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INTRODUCTION

Northwest Middle School is a middle grades public school for grades six through
eight. Originally built in 1973, it is located just north of the city of Travelers Rest,
South Carolina. The staff at Northwest Middle School includes: three administrators, an
instructional coach, a career development facilitator, an IBMYP coordinator, two
counselors, a School Resource Officer, two health room nurses, thirty-one academic
teachers, ten related arts teachers, six special education teachers, and one Title 1 math
teacher. It is one of 18 middle schools in the Greenville County School District.
Northwest Middle was renovated in 1997-1998. Our facility consists of academic
classrooms, a media center, two computer labs, a gymnasium with exercise room and
athletic fields, band room with practice rooms, a consumer education room, a
cafeteria/auditorium, and administrative as well as guidance and career offices.

Northwest Middle School is located in a rural setting with a beautiful view of the nearby
mountains. For over 30 years, it has won local, state, and national awards for outstanding
accomplishments related to the education of our young people. Northwest has had seven
Top Ten Finalists for District Teacher of the Year. One faculty/staff member was the
Christa McAuliffe Fellow for South Carolina. By combining a strong academic program
with an International Baccalaureate component, our school provides a quality, student-
centered education for all students in grades six through eight.

The information provided in this portfolio provides a snapshot of a student-centered
middle school. Teachers, staff, parents, and community members have worked together
to examine data and analyze its impact on student achievement. We have discussed
current educational research and how it can be used to benefit our students. We have
asked many questions and found many answers. We continue to look at our findings and
recommendations to develop our action plan in order do all that we can to improve
student achievement at Northwest Middle School.



EXECUTIVE SUMMARY

Values and beliefs are the core of who we are, what we do, and how we think and feel
here at Northwest Middle School. These values and beliefs reflect what is important to
us. They describe what we think about our academic work with students and how we
think it should operate. All staff members have been involved in developing our core
beliefs concerning curriculum, instruction, and assessment and the impact of those key
areas on our students’ learning.

Values and Beliefs
We believe...
= All students can learn.
= Students are the center of the educational process.

= Students learn best in a safe environment nurtured by caring, supportive teachers,
administrators, and staff.

= Students have the right of equal access to educational opportunities.

= Instruction and assessment should be provided consistent with the needs of all
students.

=  Education is the shared responsibility of the home, school, and community.

Purpose

The purpose of our work at Northwest Middle School is to produce proficient citizens for
a productive society.

Mission
Our mission statement is:
In cooperation with the home and community, Northwest Middle School offers all

students equal access to educational opportunities by providing a balanced curriculum to
ensure all students will communicate effectively, think critically, and act responsibly.



Shared Vision

The shared vision for Northwest Middle School is a specific description of what it will be
like when our mission has been achieved. It was written in practical, concrete terms by
which our entire staff could understand and agree.

The following are the overall, curriculum, instruction, and assessment factors that support
effective learning for Northwest Middle School students:

Overall

¢ Provides engaging, flexible, and success-oriented instruction and assessment
involving all modalities of learning for all students.

® Provides equal access to educational opportunities for all students through
differentiated instruction and authentic assessment.

e Provides a curriculum and assessment that is balanced with the joy of learning but
is non-threatening, positive, and engaging.

Curriculum

® Must be meaningful, relevant, and in-depth yet allows room for inquiry.
¢ Includes core academics as well as a variety of courses for diverse learners.

e Offers an interdisciplinary curriculum that is standards-based, student-centered,
multi-disciplinary, and challenging.

Instruction

¢ Should be informative and thought provoking, going hand-in-hand with
differentiated instruction based on assessment that is relevant, varied, and
comprehensive.

® Must be student centered with the teacher as the facilitator for active learning.

¢ Engages and actively involves the learner to promote progressive, intellectual
growth.



Assessment

® Develops formative and summative assessment tools to help guide the teacher in
planning and assessing needs of all students.

® Must be completed in a measurable manner allowing for individual differences
and teacher judgment for the purpose of guiding instruction.

Despite the dedicated work of Northwest Middle School’s staff, our students have not
been as successful academically as we believe they could be. When we looked at our
PASS and MAP (Measures of Academic Progress) results, we were struck by how much
better they could be across grade levels and gender in all test areas. Our staff believes that
improved student achievement can result from several approaches including:

% Learning-Focused Strategies

% Quality Tools

% Differentiated Learning

¢ Curriculum Mapping

% Reading in the Content Strategies

+» Implementation of the IBMYP Program



INFORMATION AND ANALYSIS
School Profile

Northwest is a middle school with grades six through eight built in 1973 that currently
houses 865 students, forty-eight instructional staff members, two guidance counselors, an
IB coordinator, Career Facilitator, and three administrators. It is one of seventeen middle
schools in Greenville County School District. Northwest Middle is located in Travelers
Rest, South Carolina.

The facilities at Northwest Middle consist of forty-six classrooms, a small and large
gymnasium, media center, two computer labs, keyboarding lab, teacher workroom, and a
faculty conference room.

A BRIEF HISTORY

Northwest Middle School opened in the fall of 1973 as an open classroom school. In
1998 Northwest Middle School benefited from a multi-million dollar renovation project
which has given the interior and exterior a new look. The entire school was restructured
for a state of the art educational facility. All classrooms have networked computers
connected to the Internet and are now more accessible to the media center, lunchroom,
and related arts classrooms.

Northwest Middle students receive instruction in English/Language A, math, science,
social studies, foreign language (Spanish), home economics, band, general music, art,
computer keyboarding, physical education, career development, computer graphics and
design, and special education. Most of the students at Northwest Middle come from four
Greenville County elementary schools: Duncan Chapel, Gateway, Heritage, and Slater-
Marietta. When our students leave Northwest, most will attend Travelers Rest High
School, while some will attend Berea High School. Many students go on to receive
degrees from technical schools and/or four-year colleges or universities.

Our community is very involved in our school and is a major reason for our success.
Through the years many people have worked extremely hard, both parents and teachers,
to help us achieve the present status of our school. Our PTSA is a very important means
of financial and moral support. We are a proud community with great educational
expectations for our students.



Our Community

Travelers Rest is a growing community with a small town atmosphere and six traffic
lights. It is undergoing a major downtown development centered on the Swamp Rabbit
Trail. With a population just over 4,000 people, Travelers Rest hosts a number of
industries including twenty-five area restaurants, textile, brass works, wood works, and a
galvanizing plant and has hopes of drawing more business and commerce to the area.
Travelers Rest is beginning to experience a “big box” development with the opening of
its own Wal-Mart. Several housing developments are either being planned or under
construction. As a result, Travelers Rest is poised to experience substantial population
growth within the next few years. Schools include Gateway and Heritage Elementary
schools, Northwest Middle School, and Travelers Rest High School.

