	                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                
	Technical Assistance Visit (TAV) Report

Lakeview Middle School

Greenville, South Carolina

October 11-13, 2010
This report presents findings of a Making Middle Grades Work (MMGW) technical assistance team visit to Lakeview Middle School in Greenville, South Carolina on October 11-13, 2010.  It describes LMS’ status on meeting the MMGW goals, as well as LMS’ promising practices and evidence of need with regard to the Priority Focus Areas for Creating a High Performance Learning Culture.  The report reflects the limitations of a day and a half of study to comprehend the many efforts under way to improve the academic preparation of students.
Executive Summary
Lakeview Middle School (LMS) has set goals to improve student achievement and school climate. Teachers and administrators are committed to providing the best education possible for every student. The overriding challenge for LMS is to close the achievement gap so that all student groups may achieve at high levels. To close this gap, administrators, teachers, parents and students must believe that all students can perform at higher levels and address the following priorities:
· Increase the rigor of academic core courses to improve the success rate of all students in meeting and exceeding state and high school readiness standards.
· Use student-centered instructional strategies consistently to engage students in challenging assignments that develop a deeper understanding of content and skills.
· Continue to use data to drive instruction and learning at the classroom level
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School Background
 Lakeview Middle School (LMS) is a rural school located in Greenville, South Carolina.  LMS joined the MMGW network in 2004 and administered the MMGW Assessment in 2005-2006. 

Current enrollment at LMS is approximately 520 students in grades 6 through 8. The student population is 33 percent Caucasian, 32 percent African-American, 32 percent Hispanic and 3 percent other. Ninety-four (94) percent of LMS students receive free or reduced-price lunches and 19 percent are special needs students.

LMS has a faculty of 38 full-time teachers with an average of 11 years experience. Ninety-seven (97) percent of the teaching staff meet or exceed the state definition of highly qualified and 97 percent meet or exceed the federal definition of highly qualified. About 68 percent of the faculty holds advanced degrees. 

LMS operates on a 6 period schedule with periods of 53 minutes each.  In addition, a 30-minute ELT (Extended Learning Time) period is scheduled daily. Students are able to take grade-level or honor-level core classes. Students can earn high school credit for Algebra I, English I, Spanish I and Geometry.
LMS’ school Absolute Rating and Growth Rating on the 2010 South Carolina Report Card have not yet been released. However, LMS met 26 of 29 objectives for AYP. LMS has a daily attendance rate of 95.2 percent. 
PROGRESS TOWARD MEETING MMGW GOALS

Setting goals and measuring progress is a key element of school improvement. MMGW has identified measurable goals for schools to use to assess their continuous improvement in student achievement and readiness for high school. MMGW identified goals include 

1. Students have the academic knowledge and skills needed to meet local, state and MMGW achievement goals. 

2. Eighty-five (85) percent of students complete core academic courses aligned to state and national standards.

3. Ninety (90) percent of students pass grade-level courses in mathematics and English. (All grades in the school) 

4. Students who do not meet academic grade level standards are in a recovery program to accelerate their learning to meet grade level standards. 

5. Students maintain a 95 percent daily attendance rate. 

6. Eighty-five (85) percent of students leave grade eight demonstrating readiness for college-preparatory                              studies in high school by: 1) completing an English/language arts course that engages students in reading eight-to-10 books, writing one- to three-page papers weekly and a major research paper; 2) completing pre-algebra or Algebra I; 3) completing a science course that includes weekly labs, written lab reports and science projects. 

7. Ninety (90) percent of students pass ninth-grade college-preparatory English and college preparatory Algebra I or a higher-level mathematics course.

Status on Meeting MMGW Goals

This section of the report will provide a baseline for continued implementation of the HSTW framework. The following challenges provide targets for the school to address as the site action plan is developed and revisited annually. By utilizing SREB’s Benchmarks of Progress for High School/Middle Schools Grades Sites, schools      can remain focused on strategies that are most effective in improving student achievement. The benchmarks provide target goals for schools to meet and are rooted in best practices and evidence-based implementations for high-performing MMGW sites. SREB and state-supported resource personnel are ready to provide technical assistance to promote the key practices outlined in the framework and benchmarks documents. 

