yearly basis and are used with
teachers to aid in classroom analysis.

Student Support Systems

Recognizing that some students need support bepahavailable in the classroom,
Woodmont High School has worked with the districptovide a variety of special services.
We have five resource teachers to work with stuglesith learning disabilities. These
teachers work primarily in collaboration with clemsm teachers, work on HSAP skills
necessary to pass the Exit Exam, and receive asiybol diploma. There are four
Occupational Self-Contained classes that work gfitiilents toward job placement and self
advocacy. Woodmont High School also houses one EM$t and one TMD class that teach
students everyday living skills.

When a teacher believes that a student has speadk that require attention, the student is
referred to the Academic Assistance Team (The Anlledhe purpose of the team is to try
to match student needs with resources that aréal@athrough the school, district, or
community.

We are committed to make every effort to place estisl with limited English proficiency in
classrooms with teachers who are certified to télaeim. An ESOL class was implemented
for the first time in the 2005-2006 school year aedves 42 students this year. In 2006-
2007, Woodmont High School qualified for a Statengrfunding for an After School
Homework Center. The Homework Center opened thags d week for two hours after
school. Four certified teachers helped with homévend tutoring for the HSAP exam.
Transportation was also provided. Because Woodidmit School did not qualify for state
funding this last year or this year, the $45,008gpam was canceled. At this time, individual
teacher tutoring times are communicated to studamdgparents but transportation is not
offered. Our Michelin Tutoring Program, Math Intention Specialist in semester 1, the
Technical Assistance Plan of Action Grant 201 1H&AP/EOC Improvement and additional




academic tutoring is held for any student wishimgeiceive assistance each Tuesday and
Thursday from 3:30-4:30. This has been communicitetiudents via “Student Bytes”, the
weekly school messenger service and via website.

Credit Recovery was implemented in the 2005-200@akcyear and is widely used by our
students. Thanks to District support, studentsussnthe APEX online Credit Recovery
Program to earn back lost credits. We have sesrptbgram grow and hope this will help
our students stay on track and improve the schgodiduation rate.

Summary of Progress

The last few years have been highly productives/&arWoodmont High School. We have a
clear path for increasing student achievementdaicbefore us. The processes from previous
administrations have been refined and merged Wéahdf the new administration.

Woodmont High School has continued to gather aadlyaa data. We know how to

implement content and performance standards irtlassrooms. Additional support has

been added for low-achieving students in readeagers have broadened hands-on learning
in the classrooms, and partnerships with local eigerto support student and family needs
have been formed. Studying our student achievenasntts along with our school processes
for measuring these results are also a constansfoc

Next Steps

Our work is quite focused and there is buy-in towasion. Our goal is to implement the

vision throughout the school and in every classrobonaccomplish this, next year we plan

Continue developing common assessments and pagidgsy

Examine student assessment data regularly, as le ¥aoolty and in grade-level teams
Continue to increase rigor

Become involved in action research in our individtlassrooms

Collect authentic assessment data so we can feaittion research

Continue a non-threatening process for peer cogchin

Continue to share our work through our professiteeining communities, so that every
child in the school can benefit from each teachidsnts

Provide continuing PowerSchool and PowerTeacher tdaining to more staff members
Continue the International Baccalaureate Middlersé&aogram.
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Student Achievement Results

This year, our staff has been challenged with exireg their focus on best practices. Part of
this piece includes working collaboratively to dieyecommon assessments and pacing
guides. Our instructional emphasis for 2011 igdaty Across the Curriculum. In 2009
staff development was provided in the area inswadby way of: Learning Focused training.
In addition,Classroom Assessment & Grading that WlaykMarzano was given to each
faculty member to read. Certain chapters were @by Mr. Imperati during four different
faculty meetings. Topics covered included: researchstructional practices, reinforcing
effort and providing recognition, and homework g@ndctice. Grading and assessment
practices were the major focus of professional greent sessions offered throughout the
year. Next year, our plan is to build on these sdrames. As our district would say, we are
“strengthening our roots.” At the beginning of trear, goals were communicated to the
staff. Each goal set specifically to increase sttdehievement. Creating common pacing
guides and common assessments, increasing rigbtoaering the dropout rate were major
points of emphasis and will be the focus the rétt@year so that our students are
successful in the classroom and on standardizésl tes

The Tests

The school report card is the primary evaluatian &6 a school’s student achievement. This
evaluation instrument measures high schools istidwe by first attempt passage rate of the
HSAP, longitudinal (over time) passage rate ofHI$AP, passage rate of End of Course
Tests, and the graduation rate. Woodmont High Sareroed an absolute rating of Below
Average and an improvement rating of Average or20@/ Annual School Report Card.
The report card showed that 89.8% of females arm@P80f males passed the Exit Exam
(HSAP) by their graduation. 80.2% of minority stmts passed the HSAP test, where as
86.5% of non-minority students passed the test8%&f special education students passed
the HSAP. 81.6% of students on subsidized mealsquathe HSAP test. The graduation
rate is also listed on the 2007 report card. Dowemf71%, Woodmont High School had a
59.3% graduation rate in 2007. Preliminary resshisw that the graduation rate for 2008 is
54.4%. The Woodmont High School faculty and staf very disappointed with last year’s
results but were excited to see that improvemestmade in two of the four categories —
first attempt and end of course tests. Our sté@'shas been set high and continues to get
more difficult each year because of the incremesteg up each year. We are working
diligently to show continuous improvement so tlegt &bsolute rating for the 2009 report
card is at least “Average” but hopefully “Good.Sde attached copy of the Report Card)

Beginning with the 2006-2007 school year, the S&ieSbepartment of Education added the
percentage of students passing End of Course ag&8% of the School Report Card.
Students take these state tests in English |, AiggtPhysical Science, and US History. Our
goal for this year is to move from a 64% passagetm68%.




Another standardized test mandated by the stabeiBISAP test, a criterion-referenced test
offered for the first time to second year high satstudents. The students of Woodmont
High School are required to pass the High SchoskAsment Program (HSAP Exit Exam) in
order to receive a diploma at graduation. Studikis the exam for the first time in April of
their second year in high school. Students must path an English Language Arts section
and a mathematics section with a 2 or higher. Stiugehievement is rated 1-4 with a 1 being
lowest and a 4 being the highest. If the test typassed on the first attempt, students have
the chance to take the test in the fall and sprirtgeir junior and senior year. We plan to
move our first attempt passage rate from 81.2%% &is year.

Although not included in the State’s report carihgasystem, the SAT and ACT averages
are another way to check a school’s student achieme Some of our students take the
Stanford Achievement Test (SAT). These student&womake a score that would make
them eligible for admission to college. Studentoware enrolled in Advanced Placement
courses take tests in May. The scores awarded femgel to 5 with 5 being the highest. A
score of 3 is necessary in order for college citedite earned. The ACT is structures a little
differently and asks more questions about diffetepics than the SAT. Our students seem
to prefer the ACT over the SAT.

Overall Test Results

HSAP MATH - ALL STUDENTS

O Level 4

O Level 3

W Level 2
W Levell

The new HSAP Exit Exam was administered for the fime in the 2003-2004 school year.
First attempt results from the Spring of 2008 refienprovement from the previous year.
87.5% of our students passed the math portioneoH®BAP on their first attempt in 2008
which is up from 76.2% in 2007. Passing scoredrara levels two, three, and four. Only
24.7% of our students scored in level four, theaaded level. Raising the rigor is a major
part of our strengthening curriculum goal. If implented seriously, we should see an
incremental increase in students moving to the ack@ level.

Goals and strategies have been implemented tddwey the amount of students not passing
the math portion of the HSAP on their first attemgachers are using tenerican Book
Company’sPassing the South Carolina HSAEst and a newly purchase&ATestprep
online resource to supplement their lessons. Fofitst time, Woodmont High School
implemented practice HSAP testing using the rekésens from the state website. All




second year students were required to take pé#nisipractice test four weeks prior to the
real HSAP. Teachers are hoping the exposure ttettdeforehand will help nervous
students improve the first attempt passage ratealge of a state grant, an after school
Homework Center was also implemented in 2005-2060&tp struggling students with
HSAP remediation. Regretfully, Woodmont High Sdhdid not qualify for this grant last
year or this year.

HSAP ELA - ALL STUDENTS

O Level 4
O Level 3

W Level 2
W Levell

89.8% percent of the students passed the Englisguage Arts section of the HSAP while
10.2% scored in the level one category known aswB@&asic. Having 26.8% in the level
two Basic category, is a concern. Even thoughethesults are not satisfactory, our ELA
scores have improved each year.

Starting in the 2004-2005 school year we implemeatéDrop Everything and Read”
program and began training the staff in “Writingrégs the Curriculum.” A consultant from
the nationally recognize@ollins Writing Programwas hired to train our staff in developing
thinking and writing strategies across the curtoul With leadership changes, the Drop
Everything and Read program was ended based andfwity decision of the faculty that it
was not effective. While the faculty enjoyed thefpssional development provided by the
Collins program, change and new initiatives hanghéine continuous implementation of this
program. Both writing and reading across the culuim are strategies we hope to formally
implement in the near future.

In addition to placing experienced teachers infteghman and sophomore classrooms,
several strategies may be the reason ELA scorampreving. High stakes End of Course
testing in English 1 ensures a good foundationrpadhe sophomore year of English.
Freshmen that received below basic scores on msttieol PACT test not only received
English 1, but also Accelerated Reading. Englisimd English 2 teachers work
collaboratively to plan units of instruction so tlstandards are met. Whether it is MAP
testing, action research, pretests/post-testspanaiting samples, data has helped drive
instruction. These teachers also bring in othesuees, HSAP workbooks and
USATestprep’®nline material, that also assist in teachingstia@dards.