Slater-Marietta is a rural community with a population of about 2,200, and we receive
students from their elementary school, Slater-Marietta Elementary School.

The ethnicity breakdown for Travelers Rest is illustrated in the chart below:

Ethnicity Breakdown of TR
80.00% 74.90%
70.00%
60.00% O White/Non-Hispanic
50000/0 B M African-American
40.00% [0 Other Races
’ oo [0 Two or more races
30.00% 18.30% M American Indian
20.00% O Viethamese
10.00% . 170% 1.20% 0.90% 0.60%
0.00% '
1
Ethnicity
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The majority of the adult population of Travelers Rest has a high school education or
more. Approximately 14% of the population possess a Bachelors or Masters and above
while 24% did not complete high school. About 1 in 4 is a high school drop out and
about 1 in 7 holds a bachelor degree or higher.



School Leadership and Administration Structures

Northwest’s administrative structure is comprised of a principal, Lee Givins, and
assistant principal, Elaine Hitch, and an administrative assistant, Julie Carlson. The
structure and responsibilities of each level is illustrated in the following organizational
chart:

Our Leaders

Our principal is Mr. Lee Givins, a graduate of the Citadel with a
masters degree from Furman University. He was in the
classroom three and a half years as a social studies teacher,
served as assistant principal for two years at Southside High
School, assistant principal for three years at Beck Academy, and
b assistant principal for four years at Northwest Middle before

- taking his current position. He is completing his work on his

PhD from the University of South Carolina. He is now in his ninth year as principal of
Northwest.

On educational leadership, Mr. Givins believes:

A leader must motivate people to be and do their best in every aspect of their professional
and personal situations.

To motivate people, the leader must know the key motivators for each person. A leader
should work to remove obstacles preventing his followers from fulfilling his
expectations. A leader must know how to follow in order to know how to lead. A leader
should be on guard, always, to be the kind of leader others would want to follow. He
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s followers are watching and emulating his spoken and unspoken

The assistant principal is Mrs. Julie Carlson. Mrs. Carlson is in her
eighth year at Northwest. This is her fifth year as an administrative
assistant. She graduated from USC with a B.S. in Business, an M.A.T.
in Elementary Education, and Ed.S. in Administration and Supervision,
and was a classroom teacher for eight years, having taught Science,
Language Arts, and Social Studies.

On educational leadership:

I believe in working with teachers and students in order to help them become successful. An
educational leader works with all stakeholders, including parents, and community members, to
bring everyone together with the ultimate goal of educating our children and helping them to be
productive citizens.

An educational leader should keep their feet on the ground but always keep an eye on the future.

The administrative assistant is Mr. Terrence Harris. This is Mr. Harris' first
year at Northwest. He graduated from USC with a B.A. in History, an M.T. in
Secondary Education, and M.Ed in Administration and Supervision, and was a
classroom teacher for six years, having taught Social Studies.

On educational leadership:

A school leader must establish strong rapport with teachers, parents, and members of the
community but also with students. The overall school climate should mirror that of the
classroom — where an environment of high expectations, teamwork, and mutual respect is
the norm. A school leader should always be cognizant of what is needed in order to make
the school successful by staying abreast of the latest research based educational strategies
and being receptive to ideas from all stakeholders. A good leader leads by example and
models the same expectations that he or she has for those they lead.
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Analysis and Discussion of Northwest Middle Staff

Northwest Middle School’s instructional faculty totals forty-seven which includes: three sixth
grade teams, three seventh grade teams, and two eighth grade teams of core curriculum teachers
totaling twenty-nine teachers. Three of these teachers instruct combined grade levels. The
Special Education team includes six teachers, of these, three are self-contained and three are
inclusion teachers. Additionally, there are two special education aids. The related arts team
includes eleven teachers. These eleven include: one keyboarding instructor, one computer
technology instructor, two physical education teachers, one home living instructor, a band and
general music director, two Spanish teachers, one accelerated math teacher, one accelerated
reading instructor, and one art teacher. There is one media specialist and one media center clerk.
Two guidance counselors, a guidance clerk, and a career development facilitator, and an in-school
suspension aid also serve our student’s population. Administrative faculty includes one
principal, one assistant principal and an administrative assistant. Support staff includes a school
secretary, an attendance clerk and an assistant clerk, plant manager, grounds keeper, and resource
officer. Also serving our school are a nurse, cafeteria manager and staff, as well as bus drivers.
Other support personnel available to assist in meeting the needs of Northwest Middle students
include the district psychologist, a speech and language specialist, and network computer

technician.

Of the fifty instructional and administrative faculty members, thirty have master degrees, five
have educational specialist degrees and seventeen have additional degrees. The ethnicity of the
faculty includes forty-six Caucasians, three African Americans and one Hispanic. Thirty-five are

females and seventeen are males.

Four faculty members have been selected as one of the top ten teachers of the year for Greenville
County in the last few years, with one as the third runner up. Four faculty members have
National Board certification in their areas of instruction.

Twenty-five percent of the teaching and administrative faculty has twenty-five years or more
experience in the classroom. The delineation of the number of years the teachers have taught is

shown below.

Years 1-3 4-5 6-8 9-10 11-15 16-20  21-25 26+
Experience

Number of 4 3 8 3 8 3 8 13
faculty

Sixty-eight percent of the teachers have advanced degrees; the average teacher salary is $45.445.

Our student/teacher ratio is 22.5 to 1.
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Analysis and Discussion of Student Population Data

Northwest’s current enrollment configuration by grade level is as follows:

Grade 6 298
Grade 7 286
Grade 8 275
Total 859

Northwest Middle’s enrollment configuration over the past three years:

Enrollment 08-10

860
858 859

858

856

854
852 - /
851

850

848 -

846

08 09 10

Student attendance rates at Northwest Middle have remained steady over the past few
years. There are twenty-five students with limited English proficiency and none with
migrant status.
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The ethnicity mix of Northwest Middle School over the past three years has changed
little:

Ethnic Mix at Northwest
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We have seen a rise over the last two years of students on the free or reduced lunch
program. The current year is about 54%.
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Instructional and Organizational Effectiveness

School Processes

Our school year is 180 days for students and 190 days for teachers. Our school hours are
8:30 AM. -3:15P.M.