Goal One:  Students have the academic knowledge and skills needed to meet local, state and MMGW achievement goals.

The overriding challenge is for LMS to close the achievement gap so that all student groups achieve at high levels. Realistic goals are to ensure 85 percent of all students meet the basic performance level and increasing numbers of students perform at the proficient/advanced levels on NAEP-referenced tests. The U.S. Department of Education has established the proficient level as the standard benchmark for achievement. At this level, students demonstrate mastery of the knowledge/ skills necessary to be successful in college-preparatory work in grade nine.

It is important that LMS examine the achievement gap in order to raise student achievement in all demographic groups and meet goals outlined by No Child Left Behind (NCLB) by 2014. Performance gaps exist for African-American students and students with disabilities. Because gaps often widen during high school years, it is important for LMS to embrace the challenge of closing the gaps during the middle grades.

Projected Absolute Index for 2009-10 Report Card is 2.38; the projected rating is Below Average. LMS did not meet AYP in 2009; although LMS increased meeting objectives 26 of 29 objectives in 2010, they still did not meet AYP. Table 1 shows LMS’ results on the South Carolina 2010 PASS (Palmetto Assessment of State Standards), disaggregated by student groups.

Table 1

Percentage (Adj.) of LMS Students Meeting/Exceeding PASS Standards Spring 2010
	Subjects
	All 
Students 
	African

American
	Hispanic
	White
	Male
	Female
	Econ. 
Disadv.
	Disabled

	ELA
	    62.4
	     54.4
	    65.3
	 65.7
	 60.2
	  65.1
	  61.1
	  26.2

	Math
	59.8
	56.3
	63.9
	58.0
	60.2
	59.2
	58.4
	  20.2


          Source: South Carolina Department of Education                
A review of Table 1 shows significant gaps between Disabled students and “All Students” in all both subject areas, gaps between African-American and both white and Hispanic students in both subject areas. Females are achieving at a higher level than males in ELA; males are achieving at a minimally higher rate than females in Math.  LMS students do not meet MMGW Goal One.
Goal Two:  Eighty-five (85) percent of students complete core academic courses aligned to state and national standards. All core academic courses at LMS are aligned to state and national standards and LMS’ sixth, seventh and eighth grade retention rate is less than one percent. LMS meets MMGW Goal Two.  

Goal Three:  Ninety (90) percent of students pass grade-level courses in mathematics and English. 

Eighth-grade course failure rates provided to the TA Team for the 2009-10 school year revealed that no LMS eighth grade students failed any eighth grade courses offered at LMS.  This success rate is a result of LMS’ use of the “Power of I” program where teachers assess student performance, monitor student assignments and provide the opportunity for students to redo major assignments.  If this data is accurate, all student groups pass MMGW Goal Three.  The TA Team suggests that LMS specifically review this data and include correlating student classroom performance with standards and PASS Assessment results to assure rigor is the same. 
Goal Four:  Students who do not meet academic grade-level standards are in a recovery program to accelerate their learning to meet grade-level standards. 

LMS requires all students who are not successful on PASS participate in a variety of intervention programs. These programs include the use of the inclusion model for instruction of Special Education students as well as regular education students who need additional help during classroom instruction time. Many LMS teachers provide the opportunity for students to redo their work for an increased grade. The Extended Learning Time (ELT) provides 30 minutes of additional learning time during the school day.  Students from Furman University also tutor LMS students. Other initiatives include the Academy of Reading and Math, HAP, Just Girls, Men Who Matter, ODI, Power of I, Compass and Success Maker. While the data suggests that extra help is available, LMS must continue to ensure that students are required to receive extra help when they fall below grade level standards.  LMS meets MMGW Goal Four.  
Goal Five: Students maintain a ninety-five (95) percent daily attendance rate. LMS’ attendance rate is reported at 95.2 percent.  LMS meets Goal Five.
Goal Six: Eighty-five (85) percent of students leave grade eight demonstrating readiness for college-preparatory studies in high school by:  1) completing an English/language arts course that engages students in reading eight-to-10 books and writing one-to-three page papers weekly and a major research paper; 2) completing pre-algebra or Algebra I; and 3) completing a science course that includes weekly labs, written lab reports and science projects.  