Overall Results Disaggregated by Gender




Below are graphs from three school years that gshevibreakdown of HSAP first attempt
scores disaggregated by gender.

HSAP MATH BY GENDER - FEMALE HSAP MATH BY GENDER - MALE
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86.1% of female students scored in Level 2 or higiele 88.6% males scored in Level 2 or
higher. Strategies have been put into place antii@ola resources have been purchased to
assist our teachers. Teachers will supplement Bregtish and math classes wAmerican
Book Company’'®assing the South Carolina HSAFhe school also plans to give practice
HSAP exams at least four weeks prior to the HSARctite test scores will be grades and
redistributed to teachers and students. Resultslisdggregated by the types of skills
assessed so that student strengths and weaknasdes @rgeted.

92% of females and 88.2% of males passed the BEnglisguage Arts portion of the HSAP
test. Judging from the data above, the femalepenferming slightly higher than the males
in English language arts however, the males angeoiacrming the girls in mathematics.

Results Disaggregated by Ethnicity

HSAP MATH BY ETHNICITY - WHITE STUDENTS HSAP MATH BY ETHNCITY - AFRICAN AMERICAN STUDENTS
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Below are graphs that show the breakdown of the PI&#st Attempt results separated by
ethnic groups. When examining the passage rat¢hioycéey there is a significant
achievement gap in scores. As a faculty, we mugtldp strategies to narrow the gap.

HSAP ELA BY ETHNICITY - WHITE STUDENTS HSAP ELA BY ETHNICITY - AFRICAN AMERICAN STUDENTS
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According to the graphs, there is an 18% achievégen in the passage rate between
minority students and non-minority students onrttah portion of the HSAP. The
achievement gap is somewhat smaller when comp&mggish language arts scores, an
11.4% difference.

More disaggregating of the data is necessary terhte the root causes of why the
minority population continues to be significantbss successful in math.

Results Disaggregated by Non-disabled vs. Disabled

While it is somewhat expected, there is concernnvdmalyzing the data comparing disabled
students to non-disabled students. Resource tesasloek diligently to assist students by
scaffolding core content, especially math and BiglSome of this data is skewed due to the
fact that all students in their second year takeHBAP, including many of our disabled
students that are not in regular education cla¥¥esdmont High School serves a large
special education population, one of the largesiéndistrict. While this may influence our
school’'s achievement data negatively, we are vesygto be able to help educate our
special needs students.

HSAP ELA - Non-Disabled HSAP ELA - Disabled
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Our most current overall results of HSAP Attempt for all students is shown in the table
below:

HSAP % f'attempt last 3 years (most recent first): — Emglianguage Arts 2010 = 88.2% passage rate
2009 = 80.8% passage rate
2008 = 89.8% passage rate
HSAP % £'attempt last 3 years (most recent first): - Math 2010 = 82.2% passage rate
2009 =79% passage rate
2008 = 87.5% passage rate

EOC Results

We have pleasingly shown steady results in ourigmd! End of Course exams. Our
Algebra 1 scores showed improvement in 2009 bppeti for the 2010 scores. Reasons for
the decline have been identified and rectified. I8¢k forward to the 2011 test results.

Similar to the Algebra 1 end of course test resoltis Physical Science scores dropped in
2009. However, marked improvement was experiefmethis area in 2010. We are
expecting improved test results for 2011.

The U.S. History EOC scores were initially dism@lur students improved for 2010. Once
again, as in other core areas, we are expectingbirag test results for 2011.

Our results for End of Course Examinations Scooeslf students is shown in the table
below:

2010 2009 2008

= |Passage RatgPassage Rate| Passage Rate in District

Algebra 1 76.4 84.4 83.9
English 1 69.7 62.4 54.5
Physical Science 58.5 50.4 60.7
US History 42.8 35.6 NA
Total (Overall EOC) | 61.6 58 64




SAT Results

Students also participate in the Stanford Achievdriest (SAT). The SAT has been a
weak point for our school but scores are begintongiprove even as more students take the
test. The number of students making 1100 compesiee or better is too few and prevents
many of our students from getting into the colle§éneir choice. In the 2007-2008 school
year, only 22% of our seniors earned 1100 or higheihe SAT. To better equip students for
the test, Woodmont High School offers an SAT prafian class as an elective and is open
to any student wishing to take advantage of thescla

Woodmont International Baccalaureate High Schod @ecited to learn that not only did

our scores improve for the HSAP and EOC testspbustudents earned a SDE Magna Cum
Laude recognition for 2009-2010 SAT Performancerbmpment Awards forapid
improvement.

SAT composite scores last 3 years (most recen): fif2010 = 1378 2009 = 1351 2008 = 1430

The following charts show student performance @ntfath and verbal sections of the test.

Senior SAT Composite Scores

Total
Number
of
Seniors

Number
of Seniors
Tested

Verbal

71 247 951

84 277 950

319 893

Senior SAT Composite Scores

Year (School) District

2007 1425 1013

2008 1430 1479

2009 1351 1479




SAT Composite Scores Over Time

Woodmont High

*includes writing score in composite score

SAT Verbal Scores Over Time
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ACT Results

In addition to the 2009-2010 SAT Performance Impraent Awards for rapid improvement,
our students also earned a SDE 2009-2010 ACT Peafoce Improvement Awards for
excellent improvement in their ACT scores. Thertbathe improvement is below:

2010 =20.7
2009 =19.1
2008 =19.4

ACT average last 3 years (most recent first):

Advanced Placement and International Baccalaureate

The number of Greenville County Schools studerkimgpAdvanced Placement tests
increased 12.8 percent, from 2,544 in 2009 to 2i8ZW10. A total of 2,748 Advanced
Placement exams taken scored high enough in 204&rtocollege credit, a 12 percent
increase over last year’s 2,453. The number o&Adims attempted rose from 4,304 to
4,826, an increase of 12.1 percent. The percema2@10 exams scoring 3 to 5 (earning
college credit) remained the same as 2009 at 57%.

Number AP classes last 3 years:
» 2010=9 (13 1B Classes)

» 2009=9

» 2008 =11

International Baccalaureate

The number of GCS students taking at least onex#édneincreased from 163 in 2009 to 197
in 2010. A total of 306 International Baccalaureatams scored high enough in 2010 to earn
college credit, a decrease from last year's 31@. @drcentage of exams scoring 4 to 7
(earning college credit) decreased from 68% to 63%.

The number of International Baccalaureate diploatgsmpted in 2010 was 48, an increase
from 38 the previous year. The number of IB diplsraawarded was 33, with 69% of GCS
students earning the full diploma. Two studentSm&er High, 22 students at Southside High,
two students at Travelers Rest High, and severestacit Woodmont High received the 1B
Diploma.(Note: The students at Greer High and Travelers Riagh were not listed on the
State Department release because the College Bmad not include schools presenting less
than five 1B Diplomas.)

By School:

School

# Diplomas
Attempted

# Diplomas
Awarded

% Diplomas
Awarded

Woodmont

9

7

78




Below is the information that charts our increasealent participation for both Advanced
Placement and IB Diploma standardized testing.

AP/IB Data Request for High
Poverty and Minority Students

Number of high poverty and minority
students who patrticipated in exams

48

11

Number of exams taken by each
race/ethnicity

Asian -2
Black —24
Hispanic -3
Other -2
White -17

Asian -0
Black -3
Hispanic -5
Other -0

Number of exams taken by each
gender

Number of exams taken by Limited
English Proficiency (LEP)

Number of exams taken by Socio-
economic status

Free =22
Reduced 410

Reduced 2

Number of exams taken by scoring
levels and number of high poverty ar
minority students who scored 1,
2,3,4,5, or 6 on all AP and IB exams,

English - 27

Eng. Lang Comp.

Scoring level 4 — 1 student
Scoring level 3 — 6 students
Scoring level 2 — 7 students
Scaoring level 1 — 2 students
Total 16 students

Eng. Lit. Comp.

Scoring level 4 — 1 student
Scoring level 3 — 3 students
Scoring level 2 — 5 students
Scoring level 1 — 2 students
Total 11 students

English — 6

English HL

Scoring level 5 — 1 student
Scoring level 4 — 5 student
Total 6 students

Foreign Language - none

Foreign Language - Spanis
-3

Spanish ab initio SL
Scoring level 6 — 2 students
Scoring level 3 — 1 student
Total 3 students

Critical Foreign Language

- none

Critical Foreign Language -
none




AP/IB Data Request for High
Poverty and Minority Students

Arts - none

Arts -1

Visual Arts
Scoring level 5 — 1 student
Total 1 student

Math -2

Calculus

Scoring level 3 — 1 student
Scoring level 1 — 1 student
Total 2 students

Math — 7

Math Studies SL

Scoring level 6 — 1 student
Scoring level 5 — 2 students
Scoring level 4 — 2 students
Total 5 students

Math SL

Scoring level 6 — 1 student
Scoring level 3 — 1 student
Total 2 students

Sciences — 3

Biology
Scoring level 1 — 1 student
Total 1 student

Chemistry
Scoring level 2 — 2 students
Total 2 students

Sciences — 3

Chemistry SL

Scoring level 4 — 1 student
Scoring level 3 — 1 student
Scoring level 2 — 1 student
Total 3 students

Social Sciences - 32

Human Geography

Scoring level 4 — 2 students
Scoring level 3 — 4 students
Scoring level 2 — 6 students
Scoring level 1 — 9 students
Total 21 students

Psychology

Scoring level 4 — 1 student
Scoring level 3 — 0 students
Scoring level 2 — 3 students
Scaoring level 1 — 2 students
Total 6 students

US History

Scoring level 5 — 1 student
Scoring level 4 — 0 students
Scoring level 3 — 0 students
Scoring level 2 — 3 students
Scoring level 1 — 1 students

Total 5 students

Social Sciences — 8

History of Americas HL
Scoring level 4 — 3 students
Scoring level 3 — 1 student
Total 4 students

ITGS HL
(Instructional Technology in a Globg
Society)

Scoring level 4 — 3 students
Total 3 students

Psychology
Scoring level 2 — 1 student
Total 1 student




INFORMATION AND ANALYSIS SUMMARY
Overall Progress

Each year we continue to be more data-driven thanleefore. We review our demographic
data, gather perceptions data via questionnaiogs $tudents, parents, and staff. We also
analyze student achievement results, all of whsattisplayed in the previous sections of our
school portfolio. A summary of these results folipuwalong with our next steps. In the 2004-
2005, 2005-2006, 2006-2007, 2007-2008, 2008-20099-2010 school years, the
Woodmont High School Staff has continued the proeesl updated the data. The
administration and staff will use the data to deaa appropriate instructional strategies.