Each grade is organized into teams. Sixth grade has three teams of four teachers; seventh
grade has three teams consisting of four teachers. Counted in the sixth and seventh grade
teams is one team of teachers that teaches sixth and seventh graders. Eighth grade has
two teams of four teachers. An additional eighth grade teacher is part of both teams. She
teaches students from both teams. Tutorial classes and inclusion are provided for
identified students. Each grade level has a Flex time used for career development, and
DEAR (Drop Everything and Read). There is a school-wide grading policy which
conforms to the state and district grading scale. Each grade level and department has
determined the appropriate grade weights for tests, homework, projects, and other work.
All teachers are following district guidelines. There is consistency in disciplining of
students in teams, grade level, and school wide. All teachers have their own website
where they showcase their classes and provide important information including
homework, class activities, and dates in order to foster communication with parents and
students.

Students go to related arts classes in blocks. Sixth grade has related arts third and fourth
periods. Seventh grade has related arts first and second periods. Eighth grade has related
arts sixth and seventh. This allows teachers in each grade level to have a two period
block for collaborative and individual planning, for meetings, and for holding parent-
teacher conferences.

Northwest Middle School’s educational models are guided by our State mandated
Standards Based Instruction. The standards have been aligned with national standards
and the state’s Palmetto Assessment of State Standards (PASS). Our teachers
incorporate these standards into a Learning Focus format with their lesson plans. Our
teachers are implementing Differentiated Instruction and Learning Focus strategies as
well as focusing on reading in the content areas.

Teachers at Northwest Middle, in our effort as an International Baccalaureate School,
continue to meld IBMYP expectations into their unit plans as we try to help to develop
well-rounded learners. The MYP provides students in grades six through ten with
academic challenges and life skills development to stimulate their academic and social
growth. The program is administered under the auspices of the International
Baccalaureate Organization. It is the centerpiece of a three-tiered educational mission,
along with Primary Years Program at the elementary level and the Diploma Program at
the high school level. The goal is to help students become critical thinkers and
responsible citizens of their community, state, nation and world. We want them to be
global learners.
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The IBMYP centers around the student through five areas of interaction: Approaches to
Learning, Community and Service, Human Ingenuity (creativity, inventions and their
impact on the world), Environments, and Health and Social Education. These areas are
incorporated into the students’ educational journey through the eight curriculum areas:
language A, language B, humanities, physical education, technology, arts, sciences, and
mathematics.

Northwest Middle is a support base in the housing of active after-school programs that
service many of the students attending the school. After-school events offer students a
variety of activities such as Junior Beta Club, yearbook, volleyball, basketball, baseball,
softball, soccer, and sports offered through the high school including wrestling, tennis,
football, and track.

Classroom Discipline/Learning Climate

Northwest Middle provides a disciplined, stimulating, learning climate for students. The
climate for learning at Northwest Middle is enhanced by involved parents. Parents are
encouraged to be active participants in their student's education through conferences,
telephone calls, information in agendas, notes home, emails, and special programs.
Parents serve in organizations/committees such SIC, PTSA, Athletic Boosters, Band
Boosters, and volunteering. Student discipline is the responsibility of all our staff
members and students. Students are encouraged and expected to maintain appropriate
behavior at all times because disruptions interfere with learning. Student handbooks and
other information about school and classroom rules are distributed and discussed on a
regular basis.

Safety, Cleanliness, and Adequacy of School Facilities

Northwest Middle and the district are both committed to having a safe and clean
environment for learning. At the site level, there is an emergency preparedness plan;
regular fire and emergency drills are held. Planning for various potential emergencies is
done in coordination with regional agencies, with the district, and school plans stressing
safety for the students first.

Specific safety concerns regarding buildings and grounds at the school site are handled
by the maintenance department if they cannot be remedied by site custodians or utility
workers assigned to site duties. Our professional custodial staff performs basic cleaning
operations in every classroom every day.

Other aspects of the school/district safety program include:
District safety committee

Bus evacuation drills

First responder drills

Fire safety inspections

Campus supervision
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Counseling and Other Student Support Services

Students at Northwest Middle receive a high level of support services from an
outstanding staff. Career testing and counseling are offered to our students. Counselors
regularly visit the classrooms for guidance lessons on subjects such as the dangers of
smoking, bullying, careers, peer pressure, eating disorders, and other topics. During
recent school years, Ms. Barber held weekly small group counseling sessions with sixth
grade students. This was an opportunity for the students to discuss issues such as the
death of loved ones, personal problems, and school struggles. During these sessions
students were able to eat lunch with Ms. Barber and build new relationships. Counselors
and the Career Development Facilitator work together to expose students to various
career topics. One of the events includes an Eighth Grade Career Day. Some students are
invited to participate in job shadowing, also. Guidance counselors help to make sure that
students are signed up for the correct classes each year. A curriculum night was held in
January. Rising ninth graders and parents meet with a counselor to discuss schedules and
the transition from middle school to high school. The counselor/student ratio is 430.5 to
1. There is a full-time clerk in the guidance office.
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Perceptions

Results from an in-house survey given to parents, students and teachers during the 2010-
2011 school year have been broken down for the purpose of this portfolio. Reported
responses were chosen based on the relevance to the District Education Plan. Parents,
teachers and students were given similar questions for comparison. This is the fifth year
this survey has been given; however, this is the second year that the survey(s) have been
administered electronically. Unfortunately, a very small percentage of parents responded
to the survey again this year. The survey was placed on the school website, a telephone
call out was placed to each family and each student was given a reminder notice. The
notice listed complete instructions for accessing the link to the website from home and
hard copies were offered to those without internet access. Less than 20 hard copies were
requested. All students were taken to the computer lab to respond to their portion and
most teachers completed the survey as well. Reported responses have been grouped into
three sections:

¢ Parental Involvement
e Learning Environment

e Curriculum

Parental Involvement Statements:

Parents have a good understanding of the school’s programs and operations.

Strongly Agree Disagree Strongly Don't Know
Agree Disagree
Parents 16% 59% 18% 2% 5%

The majority of parents feel that they understand the school’s programs. This would
include such information as to how the schedule runs, how classes are assigned and how
the International Baccalaureate program is implemented. Ten percent more responded
affirmatively this year showing an increase in parent awareness.
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Teachers regularly communicate with the parents of their students.

Teachers

Parents

Students

Strongly
Agree

49%

14%

13%

Agree

46%

34%

38%

Disagree

21%

23%

13%

Strongly Don't
Disagree Know
0% 21%
9% 20%
5% 31%

The majority of teachers, 95%, feel that there is adequate communication with parents,
while 75% of parents and 62% of students agree with the statement. There remains a

disparity between the perception of teachers and perception of parents and students about

communication but parent agreement has improved by 23 percentage points from last

year’s survey.



Learning Environment Statements:

80%
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Our school’s facilities are adequate to support the instructional
program.

Strongly  Agree Disagree Strongly Don't

Agree Disagree Know
Teachers 21% 56% 13% 3% 8%
Parents 4% 73% 11% 5% 7%
Students 15% 44% 8% 4% 29%

While the majority still agree that facilities are adequate, fewer teachers, parents, and
students feel the facilities meet the needs of the school. Budget cuts district-wide have
caused an increase in class sizes.
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Teachers and administrators consistently enforce school rules.

Strongly

Agree

Teachers 23%
Parents 27%
Students 38%

Agree Disagree Strongly

Disagree
54% 13% 0%
50% 14% 0%
36% 6% 4%

There is generally equal agreement that school rules are consistently enforced.
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16%
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Curriculum Statements:
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Students see a relationship between what they are studying and their everyday lives.

Strongly Agree Disagree
Agree
Teachers 21% 56% 13%
Parents 7% 47.5% 16%
Students 14% 37% 11%

While about half agree with this statement, about 30% of both parents and students are

Strongly
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neutral (don’t know). Seventy-seven percent of teachers feel there is a relationship
between subjects studied and everyday lives. Teachers could possibly improve

communication with students that links what they are studying to possible uses in the

future.
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Teachers provide instructional activities that involve students in their learning.

Strongly Agree Disagree Strongly Don't
Agree Disagree Know

Teachers 41% 54% 0% 0% 5%
Parents 9% 59% 16% 0% 16%
Students 17% 47% 7% 6% 23%

Perceptions on Organizational Effectiveness:

Seventy-seven percent of teachers feel that students do see a link between their everyday
lives and the subjects taught and 95% felt the school was doing a good job of providing
activities that involve students in their own learning. Parents do not see as clearly the link
with everyday life because 55% agree with the statement and 68% agree that teachers
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involve students in their learning. A lower percentage of students say they see a link
between what they are studying and their every day lives but 64% agree that teachers
provide activities that involve students in their learning. Teachers may need to directly
link subjects studied to uses in the future.

Perceived Strengths and Challenges of Organizational Effectiveness:

These findings are based on data collected from the Student/Parent/Teacher in-house
surveys administered during the 2010-2011 school year.

According to information gained in the survey, overall there seems to be an information
gap between parents and students and teachers. Students are aware that teachers are
communicating with their parents. They are learning material and able to apply it to their
lives and are involved in their learning, but parents are less likely to agree. While the
school could make attempts to remedy this, it could possibly be a result of the time period
in adolescence where children tend to communicate less with their parents unless asked
directly. Providing parents with information on how to communicate effectively with
teens and preteens would help with these perceptions.

Strengths according to our teachers are: dedication -- not only to the profession, but to
the students and their success. Northwest has a very low yearly teacher turnover and a
vast amount of teaching experience and education levels. Teachers at Northwest are
lifelong learners. We have a very supportive administration and faculty and staff are very
supportive of each other. Teachers display professionalism.
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Priorities for Building and Strengthening Organizational Effectiveness
1. Improve Academic Achievement as Measured by PASS, MAP and EOC scores

We will continue to try to increase PASS, MAP, and EOC scores at Northwest Middle.
Specific test scores and comparisons are reported in the Student Achievement section of
the Portfolio.

The PASS test continues to be the statewide achievement test taken by students across the
state. Here at Northwest, we are using a variety of strategies to increase test scores.
Teachers meet weekly in grade level groups. This provides structured time for
collaboration. We often break out into subject groups to discuss curriculum, common
assessments, strategies, ideas, etc. In faculty meetings, teachers share information from
professional development that we can implement to help to improve test scores. This year
teachers have focused on special education or African American subgroups. Some
teachers are using benchmark testing and practice testing provided by the district.

When MAP testing is complete, teachers use the results to analyze instruction and focus
on student strengths and address weak areas. It would be helpful to science and social
studies teachers to have MAP testing available to their students as a diagnostic tool to
help them. At this time, this is not an option.

In addition to MAP and PASS scores, teachers use the EOC scores to help improve
student achievement. This applies to ELA and math students who qualify to take English
I and Algebra I for high school credit.

All teachers use a combination of focus learning and differentiated instruction strategies
to meet children where they are and to address all learning styles. In the past, our faculty
has had extensive in-service addressing reading in the content areas. We continue to
stress the importance of reading skills in all subjects. Teachers are implementing a
variety of these strategies in all curriculum areas. We hope that using these strategies
will help to increase achievement.

We continue to use teaming to divide the children into groups with common teachers so
they receive consistent discipline, consistency in expectations, and concentrated attention
which we believe will have a positive effect on test scores.

2. Help students to see a relationship between what they are studying and their
everyday lives.

Learning becomes more “real” when students can see the relationship between what they
are studying at school and what is happening in their lives. As an International
Baccalaureate Middle Years Programme faculty and staff we are committed to helping
students see the connections between what they are learning and the real world.  Since
becoming an IBMYP school, our faculty has put a great deal of effort into collaborating
in lesson planning and trying to be more aware and diligent in making those “real-life”
connections. We will continue to collaborate within our teams and with related arts to try
to make those natural connections. We will continue to teach with interdisciplinary,
thematic instruction. For many of our teachers, making the connections is natural, but we
must find ways to help students realize that they are making the connections and we must
give them opportunities to see and state the relationship between the subjects that they are
studying and their lives. According to our web site, the IBMYP program is a student-
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centered program that both embraces and transcends traditional school subjects by
helping students see the connections between the academic disciplines. Hopefully, as we
strive to help the students become “global learners” we will help them make these
connections.

3. Improve Parent Communication

As reported earlier, this year’s survey results indicate that the number of parents satisfied
with the parent/teacher communication doubled. Of course, we are aiming for 100%
satisfaction, but are pleased with this positive improvement.

We continue to analyze reasons that parents may feel that there is a lack of
communication between home and school. This year, in a continued effort to save
postage and paper costs, the school newsletter has been published electronically.
Perhaps, some parents do not use the school’s web page to access information. Many
may have been more used to the hard copy of the newsletter. If this way of publishing
the newsletter is continued next year, we will need to continue to think of ways to
encourage parents to view the newsletter online. Perhaps, each time the newsletter is
available online, a message could be given to all families via the phone messenger.
Another suggestion could be for Flex Time teachers to show the newsletter to their
students and perhaps that would spark interest and cause the students to go home and
encourage their parents to read the newsletter online. We still need to take into
consideration the families without Internet access.