What the Data Tell Us

Over the past three years, we can see that ourgtaptdcs have changed. We know from
census data in addition to this information that mapulation will continue to change. We
must stay aware of our student and community poipalsso we can prepare to meet their
needs.

Our questionnaire results are consistent acrosests, staff, and parents. They were
positive. All three groups see Woodmont High Sclsostifongest aspect to be the quality of
instruction; however, more feedback from parenveys is needed. Students from the junior
class gave us a good understanding of the thireyswiould like to see improved at our
school. We will work on the school climate and eamment for learning because students,
parents, and staff indicated that we need to warthes aspect of Woodmont High School.
Hopefully, the new school and increased retentze of teachers will help as well. Results
also reflected that we have a solid team readydetiie needs of our students.

Our student achievement results indicate that walaing an average job in all subject areas.
While first attempt HSAP data and End of Coursealzae above average, our longitudinal
HSAP scores and graduation rate are not wherestheyld be for a school like ours. We are
driven staff constantly working for continuous irapement, and are motivated to do
whatever it takes to make our students successful.

Next Steps

Continue to gather and analyze our student achiemtdata, along with our
guestionnaire results and demographic data.

Filter the student achievement analyses down teldssroom levels, and make sure each
teacher has her/his classroom’s historical resultthe first day of school.

Staff members need to attend courses, workshopsnaservice sessions to help address
implementing continuous quality improvement stragedor our school.

Continue to increase student enrollment of 319esttglin the AP, 1B, Gifted and
Talented, and honors courses through student ddteearuitment.
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Beginning in the fall of the 2002-2003 school ye¢he, Woodmont High School Staff
developed a vision that is shared by all. Fromig®n, we developed goals, objectives, and
strategies for our students that are summarizediirtomprehensive school-wide
improvement plan. Woodmont High School is planrforga bright future. We are
continuously improving and are seeking more waysnmpower our students to become
lifelong learners and productive citizens. We hawoeked towards a shared vision of what
we want to look like in the future so that we cattér prepare our students. Because
improvement is always needed, we have continuegreess of developing goals, creating
objectives to meet these goals, and implementiagesjies to obtain each objective in an
efficient manner.

During the 2008-2009 school year, we plan to warkloee broad goals (curriculum
alignment, increasing rigor, improving the gradoatiate) and seven major goals that will
foster improved student learning across all digogd. Each of these goals and objectives are
related to Greenville County’s Education Plan dreldtate’s Report Card. Woodmont High
School decided to create a more narrow focus vwa#i getting. Because of our drop in the
School Report Card rating, our goals have beerecethtaround the four criteria evaluated by
the State’s Educational Oversight Committee. Woaankbigh School’s goals are to increase
student performance in first attempt and longitatllHSAP scores, increase the graduation
rate, and increasing the amount of students pasisangstate mandated End of Course Tests.
The fifth goal is to improve our school climatethat all stakeholders feel proud to be
Woodmont Wildcats. NCLB requires that teachershagbly qualified in the subjects they

are teaching. Ensuring that 100% of our teachersighly qualified is our sixth goal. Goal
seven focuses on broadening the IB program.

Goal 1: Improve the amount of students meeting thelSAP requirement by the spring
year of their graduation two years later. (ActionPlan Goal 1 and Goal 3, Objective 1)
The first of the six major goals is to improve stotlperformance on the HSAP. Our
objective is to see the percentage of studentshgaty their HSAP Exit Exam requirement
by their senior year increase from 91.9% to 95%.

We have and will continue to implement severaltegi@s to meet our objectives. First, and
foremost we will continue to align our curriculumthe state standards. Supplemental
materials addressing HSAP strategies will be pusetidor our teachers to assist them in
preparing their students for the test. In additmthis, we have initiated the planning phase
in preparation for implementing a reading and wgtacross the curriculum program. Two
years ago, a consultant was brought in from thismally known Collins Writing Program to
provide professional development to our teachiaff.sAfter attending a workshop at the
High Schools That Work conference over the sumrh&068, one of our math teachers has
taken on the responsibility of preparing our scitoamplement strategies for reading and
writing across the curriculum.

Teachers will examine the HSAP rubrics and leanm¢orporate them in their own content
area. Itis noted that more professional developmdl be needed to help our teachers with
teaching reading and writing. Disciplines outsidéhe English department will be
encouraged to implement more use of novels thailsogent their content area throughout
the entire year. Research done by Rona F. FlippoBidrke, Rosemarye Taylor, Valerie




Collins and Elaine K. McEwan, suggests that inaedasading has positive effects on
increasing one’s vocabulary, building and adding nencepts, and increasing
comprehension levels. Teachers modeling and tegqechading strategies should have a
profound impact on our students reading and congmshbn abilities over the time of their
high school careers.

Increasing the instructional use of scientific gnadphing calculators is another strategy we
will use to help our students succeed in theit &ttempt on the HSAP. Our corporate
partner, Michelin, purchased fifty scientific anchghing calculators to ensure availability to
those students that can not afford their own. Me#ichers were also given Promethean
Boards to assist them with incorporating technolimgyy their lessons. Two teachers will
attend the TI Mathematics Conference and the Gike@ounty Technology Conference to
keep abreast of the latest technology.

Woodmont High School will offer semester HSAP rera&dn courses for senior and junior
students needing to repeat one or more sectiotie dExit Exam. Another academic
opportunity for our students needing to pass thAPEB the Michelin Tutoring Program.
Michelin has provided great help with a volunteee-@n-one tutoring program. Michelin
volunteers are matched with those seniors or jsrsoll needing the Exit Exam to graduate.
A “meet and greet” breakfast was held for the fingteting between tutors and students at the
beginning of the year. At this time a schedule tvai#t for tutoring times. Equipped with
supplemental Exit Exam materials, these tutors their student one hour a week helping
review the material needed for mastery. So, far phogram has been a great success for our
seniors. Because of their support to our students;riday, October 10, 2008, Michelin
received the SC-ASCDZBriend of Education Award.

One-day workshops or cram-sessions will also bedatany for seniors and selected juniors
not passing one or more sections of the exit exame. week before the retest, these students
will be pulled out of their classes to attend drdaly cram session to review the exit exam
material. One English teacher and two math teackidresview with these students and give
tips on test taking strategies.

Goal 2: Increase the percentage of students pasgistate mandated End of Course

Tests. (Action Plan Goal 2 Objective 1)

Beginning in the 2006-2007 school year, 20% of3hkool Report Card measures the
passage rate of state mandated End of Course Téstse tests are taken the last few weeks
of the course. Currently, these state tests asgeauffin English I, Algebra I, Physical Science,
and US History. It will be imperative that expeited teachers with knowledge of the
curriculum are assigned to these courses. Bechase tests are only two to three years old,
not much is known about them. Supplemental ressusdéhave to be purchased. This year
we purchased USATestprep’s online review mategaraadded resource for our students
and teachers to use. In addition, we continue éAugerican Book Company’s Guide to
Passing the SC End of Course Tests

Another resource that will help with these clagséhe MAP Testing program purchased by
the District. This online testing program helpsgiiase a student’s ability level in the
beginning of the year and helps target his/herustibnal goals for improvement. In the next
few years we hope to find a correlation between MAAPscores and End of Course Tests
scores. This data will help us to identify thosgdsints that will need the most help preparing
for the test.




On the 2008 State Report Card, Woodmont High S¢h&wold of Course Passage rate for all
subjects was 64%. The 2009 passage rate was low@&rs®o. The 2010 passage rate was
increased to 61.7%. Our goal for 2011 is 72%. Mainyur teachers are in their third year of
teaching these high stakes courses and know wkapected to pass the exams. While it is
likely that we will meet this year’s goal, the dealge lies with our US History classes. After
being piloted for three years (2006-2008), thisrygeares will count towards students’ final
grades and will also count towards the school Repard.

Goal 3: Improve the amount of students passing theSAP on their first attempt.