According to Camille Domingus, Involving Parent: Motivating Student, leaders of a
school should "establish honest and effective communication with the parents, take
initiative to build relationships, and give parents information and skills to motivate
students and celebrate their successes."

Suggestions for improving parent communication even more focus on increasing the
number of positive contacts parents have from teachers, such as occasional phone calls or
emails to parents praising a child for a job well done.

Sixth grade teachers did meet with parents of rising fifth graders In January in an effort to
help make the transition from elementary to middle school a smooth one. Parents were
told that they will no longer be receiving weekly reports containing student work and
communication from the child’s teacher. Middle school students are expected to assume
more responsibility for their own learning. Teachers at the middle school level cannot
make a phone call or send a note home each time a student does not complete an
assignment or each time a student does poorly on an assignment.

During back to school nights and PTSA open houses, parents are informed as to ways
that parents can be in contact with the teachers. Parents should also realize that progress
reports and report cards are a form of communication with the teachers. Now, district-
wide, parents can see their child’s grades in “real time” by using the Parent Portal. Some
of our parents still need to come to the school to receive their password. Parents need to
respond when a request is made for a parent to call to set up a conference about his/her
child. Teachers will continue to help parents be aware of the procedures to follow if they
desire more information from a teacher.

Teachers will continue to post current assignments and student work on websites. Some
teachers have students keep track of their grades. Again, as students assume more
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responsibility, there should be expectations between parents and students as to the
communication that is expected between them.

We also suggest that the PTSA meet more often with events that bring in families, such
as dinners and performances by student groups. We might also consider having meetings
in the areas of Greenville where some of our disadvantaged students live, to make the
meetings more accessible for parents. Since this is the age where students can become
less likely to communicate with their parents, perhaps PTSA could offer programs
dealing with parent/child communication so that children will be more likely to answer
the question “What did you do in school today?” or “What is going on at school?” with a
more complete and more accurate answer than “Nothing.”
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Greenville County Schools
DISTRICT PROFILE

Greenville County Schools (GCS) is widely recognized as a leader in public education.
Serving over 70,900 students, GCS is the largest public school system in South Carolina.
According to the latest publication from the National Center of Education Statistics, GCS
is the 54™ largest school district in the nation. The area served by GCS covers over 800
square miles and includes almost all of Greenville County and portions of Laurens and
Spartanburg Counties. The District facilities include 6 child development centers, 49
elementary schools, 18 middle schools, 14 high schools, 4 career centers, and 7 special
focus centers. Among the elementary, middle, and high schools, 12 International
Baccalaureate programs and 11 magnet academics operate, providing unique educational
opportunities, including concentrations in foreign language, communication arts, pre-
engineering, and science and technology.

GCS has 17 schools receiving federal funding from Title I. Title I funds allow schools to
provide opportunities for children to acquire the knowledge and skills contained in the
challenging state content standards. The GCS Title I program provides enriched and
accelerated educational programs. These programs include school-wide programs that
provide additional staffing, professional development, and parent involvement programs
to help parents participate in the education of their children at home and at school.

GCS serves a culturally diverse population of students. The racial/ethnic make-up of
students in GCS in 2009-2010 was 59.4% white, 26.0% African-American, 10.9%
Hispanic, 2.6% Asian, and 0.3% Native American. Dedicated to meeting the educational
needs of all students, GCS serves over 10,251 (14.4%) students with disabilities. Of
those, over 7,955 are students with disabilities more severe than speech and an additional
2,296 are students with speech disabilities. Additionally, 14,176 (20.0%) GCS students
participate in the District’s gifted and talented program. GCS also serves over 5,800
(8.2%) K-12 students who meet the state specifications for English for Speakers of Other
Languages (ESOL).

GCS stresses the importance of daily attendance for all students and teachers. As reported
in the 2009-2010 annual District Report Card, GCS had an average student attendance
rate of 95.9% and a teacher attendance rate of 97.5%. The annual student dropout rate
was 3.6%.

There are 5,074 teachers in the District; 63.5% hold Master’s degrees or higher and 605
are National Board Certified. The average teacher salary in 2009-2010 was $46,593.

Thirteen Greenville County schools have been named National Blue Ribbon Schools of
Excellence. Over the last thirty years, 20 Greenville County schools have been
designated Palmetto’s Finest Schools, our state’s highest honor for schools. In May
2010, 15 Greenville County schools were identified as Red Carpet Schools for their
efforts to provide the highest level of customer service to their parents and school
community. Forty-eight Greenville County schools have received the honor at least
once. Twenty-nine schools are part of the PTA National Schools of Excellence, and 34
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schools have been identified as Baldridge Model Schools. Additionally, GCS staff have
garnered several prestigious state awards in the last year, including SC Teacher of the
Year, SC Secondary Principal of the Year, and SC Superintendent of the Year. Finally,
88% of our 2010 graduates went on to pursue higher education and earned approximately
$82.7 million in academic scholarships, including 12 seniors who earned National Merit
Scholarships.

In 2008-2009, Greenville County Schools earned National Accreditation from the
AdvancED Accreditation Commission, recognizing GCS as a high quality school

district and granting full accreditation to the school district and all of its schools.

EXECUTIVE SUMMARY OF NEEDS ASSESSMENT FINDINGS

GOAL AREA 1

AYP and Report Card Ratings

In 2010, the percentage of GCS schools that met AYP increased by 4.6 percentage points
from 2009. Figure 1.1 displays the percentage of GCS schools that met AYP for the past
five years. The percentage of elementary and middle schools that met AYP increased in
2010. No GCS high schools met AYP in 2010. While the district has not met AYP since
2004-2005, the number of objectives met has increased. The district met 29 out of 37
objectives (78.4%) in 2005-2006 and 2006-2007, 27 out of 37 objectives (73.0%) in
2007-2008, and 34 out of 37 objectives (92.0%) in 2008-2009 and 2009-2010.

Figure 1.1 AYP History in GCS

GCS All Schools* No Yes Total % Met
05-06 60 24 84 25.6%
06-07 58 26 84 31.0%
07-08 70 14 84 16.7%
08-09 49 37 86 43.0%
09-10 43 39 82 47.6%
Elementary
05-06 28 20 48 41.7%
06-07 28 19 47 40.4%
07-08 39 8 47 17.0%
08-09 17 31 48 64.6%
09-10 13 35 48 72.9%
Middle
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05-06 17 0 17 0.0%
06-07 17 0 17 0.0%
07-08 17 0 17 0.0%
08-09 17 1 18 5.6%
09-10 15 3 18 16.7%
High
05-06 14 0 14 0.0%
06-07 13 1 14 7.1%
07-08 13 1 14 7.1%
08-09 14 0 14 0.0%
09-10 14 0 14 0.0%

*GCS All Schools data include traditional schools and special centers. Career centers
were included prior to 2010, when the SC Department of Education ceased calculation of
AYP for career centers.

For the last five years, the Absolute Rating for Greenville County Schools has remained
at Average, while the Growth Rating has fluctuated between At-Risk in 2005-2006 to
Average in 2009-2010. In 2008-2009, the district’s Growth Rating was raised one level
because of substantial improvement in the achievement of students belonging to
historically underachieving groups of students. Figure 1.2 displays the Absolute and
Growth Rating totals and percentages for GCS traditional schools, special centers, and
career centers since 2005-2006. The last two years have seen increases in the number of
schools earning an Absolute Rating of Good or Excellent.

Figure 1.2 Absolute and Growth Rating History in GCS

ABSOLUTE ABSOLUTE GROWTH  GROWTH | ABSOLUTE ABSOLUTE GROWTH  GROWTH
NUMBER  PERCENT  NUMBER  PERCENT NUMBER  PERCENT  NUMBER  PERCENT
Total Excellent 18 20.9% 19 22.1% 18 20.9% 10 11.6%
Total Good 24 27.9% 25 29.1% 15 17.4% 16 18.6%
Total Average 37 43.0% 32 37.2% 46 53.5% 45 52.3%
Total Below Average 6 7.0% 3 3.5% 4 4.7% 11 12.8%
Total At-Risk 1 1.2% 7 8.1% 3 3.5% 4 4.7%
Total 86 86 86 86

ABSOLUTE ABSOLUTE GROWTH GROWTH ABSOLUTE ABSOLUTE IMPROVE. IMPROVE.
NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT NUMBER PERCENT

Total Excellent 8 9.5% 11 13.1% 7 8.4% 5 6.0%
Total Good 17 20.2% 12 14.3% 16 19.3% 8 9.6 %
Total Average 34 40.5% 12 14.3% 35 42.2% 8 9.6%
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Palmetto Assessment of State Standards Results

In spring 2009, South Carolina instituted the new Palmetto Assessment of State

Standards (PASS) to replace the Palmetto Achievement Challenge Tests (PACT) in
grades 3-8. The new state test includes five subject areas: writing, English language arts
(reading and research), mathematics, science, and social studies. PASS scores are
reported using three scoring levels: Not Met, Met, and Exemplary. Students scoring Met
or Exemplary are considered to have met the state’s academic standards.

In spring 2010, Greenville County Schools’ students met or exceeded the state average on

26 of 30 tests on PASS.

Figure 1.3 displays the difference between GCS and SC PASS writing scores. GCS had

more students scoring Met and Exemplary in grades 3, 5, 7, and 8 when compared to the
state.

Figure 1.3 Percent Met and Exemplary on 2010 PASS Writing
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Figure 1.4 displays the difference between GCS and SC PASS ELA (Reading/Research)
scores. GCS had more students scoring Met and Exemplary in grades 3, 4, 5 and 8 when

compared to the state.

Figure 1.4 Percent Met and Exemplary on 2010 PASS ELA (Reading and Research)
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Figure 1.5 displays the difference between GCS and SC PASS math scores. GCS had

more students scoring Met and Exemplary in grades 3, 4, 5 and 8 when compared to the

state.

Figure 1.5 Percent Met and Exemplary on 2010 PASS Math
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Figure 1.6 displays the difference between GCS and SC PASS science scores. GCS had

more students scoring Met and Exemplary in grades 3, 4, 5, 6, and 8 when compared to

the state.

Figure 1.6 Percent Met and Exemplary on 2010 PASS Science
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Figure 1.7 displays the difference between GCS and SC PASS social studies scores. GCS
had more students scoring Met and Exemplary in grades 3, 4, 5, and 8 when compared to

the state.

Figure 1.7 Percent Met and Exemplary on 2010 PASS Social Studies
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Measures of Academic Progress (MAP)

Since 2005-2006, an additional resource for assessment in Greenville County has been
used, the Measures of Academic Progress (MAP) test. This computerized system of
testing is administered two to three times a year in every elementary and middle school
and in certain high schools in reading and mathematics, and two optional subjects,
language usage and science. MAP correlates with national and state curriculum and
standards, and is nationally norm-referenced. The difficulty of each test adjusts to each
individual student’s performance, meaning if a student answers a question correctly, the
next question will be more difficult and vice-versa. After a student completes a test, the
program reports the student’s equal-interval RIT score. Unlike the PASS and other
standardized tests, MAP reports provide a snapshot of student achievement at intervals
throughout the school year. MAP results are regularly being used in the schools as one of
several data sources for curriculum decisions, student placement, and parent conferences,
but not for district level accountability. As MAP testing continues, the results will
increasingly be used to help assess students’ academic achievement and in district

planning.

High School Assessment Results

End-of-Course Exam Program

End-of-Course exams are administered at the end of English I and Algebra I courses in
middle schools and high schools and at the end of physical science and U.S. History and
the Constitution courses in high schools. EOCEP passage rates have increased in all
subject areas over the last five years. Figures 1.8-1.11 display the number of students
tested, the percentage passing (scores A-D), and the mean scale score for each subject
from 2005-2006 to 2009-2010.

Middle school students’ and high school students’ English | EOCEP passage rates have
increased over the last five years from 74.2% in 2005-2006 to 78.4% in 2009-2010.

Figure 1.8 5-Year English I EOCEP Performance

2005-2006 | 2006-2007 | 2007-2008 | 2008-2009 | 2009-2010

Number Tested 5314 5534 5730 5561 5692
% Passing 74.2 63.9 69.4 71.9 78.4
Mean Scale Score 78.0 75.8 77.2 76.9 78.9

Middle school students’ and high school students’ Algebra I EOCEP passage rates have
increased over the last five years from 79.6% in 2005-2006 to 83.8% in 2009-2010.

Figure 1.9 5-Year Algebra I EOCEP Performance

2005-2006 | 2006-2007 | 2007-2008 | 2008-2009 | 2009-2010

Number Tested 5563 5752 5561 6082 5739
% Passing 79.6 82.6 80.4 76.9 83.8
Mean Scale Score 79.0 79.3 79.9 79.1 81.8
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The Physical Science EOCEP passage rates (high schools only) have increased over the

last five years from 56.3% in 2005-2006 to 68.8% in 2009-2010.