(Action Plan Goal 3, Objective 1)

Our goal for 2007 was to raise the first attempibfr73.4% to a minimum of 78%. The
students exceeded this goal earning an 81.2%afiestnpt passage rate. Our goal for 2011 is
85%. Strategies have been implemented to helgtadents maintain this passage rate.
Even though students are used to taking standartézts by the time they enter high school,
taking the exit exam for the first time can benmtiating. To help give students a jump on
their first attempt, starting in the spring of 2006 provided the stateReleased Itemfsom

the HSAP as a pretest four weeks prior to thearam. Teachers have been trained in using
the scoring rubric for the extended response aaadnstructed response items. Students will
get their results from the practice test and rec&edback from English and math teachers
at least two to three weeks prior to the test. ieecwill use item analysis to target student
deficiencies.

Math and English teachers were given resources Trests for Higher Standardsd

American Book CompanyRassing the SC HSAdhd released items from the state website
to supplement their curriculum standards. An onigsource by USATestprep was also
purchased in the fall of 2008. Training and practall be needed to get full use of this
product. As the HSAP exam becomes more familiarfegéthat our teachers and students
will make the necessary adjustments to improvdiostrattempt passage rate and
longitudinal passage rate.

Goal 4: Increase the graduation rate (Action Plan @al 4, Objective 1)

Improving our graduation rate is crucial to ourcess and is our number one priority. Last
year, 2007-2008, the graduation rate decreasedive gear low from 59.3% to 54%. Our
target goal for 2011 is at least 64%. Many newtsgfias have been put into place to prevent
students from dropping out. Action Plan Goals 1 amelp students pass the HSAP Exit
Exam and will also help increase the graduatioa. rat

National, state, and district statistics show tkeaeating the ninth grade increases the
likelihood of a student dropping out of high schodierefore, it is critical to give the ninth
grade special attention. Woodmont High School eteat Freshman Academy in the 2003-
2004 school year to ease the transition from mitwlEgh school. After implementing a

rigid 4X4 block schedule, the Academy was ineffextartly due the inability to team
students appropriately. Thankfully, our distridbaled us to create a modified block
schedule in which the Freshman Academy could skitsnglasses into sections of 45
minutes. This enables students to be teamed weihftsur core teachers, giving them the
support they need in their transitional year fronddte school to high school. Within the
Academy, students take their core classes in aeedrthe building so that the core group of
teachers can become more familiar with their sestwdents. However, with two end of




course required state tests being given to freshtharrigor will only increase. These
teachers realize that the management of their stade critical and that success must be
awarded.

Drop outs are usually students that fall behindrédits and lose hope of graduating on time.
Our 4X4 block schedule helps tremendously. The 8ldbastrict of Greenville County
instituted APEX Learning’s Credit Recovery to a&ssist students needing credit. This
program is an on-line standards based program ichvdtudents can retake classes they have
failed. This ability to “catch up” with their ag@jaropriate peers sometimes prevents the
number of drop outs.

Another method for preventing the amount of drofsasito target the “at-risk” male
population of the school. Students are targetedaaaghaired with a mentor from the
community. This program is called “A Few Good MeBgcause this program has been
successful for so many young men, we also plampement “A Few Good Women” by the
end of this year. It is our hope that providingsthat-risk students with a positive adult role
model in the community will help them better preptor their future.

Woodmont just received confirmation that a statnguvritten last year was awarded.
Beginning in late October 2008, the action plar bl initiated to unite at risk freshmen

with mentors. Mentors can range from community merspteachers, and selected
upperclassmen. Grant monies will pay a stipendtowerseer to the program to facilitate
progress and to track effectiveness.

Providing incentives is another way to promote fetsuccess. Not all students are motivated
intrinsically to achieve academically, however @agrexternal incentives can be a factor that
influences students to succeed. We are in the psamieinstituting a Renaissance incentive
program for the 2008-2009 school year. Memberdercommittee worked over the summer
to involve businesses from the surrounding commuhifithout funding from our State,
incentives and rewards will have to come form tres@nsors. Incentives are also provided
to students at the end of first semester and atrideof the year through an Academic
Awards Program.

Often poor attendance can hamper a student’syatmlpperform. This year, 2008-2009, we
are keeping a close watch on student attendanoentBaf those students missing school are
notified via a school voice recorded phone messBhige current administration has tightened
up the school’s attendance policy. Holding studestountable may have contributed to a
lower graduation rate. It remains to be seen # tighter policy will hurt our graduation rate
this year. Although it may, the staff feels thaternhe standard is clear and students are held
accountable for their attendance, future studesetes will decrease. Students and parents
must be held accountable for their attendancehaiad@s it directly relates to their academic
success.

Goal 5: Improve school climate (Action Plan Goal ®bjective 1)

The fifth goal is to improve the school climatetkat all stakeholders feel proud to be
Woodmont Wildcats. Our annual objective is to imse Woodmont High School’s identity
so that it is equal with the overall perceptiongbé School District of Greenville County.

At the end of the 2007-2008 school year, Woodmec¢ived Red Carpet status from the SC
State Department of Education. This award cleaudljciates that we are on the right track to
providing a welcoming and friendly environment. Gohool website has also received




praise from the district level. Providing accuratel up to date communication to our
stakeholders helps create an informed and welcoemngonment.

In addition, we must provide a rigorous academagpam that motivates our students to
become lifelong learners and productive citizersg&ive perceptions of neighboring
communities will not change until all stakeholdegspecially students, take an active role in
helping improve the school report card. Studentsarents must be informed on a
continual basis of the goals and the progress lmaitg This is done in several ways.
Woodmont High School has implemented a student@ats Corner” video broadcasting
show every Thursday to inform students of upconewents, school programs, and progress
that has been made by individuals or groups. Paugetalso invited to meet with their
student’s teacher advisor each year to go ovesdheduling process. In these Saturday
conferences, parents receive transcripts and sbacerns about course offerings for the
next school year.

Students need to feel safe and welcome in theo@chA Disturbance Response Team was
implemented in November 2004 to help curtail maghool disruptions. A team of 37 staff
members were trained in first aid, CPR, and straseigr quelling arguments so that when
needed, they can respond. Each member was givgroalsadio to help communication
efforts around the campus. When a “code red” iedalver the radio, members that are not
teaching at the moment immediately report to tregieated problem area. Students are well
aware that creating disruptions will result in egateam of faculty members converging on
the scene. Students are also very well aware thiatpding school is an offense that can
result in their arrest.

We also felt that the campus needed to be welcotnitige students. The gym is open each
morning for those students wanting to play intrasmsibefore school starts. Intramural sports
include volleyball, flag football, basketball, dagball, and softball.

One of our professional development goals last wearto increase the collegiality amongst
our staff members. Creating a professional learnorgmunity has been a success. Teachers
have participated in more professional developrtteart ever and have done so with an
active role. In March of 2007, teachers particigdatethe Teachers Observing Teachers and
Students initiative in an effort to support andteftom each other’s instructional practices.
We hope to build on this initiative by not only elbging other teachers, but also by
analyzing each other’s assessments.

Currently, Woodmont High School has a School Impraent Council. SIC membership has
grown and seems to represent most of the commuirhiy council includes parents, business
partners, parents of up-coming students, a guidemgeselor, two teachers, and two
administrators. This team has done a tremendousi@noed work to help publicize
Woodmont High School in a positive light. Unitingtvlocal realtors, Rotary Clubs, the
Chamber of Commerce, and local businesses hasabtegnpriority.

Hopefully, these new strategies will help to pd®/an environment that is welcoming and
conducive to student learning.

Goal 6: Ensure that teachers are highly qualifiedn the subjects they are teaching.
(Action Plan Goal 6, Objective 1)

According to the Division of Educator Quality andddership, highly qualified teachers
have earned at least a bachelor’'s degree, demmustrantent knowledge in each core
content area he/she teaches, and do not have avsrsvaf the requirements for full state




certification. In the 2004-2005 school year, 82%\@odmont High School’s teachers met
this requirement. Progress has been made. 95.8Ur &éachers are highly qualified this
year (2008-2009). The goal set for the 2009-20hdakcyear is to ensure that 100% of our
teachers are highly qualified and highly certifiedheir teaching area. Most of the problems
are stemming from the time it takes PACE teachegatisfy their professional development
requirements and passing their Praxis assessrreatdition, Woodmont International
Baccalaureate High School will train additionaldiears in Advanced Placement, 1B, and
Gifted and Talented endorsement areas in the sumh2€11.

Goal 7: Increase the percentage of students partgating in the AP and IB program

while also improving the AP/IB Exam passage rate (&ion Plan Goal 7, Objective 1).
Although most of the focus in the school centerdielping the below basic and basic
students, many resources have been spent on tbe$program as well. Five years ago,
Woodmont High School gained IB status and has geesomewhat small program blossom
over the years. In addition to the Internationat@&laureate Program requirements,
sophomores also take Advanced Placement Testgpaation for IB courses. In the 2007-
2008 school year, Woodmont High School offered Bhdliterature, English Language,
Calculus AB, Biology, Chemistry, Human Geographyg &It History as AP classes. The
courses offered for IB include: Theory of Knowledgaglish HL, Math Studies, Biology

HL, History of the Americas, Art, and Spanish. Tlundred twenty six students took
between one to four AP exams. 17.3 % of the 226nsxwere passed with a grade of three
or higher. We were disappointed to see a fallasspng percentage from 29% (2007-2008),
but were pleased to see a dramatic increase imfdiment. A possible reason for the drop
is the increase in enrollment in students who apeeencing AP classes for the first time. A
large percentage of students took AP Human Geoygrapti due to several faculty changes
beyond our control, the teacher had no experientmining in teaching AP Human
Geography. We hope this class improves to thelatdrithat Woodmont has grown
accustomed to. Our goal is to keep increasingduenroliment while raising our passage
percentage back to 22%.