Figure 1.10 5-Year Physical Science EOCEP Performance

2005-2006 | 2006-2007 | 2007-2008 | 2008-2009 | 2009-2010

Number Tested 5119 4933 5105 5473 5558
% Passing 56.3 54.2 62.0 61.4 68.8
Mean Scale Score 72.1 72.1 74.2 74.6 77.6

In 2008-2009, the US History and the Constitution EOCEP results (high school only)
were reported for the first time. In the second year of administration, the passage rate for
GCS students increased from 54.0% in 2008-2009 to 56.2% in 2009-2010.

Figure 1.11 2-Year U.S. History and the Constitution EOCEP Performance

2008-2009 2009-2010
Number Tested 4702 4761
% Passing 54.0 56.2
Mean Scale Score 71.9 72.2

SAT

GCS high school students have continued to maintain SAT scores that are higher than the
South Carolina state average for reading, math, and composite scores. In GCS, the
average composite score on the SAT decreased from 1479 in 2009 to 1469 in 2010.
Fifty-six percent (2,550) of the 2009-2010 GCS seniors took the SAT at least once in
high school. The average critical reading score was 494, the average writing score was
476, and the average math score was 599. Figure 1.12 displays the SAT composite score
results from the past five years. GCS composite scores have remained higher than the
average SC score and slightly behind the average national score.

Figure 1.12 5-Year SAT Composite Scores of GCS, SC, and the Nation
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Note: Composite scores for SC and the nation include private and home school students.
ACT

The number of GCS students who take the ACT, another college entrance exam,
continues to rise every year. The composite score in GCS remained steady at 21.4 from
2009 to 2010. In 2010, GCS students outperformed students in SC and the nation in ACT
subtests: English (20.9), math (21.2), reading (21.6), and science (21.2). Over the last
five years, GCS students’ composite ACT scores have been at or above the state and
national averages. Figure 1.13 displays the ACT composite score results over the past
five years in GCS, SC, and the nation.

Figure 1.13 5-Year ACT Composite Scores of GCS, SC, and the Nation
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Note: Composite scores for SC and the nation include private and home school students.
Advanced Placement Exams

The number of Advanced Placement (AP) exams administered increased from 2009 to
2010, while the percentage of AP exams with a score 3 or higher remained constant.

Figure 1.14 displays the total number of AP exams taken, as well as the percent with a
score of 3 or higher.

Figure 1.14 Number of AP Exams and Percent Scoring 3-5 in GCS

Year # Exams % 3-5 Scores
2006 4,568 48%
2007 4,943 51%
2008 4,457 51%
2009 4,311 57%
2010 4,838 57%
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High School Assessment Program

South Carolina students take participate in the High School Assessment Program (HSAP)
in their second year in high school and must pass both the ELA and math portions in
order to receive a state high school diploma. HSAP scores are reported using four
scoring levels: Level 1, Level 2, Level 3, and Level 4. A score of Level 2 is considered
passing. The last five years of data for HSAP are shown in Figure 1.15. Over the last
several years, GCS first attempt HSAP passage rates have remained above the state’s
passage rates.

Figure 1.15 Percent of Students Passing Both Sections of HSAP on 1% Attempt
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Note: The SC Dept. of Education began reporting scores for all students tested in 2009.

The Achievement Gap

The achievement gap for students receiving free or reduced-priced meals and students
paying full-price for meals must continue to be a high priority need for improvement in
Greenville County Schools.

Figure 1.16 displays the difference in PASS scores in 2009 and 2010 between students
paying full price for meals and students receiving free or reduced-priced meals (FARM).
The gap between full-pay and FARM students exists in all subjects and has not
significantly decreased over the last two years. The gap for all subjects ranged from
22.5% to 25.7% in 2010.

Figure 1.16 % of Students by Lunch Status Scoring Met and Exemplary on PASS

ELA Math Science Social Studies

2009 2010 2009 2010 2009 2010 2009 2010

FARMS 61.2 63.1 57.5 58.9 55.9 56.7 62.3 61.1
Full-Pay 85.0 86.3 81.8 83.0 80.9 82.4 83.8 83.6
Difference  23.8 23.2 24.4 24.0 25.1 25.7 21.4 22.5
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Students in Greenville County Schools receiving free or reduced priced lunch also have
lower first-attempt HSAP exam scores than full-pay lunch students, as shown in Figure
1.17 below. The gap is larger for math than ELA. While the gap has been reduced over

the last two years, it still ranged from16.8% to 19.4%.

Figure 1.17 % of Students by Lunch Status Scoring at or Above Level 2 on HSAP 1*

Attempt
Math
2009 2010 2009 2010
FARMS 74.5 77.9 67.2 71.2
Full-Pay 92.8 94.7 87.5 90.6
Difference  18.3 16.8 20.3 19.4

The gap is also evident in passing rates for end-of-course exams, as show in Figure 1.18
below. The largest gaps in 2010 were seen in Physical Science and U.S. History. The
achievement gap decreased from 2009 to 2010 in both Algebra I and English 1.

Figure 1.18 % of Students by Lunch Status Scoring Passing End-Of-Course
Examinations

Algebra | English | Physical Science US History

2009 2010 2009 2010 2009 2010 2009 2010

FARMS 56.9 74.6 55.3 65.4 59.2 54.8 33.1 38.4
Full-Pay 85.0 89.4 81.5 86.3 65.8 77.0 63.2 65.3
Difference  28.1 14.8 26.2 20.9 6.6 22.2 30.1 26.9

Graduation rates in 2009-2010, as reported on the GCS AYP report, illustrate the
achievement gaps that currently exist in Greenville County Schools. The graduation rate
for students receiving free or reduced-priced lunch was 60.9% and the graduation rate for
full-pay students was 81.9%.
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STUDENT ACHIEVEMENT

In the 2010-2011 school year, the faculty and staff at Northwest Middle School
continued to gather information from the district database as it related to our individual
students’ achievement records. The staff continues to see the benefit of analyzing student
achievement data, and in turn using the analysis to guide us towards qualified decision
making. As a result of the information and analysis, the classroom teachers can more
effectively help students achieve the values, beliefs, purpose, mission, vision, and goals
of our school and themselves.

General School Information

During the 2009-10 academic school year, Northwest Middle School made an
Average for both the Absolute Rating, as well as the Growth Rating as graded and
presented in the 2010 South Carolina Annual School Report Card. As of the same time
period, the School Report Card published Northwest Middle having 859 students.
According to our school report card there are 432 male and 418 female students for a
total of 859 students attending our school.

Various ethnic groups were represented within our student population. There
were 679 white students, 112 African American students, 4 Asian/Pacific Islanders, 20
Hispanic and 2 American Indian/Alaskans. 457 of our students receive subsidized meals.