School Action Plan

The Woodmont High School Action Plan Charts followpages 74 through 90 and provides
detailed information about the seven goals, inclgdhe person responsible for each
strategy, monies used for the strategies, andditimfor starting and completing each
strategy.
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Planning Time

Most of our planning time is scheduled at the beigig of the day. These before-school
meetings include three to four meetings per monthwarious district meetings. In addition,
we have a minimum of five days per year for plagrand professional development. This
year, teachers have sacrificed one Thursday a nfiongtaff development during planning
periods. Staff development involves implementatibschool goals, grade level meetings,
department meetings, and best practices for teqche areas were addressed this year and
have been implemented into this year’s 2010-20bfepsional development calendars:
assessment, building a collegial atmosphere, éiffiation, technology, and Learning
Focused training.

Impact

We expect that working under the umbrella of on@meehensive school-wide improvement
plan will result in a significant increase in statperformance and lead to the realization of
our vision.

Summary of Progress

We recognize that a comprehensive school-wide ingment plan can help make our vision
a reality. We also know that if we do not look @lysat our school data and identify root
causes, we are at risk for doing the same thingsave always done, getting the same
results we have always gotten. We have incorposttetdly and planning time into our plan
for this purpose. We are excited to have a plahaharyone cares about, believes will
increase student learning, and will help us impleintiee vision — together.

Next Steps

Maintain the momentum to use the plan to implenogintvision in every classroom.
Reuvisit the plan regularly to make sure we are @np@nting it in the most efficient and
effective manner.

Most importantly, the staff at Woodmont High Schadll need to commit to staying at
this school so that continued progress can occur.

Overview

Learning never ceases for a teacher who is conuhtidt@roviding excellent instruction.
Students benefit from teachers who are, themsedtisstudents. Teachers must
continuously refine their instructive talents thgbumeaningful seminars or coursework
beyond defined degree programs. While advancerteds@re no doubt advantageous,
teachers must also follow avenues of thought wkesp their minds fresh, their attitudes
revived, and their empathy for students intact.




Learners cannot learn from teachers who have ftngdtow to learn, and detachment from
the learning process can render a teacher ineféecihus, a principal who wishes to foster a
faculty that can teach remarkably well is insighéfnough to recognize that professional
development is invaluable.

The administration at Woodmont High School advaegigality professional development
through Wednesday afternoon faculty meetings, @jiinautside consultants who offer
instruction in teaching methodology that is recagdias current and sound, and through
numerous opportunities for faculty to attend prefesal conventions and curriculum
development seminars, both locally and nationally.

Many of the outside training opportunities in tH#3-2009 school years occurred during
planning periods, teacher workdays, over weekemdsere scheduled for the summer. The
new administration feels that student success dispen keeping teachers equipped with the
latest instructional strategies that are provemeip student achievement. Woodmont High
School will provide ongoing professional developtrinoughout the year and will
participate in as many outside workshops as budg#taints permits.

Review of Continued Quality During the 2008-2009 ath2009-2010 School Years

In the 2008-2009 school year, the goal of Woodnitigh School properly trained faculty in
the Learning Focused Model and to send anothee kma@m of teachers to the High Schools
That Work summer conference. Faculty membersalslh be provided training on
assessment, professional learning communitiegrdiftiation, technology, instructional
practices. They will also seek out training on lgactices within their own subject areas.
All faculty members have been trained in and apeeted to use the PowerTeacher
software. Teachers are also using PowerTeachectod daily student attendance.

In August 2009, we began the year of Professiomaeldpment with the implementation of
Professional Learning Communities. Our departmbeeaggan meeting twice monthly with the
second monthly meeting devoted to core area PL@sapty for HSAP and EOC courses.
Other departments also use HSAP and EOC as aliatizdso develop their own respective
emphasis for the curriculum. The key is small pssfonal learning communities—core
departments, the Freshman Academy team, the deg@rtiairs, the leadership team, the
SIC—focused on continuous improvement in instru@lgractices which impact student
achievement.

Schmoker’s Four Essential Questions serve as thredadion for our planning:
* What do we want our students to learn?
* How do we know when students have learned?
* What do we do when student do not learn?
* What will we do when they have learned?

Before answering those four questions, our PLCsibhéy each year identifying the Critical
Issues for Team Consideration to determine thenio@wg line for Professional Learning
Committee collaboration. Upon determining the éssuhe PLCs then began to look at the




four essential questions and to develop PLC Anhuplovement Goals by identifying the
deficiency area(s), establishing a goal and discgsnd developing strategies to meet the
established goals.

As we continue into the future of professional depment with the success that has been
experienced from the Professional Learning Commguniplementation, we will begin to
study Curriculum Mapping and strategies to increag® in our classrooms.

Rationale

As with any successful means of assistance, a res#ifies the actual need. The
professional development plan for Woodmont Highddtlidigh is structured upon an
understanding of specific student academic needsherse needs that teachers have
expressed interest. Woodmont High School studestserditled to instruction which
challenges them to achieve their utmost poterigécial education students, remedial
students, average students, college preparataigrss; and honors or advanced placement
students are all entitled to well planned instauttirom teachers who understand how to
address their specific needs.

The student achievement section of this portfoticusately indicates that instruction at
Woodmont High School must fulfill state curriculueguirements, yet also enable students
with diverse learning styles and ability leveldsecome, at minimum, grade level proficient
in core academic subject areas. Hence, teacheitspnawsde instruction that is
individualized as well as curriculum based, andklke®/ednesday faculty meetings are a
forum for the principal and faculty to make thestedminations: the principal's strategy for
leadership is clarified, test score data is anaybest teaching practices are shared, and
colleagues may collaborate to tailor curriculunt tidl enhance school wide academic
performance.

As teachers return from professional developmepeg&nces outside of school hours, they
bring with them to Wednesday and Thursday meetidigiétional information that is helpful
to colleagues seeking to develop quality unit @assdn plans.

Evaluation of Effectiveness

The administration at Woodmont High School vislesssrooms and provides immediate
written observations to offer suggested methodoofinued improvement, as well as to
celebrate classroom instructional achievementsadttition, teachers submit personal
evaluation portfolios at the close of the scho@ry&hich include timelines of professional
development that they seek individually. The timeincluded in this section of the
Woodmont High School Portfolio reflects those pssienal development opportunities
initiated through administrative leadership.

Training, attending teaching methodology seminaitending professional organization
conventions, and the opportunity to work closelyhvaolleagues at Wednesday afternoon
meetings and monthly Thursday meetings will ensusaccessful year at Woodmont High
School.




Woodmont High School Professional Devel opment Plan 2011-2012

ACTIVITY Aug | Sept| Oct| Nov | Dec| Jan| Feb| March| April
Freshman Academy (August) X X
New Teacher Orientation X

Freshman Academy PLC X
Academy staff (weekly):
Freshman Academy PLC
(monthly):

English

Math

Science

Social studies

Department PLCs (monthly)

PDT:Department Chairs
meeting (monthly)
Faculty meetings (monthly)
Training:
Power Teacher
Teacher Web Pages
MAP In-Service (Testing)
PAS-T In-service for New
Faculty
PAS-T Revisited (Veteran
Faculty)
PAS-T Goal-Setting
Conferences (Individual
teachers with Administrators)
Continuous Improvement
Strategies (Tami Miller -CFCE
Continuous Improvement
HSAP and
EOC for English and Math
(with CRT,
department chairs, departmen
administrators)
Continuous Improvement for
EOC:
Science and Social Studies
(with CRT, department chairs
department administrators
Continuous Improvement for
AP (with CRT, department
chairs, department
administrators)
Literacy Across the Curriculum
Technology for Teachers
First Tuesdays (Induction
Teachers)

Second Tuesdays
(ADEPT/SAFE-T Teachers)
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Woodmont High School has seen a significant traorsih leadership. In fact out of the
forty-two year history of the school, there haveré5 principals. Woodmont High School
principal, Mrs. Jeannie Monson, was principal of school for two and a half years. Mrs.
Jeannie Monson was reassigned to another posiitbmwhe School District of Greenville
County in November of 2003. Mr. Harold Batson waasigned as interim principal to finish
out the remainder of the 2003-2004 school year Sthool District of Greenville County
selected Dr. Randy Reagan as the new principAMmodmont High School for 2004-2005.
Dr. Randy Reagan resigned his position in Septemib2006. Because of this, Mr. Leroy
Hamilton was assigned to be the interim principalMoodmont High School for the
remainder of the 2006-2007 school year. His yehexperience and knowledge of this area
helped stabilize the school even in time of traosit

With Mr. Darryl Imperati now in place, we feel teehool has a quality instructional leader
that has the ability to move the school in a pesitirection. The environment is one of
encouragement and respect. Consistency in leagesshfoster an environment of stability.
Stability and consistency will allow the staff torginue building upon the same best
practices, strategies, and goals overtime.

After our self-assessment on the Leadership Cootisumprovement Continuum, everyone
recognized that we needed greater staff buy-iedigions are to lead to substantial school
improvement. Faculty also realized that we neededdership or decision-making structure
that would help us implement the vision. The Preif@sal Development Team meets
monthly with CRT Jennifer Norris and Mr. Imperatidiscuss strategies surrounding the

goals of our school. This decision-making structues designed to clarify how decisions
would be made and by whom. This structure is diesdron the following pages.