The Test

The School District of Greenville County requires the use of the PASS, a criterion
based test, at grades sixth, seventh, and eighth. As mandated in Chapter 18, Title 59 of
the 1976 Code, the Education Accountability Act was amended (May 2008) to provide
for the development of a new statewide assessment program. This program, known as the
Palmetto Assessment of State Standards (PASS), was first administered in the spring of
2009. The PASS is administered to South Carolina public and charter school students in
grades three through eight. PASS includes tests in five subject areas: writing, English
language arts (reading and research), mathematics, science, and social studies. PASS test
items measure student performance on the South Carolina Academic Standards. PASS
test results are used for school, district, and federal (No Child Left Behind) accountability
purposes.
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All students in grades three through eight take the PASS English language arts
(ELA) and mathematics tests. For spring 2011, only those students in grades 5 and 8
will take the writing test. All students in grades 4 and 7 take both the science and social
studies tests. Students in grades 3, 5, 6, and 8 take either the science or the social studies
test. Approximately half of the students in each of these grades are randomly assigned to
take the PASS science test; the other half are assigned to take the social studies test in
each of these grades (per school).

As reported in the South Carolina Annual School Report Card, 99.1% of the
student population at Northwest Middle was tested via the PASS Test in 2009-10 school
years. A summary of our test results are forthcoming beginning with overall test results
for our school; next our testing data segment of the report, followed by disaggregated
results and other pertinent information.

Student Achievement Summary

During the 2010-2011 school year, Northwest Middle Schools’ staff has become
more data-driven than ever before. We have reviewed our demographic data and
gathered perceptions data through questionnaires from students, parents, and staff. We
have also analyzed our student achievement results.

What the Data Tells Us

Over the past years, we can see that our demographics have changed. We know
from census data in addition to this information that our population will continue to
change. We must stay aware of our student and community populations so we can
prepare to meet their needs.

Overall Test Results
In the 2010-2011 school year, Northwest Middle School’s focus on student

achievement centered around the PASS test. Last year’s data reflects a baseline from
which we will work for the next several years.
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PASS Student Performance Summary--- Spring 2010

Mathematics Not Met Met Exemplary
Grade 6 28.0 45.7 26.2

Grade 7 36.9 44.2 19.0

Grade 8 44.7 42.2 13.1
Writing Not Met Met Exemplary
Grade 6 37.9 38.2 23.9

Grade 7 36.0 43.3 20.7

Grade 8 34.7 37.1 28.7
English/Language | Not Met Met Exemplary
Arts

Grade 6 34.8 35.5 29.8

Grade 7 43.1 36.5 20.4

Grade 8 37.1 32.2 30.6
Science Not Met Met Exemplary
Grade 6 48.6 39.4 12.0

Grade 7 38.3 48.9 12.8

Grade 8 33.9 39.7 26.4

Social Studies Not Met Met Exemplary
Grade 6 34.3 49.3 16.4

Grade 7 57.5 28.9 13.6

Grade 8 46.8 37.1 16.1
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6th Grade PASS Performance Study
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8th Grade PASS Performance Study
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PASS PERFORMANCE BY GRADE LEVEL for School Year 2009-2010

Grade 6

62.1% met or were exemplary in Writing while 37.9% did not meet the state standard in
Writing.

65.2% met or were exemplary in English/Language Arts while 34.8% did not meet the
state stand in English/Language Arts.

72% met or were exemplary in Mathematics while only 28% did not meet the state
standards for Mathematics.

Of those students tested in Science, 51.4% met or were exemplary while 48.6% did not
meet the state standards for Mathematics.

Of those students tested in Social Studies, 65.7% met or were exemplary while 34.3% did
not meet the state standards for Mathematics.
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Grade 7

64% met or were exemplary in Writing while 36% did not meet the state standards in
Writing.

56.9% met or were exemplary in English/Language Arts while 43.1% did not meet the
state standards in English/Language Arts.

63.1% met or were exemplary in Mathematics while 36.9% did not meet the state
standards in Mathematics.

61.7% met or were exemplary in Science while 38.3% did not meet the state standards in
Science.

42.5% met or were exemplary in Social Studies while 57.5% did not meet the state
standards in Social Studies.

Grade 8

65.3% met or were exemplary in Writing while 34.7% did not meet the state standards in
Writing.

62.9% met or were exemplary in English/Language Arts while 37.1% did not meet the
state standards in English/Language.

55.3% met or were exemplary in Mathematics while 44.7% did not meet the state
standards in Mathematics.

66.1% met or were exemplary in Science while 33.9% did not meet the state standards in
Science.

53.2% met or were exemplary in Social Studies while 46.8% did not meet the state
standards in Social Studies.
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PASS PERFORMANCE BY ETHNICITY AND GENDER

English/Language Arts

With regards to gender, in 2009-2010 females performed better with only 31% not
meeting goal, while 36.9% of males did not meet goal. White students performed better
than all other ethnicities with 35.5% not meeting goal, while 53.9% of both Hispanic and
African American students not meeting goal.

Mathematics

In 2009-2010, females performed slightly better than males with the percentage not
meeting goal being 35.2 and 36.9 respectively. African American students had a
percentage of 55.9 not meeting goal compared to Hispanic students percentage of 43.3,
and white students percentage of 33.3 not meeting goal.

Science

In 2009-2010, males performed better than females on the Science portion of the test. The
percentage not to meet goal for males was 38.2 and the percentage not to meet goal for
females was 42.2. White students whom did not meet goal was 36.6%, with African
American students next with 60% not meeting goal, and Hispanic students with 47.8%
not meeting goal.

Social Studies

Females again performed better than males in 2009-2010 on the Social Studies portion of
the test. The percentage to not meet goal for females was 36.6 and the percentage not to
meet goal for males was 37.1. The percent of white students whom did not meet goal was
47.6, while the percent of African American students whom did not meet goal was 57.8,
and the percent of Hispanic students whom did not meet goal was not applicable.
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In Summary

Our student achievement results on the PASS test in 2009-2010 indicate that there is
need for improvement. Mathematics seems to be stronger at all three grade levels. With
a combined 63.5% of Northwest Middle School students either meeting or scoring
exemplary on PASS. We will continue to strive to raise our scores in ELA, Science and
Social Studies. We know we can improve our scores in all areas and we are working
diligently to make this a reality. An area that we feel needs our most improvement is
Social Studies. Overall, 53.8% of Northwest Middle School students met or score
exemplary. 46.2% did not meet the grade level standard. Also, we need to improve the
number of students in the exemplary range. We hope with the approaches and
implement