2010-2011 School Year

Principal: Mr. Darryl Imperati

|

Assistant Principal Assistant Principal Assignt Principal Administrative Assistant IB Coordinator CRT
Tammy Greer Melissa Patterson Adamith Jason McCauley Carol Aiackmon Jennifer Norrig

|

English

Kim Whitmire

Department Chairs
Social Studies Math Related Science Special Fgei Guidance CATE
Arts Education  lreyuage

Jamie Crisp Tim Ellenb. Suzan Cauble Craia Pointevint Linda Benedifilliam Holland Chad Dockerv Danice feu

Teachers Teachers Teachers Counselorgachers




Decision-making Structure

The Leadership Team

A portfolio leadership team, made up of the priatignd leaders of each of the action teams,
was established to:
coordinate the work of the different committees
keep everyone informed about the work of all cortees
integrate the findings and recommendations of cdtess
schedule time during faculty meetings for discussibrecommendations as they were
being developed, therefore, allowing input into teeommendation early in the process

The initial portfolio team consisted of: Jeanierddon, Sheri Abel, Jeff Brabham, Linda
Benedict, Debbie Maxwell, Amy Moore, Ashley Jenkiaad Mike Noel. This team was
established for the 2002-2003 school year. Theradirative team as shown in the chart
was updated for the 2010-2011 school year. Thg dammunication process is shown in
the chart above. It was the responsibility of pletfolio leadership team members to inform
their teams of leadership team discussions, abding concerns back to the leadership team
to be dealt with before these concerns becamélfmin disputes.

Committee Structure

We created teams to study approaches to implenggetitévision and to recommend a plan
within each area because we really wanted theraptan to be owned by everyone in the
same way that the vision is shared. The teams drey each member of the portfolio
leadership team. We also felt that if we could @ffeely communicate each team’s acquired
knowledge, the entire school community could grevaaesult.

Daily communication starts with the principal asdlisseminated down to the teachers. The
principal communicates to the administrative tearhe assistants communicate to the
department heads. Finally, the department heads sifarmation with their department.

The Freshman Academy is run like a school-withscheol. An Administrator, Melissa
Patterson communicates to the teachers and tedneleaders. Each team consists of a
teacher from the four core content areas. Thesdegs are still members of their content
department, but work closely together to improvedbality of learning for the freshmen
students.

Summary of Progress

The Woodmont High School staff has made greatestrid establishing a vision, an effective
leadership structure, and by successfully makingmnaecisions using the new shared
decision-making process. All decisions are basedurrguiding principles. Whenever we
come to a point of deciding whether to go one wathe other, we revisit our guiding
principles, and we know exactly which way the diecisnust be made. The rule of thumb




with our decision-making structure is: when a potmecision will impact others, those
people need to be involved in the decision. Falaimse, if a decision were pending that
would impact all staff members, that decision wawdetd to be considered by the leadership
team or department heads and then presented tallte&aff. Even if the leadership team is
not utilized to make a decision, all action tearnisiens are reported to the leadership team
and most of the time to the full staff.

Next Steps

» Continue with the principal and administrative &thét is willing to stay more than five
years.
Woodmont High School must lower its teacher turmoage and hire the most qualified

teachers available.

We need to stay focused!
We need more involvement from the school communiilanning and implementing
school goals.
We need to continue to support and create a coliéiite school community atmosphere.
We need an ongoing evaluation process to ensureudihdeadership structure continues
to support the vision and mission of the school.




Woodmont
International Baccalaureate
High School

Portfolio

Partnership Development




Woodmont High School envisions our families, staffd community working together to
help our children succeed. This is a shared redpititys We are committed to exploring and
developing new strategies for our community, which help us and our children meet the
challenges of a fast-paced, ever-changing world.

Recognizing that outside involvement is one ofgheatest contributors to student success,
our school decided to convene a team to develapesgies for increased parent and
community involvement. We have determined, givencmmmunity's demographic profile,
that we need to provide some well-placed supporvdo students' families so that they, in
turn, can support their children's education. Uttiety, we would like to have a clearly
articulated partnership structure for the schamkthat our partners' efforts directly impact
our students' success in school and in life. Oa iw which this has been implemented is to
initiate a mentoring program titled “A Few Good MeThis program is in the fourth year of
implementation. It brings in outside lay peoplartentor some of our at risk students. We
envision much success with this endeavor.

Michelin has been a constant force of support foo@mnont students. Tutoring, mentoring,
job shadowing, and financial donations are jusiva 6f the initiatives Michelin does for us.
Because of their unwavering support, they were nated for the SC-ASCD’s Friend of
Education Award in 2008. On October 10, 2008, Michesceived the award at the opening
ceremony of the fall SC-ASCD meeting.

Food Lion has joined the interest in uniting witl@dmont. Donating items for celebrations
and sponsoring athletic boosters has been thsirstiep to forming a partnership.

We have developed a partnership plan, as a parrafomprehensive school-wide
improvement plan, to ensure that our partners ba®pportunity to contribute to and
benefit from these efforts. It is our belief that students have much to give to, as well as
learn from, their community. We have establishe@féective School Improvement Council
(SIC). For the past several years, this group haged tirelessly to build relationships with
local businesses.

As part of the fascinating growth in the southwestmrridor of Greenville County,
Woodmont High School, like the developing industwpuld like to be the best it can be! All
stakeholders need to come together with a vestetkst in seeing our school make the best
use of all of its resources. We feel that a strectgpol and community base wherein all
partners benefit and contribute meaningfully iskbg to the success of the entire
citizenship.




Our current partnerships are listed below. **Hu@entributing Partner

First
Name

Last
Name

Company

Address

City

Postal
Code

Elizabeth

Hotaling

***Michelin
America's Researc
& Development
Corporation

515 Michelin
nRoad

Greenville

29605

Tony

Harder

PTSA President

128 Holly Dri

y®elzer

Karen

Chambers

Woodmont High
School

140 Painter
Road

Pelzer

Dan

Moravec

Greenville County

3 Wandflowe
Court

Simpsonville

Roger

Meek

Greenville County

6 South Valle
Lane

yGreenville

Leola

Robinson

Greenville County
Schools

19 Prince
Avenue

Greenville

Kathie

Karls

3M

Road

1420 Perimeter

Greenville

William

Gregg

Urban League of
the Upstate

Piedmont

Marilyn

Hendrix

Greenville
Technical College
Brashier Campus

PO Box 5616

Greenville

David

Mihalic

Booster Club

11 Braywood
Court

Simpsonville

Carolyn

Joy

Business Partner

851 Garrisor
Road

Pelzer

Becky

Hamor

Retired Educator

302 Golden
Grove Circle

Piedmont

Ann

Brown

Woodmont High
School Middle
School

325 N. Flat
Rock Road

Piedmont

Stanley

Candler

Washington Bapti
Church

sP08 Washingtor]
Church Road

Pelzer

Eric

Boggs

Beech Springs
Pentecostal
Holiness Church

103 Beech
Springs Church
Road

Pelzer

Michael

Wolf

Augusta Road
United Methodist

603 Emily Lane

Piedmont

Mike

Morris

Oak Pointe Chursh

600 Shaden
Acre Court

Pelzer

Art

Gibson

Commercial
National Bank

Piedmont

Phillip

Yates

SIC President

100 Knoll
Creek Drive

Simpsonville




Summary of Progress

This has been and continues to be an exciting yéach has been undertaken with the
support of so many of our partners, and our pastnps have brought more resources to
student learning and the school than we imaginaegipke a year ago. We need to stay
focused on continuing the activities that have tserh a big “win” for the students, the
vision, and standards related work.

Next Steps

* We must implement a systematic and systemic waydasure the impact of our
partnerships on student achievement.
We need to make sure our parent, community, anthésss partnerships are used
throughout the school and organized in a way tlearky supports our vision for OUR
students.
We need to make sure that all of our partnersdppteciated and see the results of their
work with our students.

We must make sure that we are connecting to albtissible partners in our community
that make sense for our students' learning.
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Summary of Progress

The Continuous Improvement Continuums have helped@ff get a common language for
comprehensive school-wide improvement and systehaage. It has helped us see what we
need to do to improve on what we do already. @aff bad a sudden leadership change in
the middle of the 2003-2004 and in the 2006-20®ibskyears which interrupted our steps
to improvement. Even with previous change in lesldgr; it is evident that Woodmont High
School is on the rise. Under the present stabledieship of Darryl Imperati, the school goals
are in line with student achievement as it pertéorthe four criteria evaluated by the
Educational Oversight Committee’s school reporticail stakeholders are aware that our
goals are centered around HSAP scores, End of ERassage Rate, graduation rate, and
school climate. Improvement is still needed andstia# of Woodmont High School remains
committed to making this the best school in Gred@ounty.

Next Steps

Continue inputting all measures of individual staidearning data in the school database
and utilizing the analyses at the classroom level.

Continue to support teacher action research andgp@ehing in order to implement the
vision in an articulated fashion.

Continue to measure actual student performancesighie district and school standards.
We need to follow our students into the middle sthiloigh school, and beyond to ensure
that their early education was as beneficial tortlaes it could be.

Continue to support and implement the school-wide,pvision, shared decision making,
and a continuum of learning that makes sense fatwadents.

We must never lose sight of our guiding principl@sr continuous improvement and
evaluation process will help us make sure we stetaget.

The school and its programs are rigorously evatbtgh internally and by the district and
state. Students are clearly the focus of all aspafdthe school improvement process.
Students in danger of failing classes are idewtified intervention strategies developed.
Students who must pass state-mandated tests grerggwithin their classes as well as
with focused, individualized support.




ACTION PLAN 2008-2013

GOAL AREA 1: Raise the academic challenge and performance of each student.

D Student Achievement[ |Teacher/Admin Quality [_|School Climate (Parent Involvement, Safe and Hgatthools, etc.)[]Other Priority

PERFORMANCE GOAL 1: The overall passage rate for H&P will increase from 84% to 99%.
OBJECTIVE 1: The percentage of second year studenisho pass English/language arts and mathematics awasured by the HSAP by
the spring graduation two years later will increasdrom 91.9% in 2009-2010 to 97% in 2011-2012.ONGITUDINAL)

Baseline Average | 2007-2008 2008-2009 2009-2010 2010-2011 2011-2012 | 0122010
(2004-07)
84% 87% 93% 91.9 95> 97* 99*

Exceeded Original Goal
of 91%

*Represents projected improvement

STRATEGY Timeline Person Estimated | Funding Sources Indicators of Monitor
Activity Responsible Cost (act 135, academic | Implementation | (Date)
assistance, Finished
categorical funding, Continued
Title Il, etc.) M odified
1. Provide resources and training to math Oct. 2008- Email Continued
and April PD Calendar
English teachers. 2009
A. Select and use workbooks and Oct. 2012 ACT 135 Monies | Passing the SC | Continued
tutorial HSAP and EOC
guides that will be used regularly by Workbooks
¢ and 18" grade teachers. Unit Plans
Analysis of test
scores
B. Continue the implementation of Aug. 2011 Principal Observations Continued
standards- based instruction acrogs- Unit Plans
the June 2012 Analysis of test
curriculum. scores
C. Purchase a site license for USA Sept. 2011 CRT Contingency Monigs Observations
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Testprep Online HSAP and End of
Course tutorial program for teache
To use with instruction or for
students to use on their own.

Unit Plans
Analysis of test
scores

D. Send one math teacher to the Tl
Mathematics Conference in
Charleston.

January
2012

Principal &
Math Chair

PTSA Grant

Purchase Order

Continue

E. Send teachers to the District
Professional Development:
» Gifted + Talented Courses
e SpringBoard Curriculum
Workshops — core teachers
* AP Institute

September
2010
through
July 2012

Principal &
CRT &
AP/IB

Coordinator

APIP Grant

Purchase Order

Continu

F. Ensure that teachers are aware of anc
attend District Support Trainings.

)

August
2011 -
June 2012

CRT &
Department
Chairs

Email
Agendas
Attendance
printout

Continued

2. Continue tutoring opportunities for
students that have not yet passed the
HSAP.

August
2011 -
June 2012

A. Provide HSAP remediation classes
for those Mand 13' grade students
still needing the Exit Exam to
graduate.

]

>

August
2011 -
June 2012

Guidance &
CRT

Observations
Unit Plans
Analysis of test
scores

Continued

B. Continue the Michelin Tutoring
Program for seniors that have not
passed the HSAP Exit Exam.

August
2011 -
June 2012

CRT;
Guidance

Student tutoring
log ; Analysis of
test scores

Continued

C. Place At-Risk Freshmen students
Into the Freshmen Success Cours
using MAP/PASS testing correlatiq
study to identify students whose

scores do not correlate with level 2

D

on HSAP.

2012
N

May/June

CRT, HSAP
teachers,
FA
Administrator
Guidance

Spring MAP
Scores

Continued
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. Conduct HSAP Practice Testing
identify students for remediation
conduct review sessions prior to
testing date.

;| Spring
;1 2011/2012

CRT &
HSAP teachers
&
Administrators
&
Guidance

Class Accounts

HSAP Practice
Schedule, HSAP
Review Session
Schedule,
Attendance Log

3. Increase the instructional use of

technology and the use of scientific an@011-June

graphing calculators.

Aug.

2012

Math
Department
Chair

Continued

A. Purchase TI-84 calculators to ensur®ct. 2011

that all students have access to
graphing calculators.

Math
Department
Chair

$3,500

Contingency Monie

s Purchase order

Finish

B. Purchase the Smart View calculatd

program that displays the TI-84
through the LCD Projector.

rNov. 2007

Math
Department
Chair

$600

AP Monies

Purchase Order

Finishe

C. Follow up on donations of
Calculators from Michelin.

Aug. 2011
Aug. 2012

Assistant
Principal & CRT

$5,000

(50 calculators)

Michelin Donation

Purchase order

Continu

D. Ensure teacher use of PrometheanAug.

Boards in mathematics and scien
classrooms.

c2010-June
2011

Administrators
Math Chair
Science Chair

None

CRT

Copies of Walk-
through forms

Continued




ACTION PLAN 2008-2013

GOAL AREA 1: Raise the academic challenge and performance of each student.

D Student Achievement[ |Teacher/Admin Quality [_|School Climate (Parent Involvement, Safe and Hgatthools, etc.)[]Other Priority

PERFORMANCE GOAL 2: Increase the overall percentageof students who pass the End-Of-Course Tests fro64% in 2007-2008 to 80%

in 2012-2013.

OBJECTIVE 1: The overall passage rate for End of Carse Tests will increase from 61.7% to 75% for yeaR012.

Baseline Average
(2007-08)

2007-2008

2008-2009

2009-2010

2010-2011

2011-201]

012-2013

64%

64%

57.5%

61.7%

72%*

75%*

80%*

*Represents projected improvement

STRATEGY

Activity

Timeline

Person
Responsible

Estimated

Funding Sources

Cost

(Act 135, academic
assistance,
categorical funding,
Title 11, etc.)

Indicators of
Implementation

Monitor
(Date)
Finished
Continued
M odified

1. Develop and implement an End-Of-
Course Testing improvement plan.

A. Place strong teachers in the courses
End-Of-Course Testing: Algebra I,
Math Tech II, English I, Physical
Science, Biology, and US History.

. April
2011

June 2012

Principal &
Scheduling

Coordinator &

CRT &
Department

Chairpersons

List of teachers
Analysis of test

their previous end;

of-course tests
scores

Continued

. Ensure that EOC teachers use the
District Curriculum Guides.

Aug. 2011

June 2012

Principal
&CRT &
Department
Chairs

Observation
Unit Plans

Continued

. Implement the use of MAP data to
help students set growth goals and
help teachers find strengths/

Aug. 2011

June 2012

weaknesses to target instruction

Freshman
Academy
Teachers &
CRT

Staff developmet
agendas
MAP data

ntContinued
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. Provide Learning Focused Training| August
to all teachers. 2008

- May

2012

. Provide supplemental training and | August CRT Portal Continued
resources to teachers. 2011 -

June 2012
Purchase a site license for USA | Sept. 2012 CRT Contingency Monies Observations Continueg
TestPrep for online test practice

. Collaboration on Common 2012 CRT PLC minutes Continued
Assessments and teaching strategies PLCs Exams
through Professional Learning Administrators Lesson Plans
Communities Portal

. Develop EOC Benchmark Tests CRT USA TestPrep

PLCs
Administrators
Identify At-Risk Students for succes CRT $3000 for TA Monies MAP Data

in EOC Tests; provide EOC After PLCs stipends
School Review Sessions for Administrators
identified students




ACTION PLAN 2008-2013

GOAL AREA 1: Raise the academic challenge and performance of each student.

D Student Achievement[ |Teacher/Admin Quality [_|School Climate (Parent Involvement, Safe and Hgatthools, etc.)[]Other Priority

PERFORMANCE GOAL 3: The percentage of second yeartsdents in the current school year who meet the stalards on both the ELA
and Math subtests as measured by the HSAP assessineiil increase from 81.2% in 2007-2008 to 91% in @12-2013.
OBJECTIVE 1: The percentage of second year studenia the current school year who meet the standardsn both the ELA and Math
subtests as measured by the HSAP assessment witlrigase from 80.2% in 2009-2010 to 89% in 2011-2012.

Baseline Average 2007-2008 2008-2009 2009-2010 2010-2011 2011-2012 012-2013
(2007-2008)
81.2% 81.2% 73.5 80.2% 85%* 89%* 91%*
*Represents projected improvement
STRATEGY Timeline Person Estimated Funding Sources Indicators of Monitor
Activity Responsible Cost (act 135, academic | Implementation | (Date)
assistance, Finished
categorical funding, Continue
Title II, etc.) d
M odified
1. Develop a HSAP and End of Course
Test preparation and remediation
program
A. Select and use HSAP workbooks Oct. 2011-| CRT $1,229.76 ACT 135 Passing the SC Finished
and tutorial guides that will be | April HSAP and EOC
used regularly by'@and 18 2012 Workbooks
grade teachers. Unit Plans
Analysis of test
scores
B. Continue the implementation of | Aug. Principal & none none Observations Continue
standards- based instruction 2011- Assistant Syllabi d
across the curriculum. June 2012| Principals & Unit Plans
CRT Pacing Guides
Analysis of tests
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C. Renew a site license for Sept. 2012 CRT $3,200 Contingency Monies Observations Continue

USATestPrep for HSAP and Eng Unit Plans
of Course tutorial program Analysis of test
for teachers to use with scores
instruction.

D. Secure 500 copies of the released-ebruary | CRT $1500 Class Accounts Copy of Practice | Continue
sample of the HSAP Exam to use2012 HSAP Exams d
as a Practice HSAP for all Purchase Order
students scheduled to take Spring
HSAP exam.

E. Pay stipends to teachers to gradeAugust Principal $2500 TA Plan Analysis of pacing | Continue
ELA HSAP Diagnostic Tests 2011-June guides d
HSAP Practice Exams. 2012

2. Increase the instructional use of

technology

and the use of scientific and graphing

calculators.

A. Increase the instructional use of | Oct. 2012 | Math Chair $3000 Michelin monies Purchaser Finished

technology and the use of scientific
and graphing calculators.

3. Provide training to Instructional
Coaches, math and English teachers.

A. Send 1 math teacher to the IT | 2012 Math PTSA Evidence Continue
Conference in Charleston for Department of teachers attendingd
professional development. Chairperson training

B. Ensure that teachers are aware pfAugust CRT& none none Email Continue
and attend District Support 2011 - English Chair Agendas d
Trainings. June 2012| Math Chair Attendance printout

C. Send Instructional Coach to SC- CRT $1500 Evidence Continue

ASCD Conferences 2012 of teachers attending
training
D. Use PASS and MAP testing May 2012 | CRT & none none Spring MAP Scores  Contin
correlation study to identify Freshmen d
students whose MAP scores do Academy
not correlate with level Administrator
2 on HSAP. & Guidance
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E. Use PASS scores for student
placement into Freshman Academy
math Algebral Part A course

May 2012

Freshmen
Academy

Coordinator &

Freshmen
Academy
Teachers &
CRT
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ACTION PLAN 2008-2013

GOAL AREA: Provide a School Environment Supportiveof Learning
D<Student Achievemenit_|Teacher/Admin Quality [ ]School Climate (Parent Involvement, Safe and Hga&ithools, etc.)[_]Other Priority

PERFORMANCE GOAL 4: The percentage of original ninth grade students who earn standard high school dipimas that graduate in

four years will increase from 54.4% in 2007-2008 t@3% in 2012-2013.

OBJECTIVE 1: The percentage of original ninth gradestudents who earn standard high school diplomas &t graduate in four years will
increase from 61.7% in 2009-2010 to 71% in 2011-2P1

Baseline Average 2007-2008 2008-2009 2009-2010 2010-2011 2011-2012 012-2013
(2007-08)
54.4% 54.4% 63% 61.7%* 68%* 71%* 73%*
*Represents projected improvement
STRATEGY Timeline Person Estimated Funding Sources Indicators of Monitor
Activity Responsible Cost (act 135, academic, Implementation (Date)
assistance, Finished
categorical funding, Continued
Title I, etc.) M odified
1. Continue developing and Aug. 2011 Principal none none Observations | Continued
implementing a Freshman Academy|te Agendas of
address at-risk students and decreasdune 2012 Freshman Meetings
the number of off-grade level students. Academy
Coordinator)
CRT
A. Continue the implementation of | Aug. 2011 CRT none none Observations | Continued
standards- based instruction - Analysis of test
across the curriculum. June 2012 scores
Unit Plans
B. Academy teachers will Aug. 2011 Freshman none none Observations | Continued
meet bi-weekly to discuss - Academy Agendas from
curriculum and behavior issues.| June 2012| Coordinator & meetings

CRT
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Ms. Norris

(CRT)
C. Provide incentives for Freshman| Aug. Freshman $500 PTSA Evidence of Continued
Academy students through 2011- Academy celebrations
Quarterly celebrations. June 2012| Coordinator
And Teachers
2. Implement a credit recovery program
to help off grade students graduate
within four years.
A. Implement the APEX credit Sept. 2011  Principal none none Information on | Continued
recovery Program paid for by the-May APEX, Keystone,
School District. 2012 Guidance Florida Virtual
School, and Seat
Time Recovery
B. Select a target group of off grade Sept. 2011  Guidance none none Analysis of the| Continued
students to participate in the —June target group.
program. 2012
C. Pay a stipend to a “Teachers of | Sept. 2011]  Principal $12,000 District APEX Evidence of teacher Continued
Record” that will help monitor | - June Funds attendance
the students in the Credit 2012 Secretary Analysis of the
Recovery Program. program
4. Develop and implement a program to
help close the achievement gap between
groups of students.
A. Collect achievement data and | Oct. 2011 | Guidance & none none Observation | Continued
discipline data on separate groups Assistant Analysis of data
in the school. June 2012| Principal&
CRT
B. Provide at risk male students an| Oct. 2011 Assistant none none Analysis of Continued
adult male mentor to meet with or- Principal visitation log
a minimum of a monthly basis | June 2012
(A Few Good Men). Guidance
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. Provide at risk female students grOct. 2011 Assistant none none Analysis of Continued
adult female mentor to meet with — Principal visitation log
on a minimum of a monthly basisune 2012
(A Few Good Women). Guidance
. Continue with providing Aug. 2011 JAG $1000 per | SDE and Dept. of Portfolio Continued
assistance to a select at -risk group Coordinator student Commerce
via the JAG program and provideJune 2012 Log
monthly contact with Assistant Visitations
graduates of the program post Principal
graduation for one year.
. IGPs: career preparation to assistAug. 2011 Guidance SDE Agendas Continued
with developing future goals and — Lesson Plans
to develop student plans for June 2012 EXPLORE testing
graduation. Individual
Graduation Plans
. Guard the accuracy of the studentAug. 2011 Guidance Calendar Continue
database - Department
June 2012 Data
Collection
Team
Principal
. Intervention Specialist to identify| August Principal
and counsel AT-Risk sttudents | 2011 — Assistant
May 2010 Principal
CRT
Guidance
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ACTION PLAN 2008-2013

GOAL AREA: Provide a School Environment Supportiveof Learning

[]Student Achievement_|Teacher/Admin Quality X]School Climate (Parent Involvement, Safe and Hgaithools, etc.) [_]Other Priority

PERFORMANCE GOAL 5: Woodmont High School will seekto provide a healthy and safe environment in whiclall stakeholders feel
welcome and encouraged to be a part of the school.

OBJECTIVE 1: Woodmont High School will seek to provde a healthy and safe environment in which all steeholders feel welcome and

encouraged to be a part of the school.

at-risk teens on a monthly basis.

Baseline Average 2007-08 2008-09 2009-10 2010-11 2011-12 2012-13
* * * * *
*Represents projected improvement
STRATEGY Timeline Person Estimated Funding Sources Indicators of Monitor
Activity Responsible Cost (act 135, academic, Implementation (Date)
assistance, Finished
categorical funding, Continued
Title I, etc.) M odified
1. Develop and implement a school
climate improvement initiative.
A. Establish a parent/community Sept. PTSA none none Observations | Continued
volunteer program to identify and| 2011- President Volunteer Brochure
place volunteers within the school. June
2012 SIC President
. Develop and publish the school Sept Principal Monthly Newsletters Continued
website and school messenger 2011 -
system to inform stakeholders of June
school business. 2012
. Develop and implement a mentor| Oct. 2011)  Assistant Observations Continued
program for at-risk students in - Principal Volunteer Statistics
which adult members June
of the community mentor targeted 2012
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. Continue with a Disturbance 2011 - Assistant none none Observations Continu
Response Team (DRT). 2012 Principal

. Train the faculty to use Aug. CRT none none Training Agenda| Continue
PowerTeacher so that parents can 2011 Faculty Attendance
access student grades District Log
to keep parents better informed of Coordinator
student progress.

. Train the faculty to use teacher Aug. CRT none none Agenda Continue
websites so that class information 2011 Teacher Websites
can be viewed by parents.

. Promote our receiving the Red Sept CRT none none Application Continue
Carpet Award from the State 2011 - Red Carpet located
Department of Education in June Office Staff in the front office
response to our welcoming 2012
environment.

. Encourage attendance and Sept Principal, Calendar Continue
communicate meetings and 2011 - CRT,
agendas of the PTSA and SIC June Teacher of the|

2012 Year
H. Monitor Technology developments Sept  Principal, Fixed Assets Repornt Continue
2011 - Assistant PD Calendar
June Principal,
2012 CRT,
Media
Specialist
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ACTION PLAN 2008-2013

GOAL AREA:

[]Student Achievemen{X]Teacher/Admin Quality [_]School Climate (Parent Involvement, Safe and Hg&tthools, etc.)[_]|Other Priority

PERFORMANCE GOAL 6: The overall percentage of highy qualified personnel will maintain 92% in 2008 t0100% in 2009-2013.
OBJECTIVE 1: The percentage of staff members meetimthe “highly qualified” criteria will increase fro m 97.5% in 2009-2010 to 100%
by the end of the 2011-2012 school year.

Baseline Average 2007-08 2008-09 2009-10 2010-11 2011-12 2012-13
(2003-2007)
n/a 92% 95.8% 97.5% 100% 100% 100%
*Represents projected improvement
STRATEGY Timeline Person Estimated Funding Sources Indicators of Monitor
Activity Responsible Cost (act 135, academic, Implementation (Date)
assistance, Finished
categorical funding, Continued
Title I, etc.) M odified
1. Ensure that all teachers meet “highly

qualified” criteria.

A. Provide staff development on Aug. 2011 CRT none none Faculty meeting Finished
NCLB and SC certification agenda Oct. 2008
requirements.

B. Identify teachers already on staff | Oct. 2011 Assistant none none “Highly Qualified”| Continued
that have not met the “highly Principal printout from the | Sept.2010
qualified” criteria and provide District Office -
information to help satisfy the CRT June 2011
requirements.

D. Provide guidance to Aug. CRT none none Documentation of Continued
paraprofessionals and teachers tfzit11-June conferences Sept.2008
have not met “highly qualified | 2012 Assistant -
status” regarding test readiness and Principal June 2009
course requirements.

Continueg
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E.

Increase Teacher Technology
Proficiency

Aug.
2011-June
2012

CRT

none

Professional
Development
Calendar

Aug.2011

June 2012
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