The TA Team collected some initial evidence of a literacy initiative at LMS; however, LMS ELA teachers who were interviewed were inconsistent as to their requirements for silent reading time, outside reading and daily or weekly writing assignments for their students. Approximately sixty percent of interviewed students stated they had outside reading to do, but said it was mostly in ELA class.

LMS had a 93.9 percent passage rate of the Algebra I End of Course assessment in 2009.  Thirty-seven (37) students completed Algebra I in 2009-10. However, 113 LMS students were still taking general 8th grade math. 
The TA Team observed a minimal number of science classes with students participating in labs or lab-related work. Two of the classrooms had lab write-ups posted.  All students stated they did labs at least once a month.  Although LMS is gaining ground with MMGW Goal Six; they must continue to monitor data to reach all goal requirements.  LMS does not meet MMGW Goal Six.

Goal Seven: Ninety (90) percent of students pass ninth-grade college-preparatory English and college-preparatory Algebra I or a higher-level mathematics course.  Since relative tracking data was not available at the time of this report, it is suggested that LMS gather EOC and core content course passage rates for LMS students who are attending receiving high schools.  LMS should review data to find out what percentage of students fall below the 90 percent goal set by MMGW for Goal Seven. 

priority Focus Areas for creating a high performance learning Culture
Over the past twenty years, SREB has identified a group of ten key practices that work to improve achievement for all groups of students in high schools and in middle grades. Implementation of proven school and classroom practices matters because it conveys the message that the adults in the building believe students can learn at high levels and that the school is committed to support them until they meet the desired standards.  Schools who work   together with all stakeholders to improve the six priority focus areas based on the ten key practices will create a high performance learning culture.  

Effective school improvement priorities:

1. Increase the rigor of academic core courses to improve the success rate of all students in meeting and exceeding state and high school readiness standards.

2. Provide strong leadership with administrators, teachers, and staff to support a plan for continuous improvement.

3. Use data to drive instructional decisions.

4. Use student-centered instructional strategies consistently to engage students in challenging assignments that develop a deeper understanding of content and skills.

5. Develop a comprehensive advisement program that includes effective transitions from elementary and to high school; involve parents in working with their students to set goals; and include a structured advisor/advisee program.

6. Provide opportunities for engaging family and community in the school environment.
This report will present the status of the school on these proven practices and recommend specific actions the school can take to implement them in ways that will improve students’ high school completion and college and career readiness. 

	Priority One: Increase the rigor of academic core courses to improve the success rate of all students in meeting and exceeding state and high school readiness standards.


All middle school students need an academic core that challenges them to achieve at higher levels and prepares them for high school and beyond and appeals to their interests. Course content and the standard to which that content is taught are the most significant factors in advancing student learning.

Promising Practices in Place

The Greenville County School District uses the NAEP-based curriculum and has placed the focus for instruction on students being able to revise work to performance standards.  Accordingly, LMS academic courses are aligned with SREB/MMGW and national standards and all LMS teachers are required to align lessons with grade level curriculum in the core content areas.  LMS students may earn up to four high school credits in middle school.  Approximately six percent of LMS students are enrolled in Algebra I, English I, Spanish I and/or Geometry for high school credit. The EOC (End of Course) passage rate for Algebra I is 100 percent; the EOC passage rate for English I is 88 percent.  All LMS students receive at least 53 minutes of ELA, Mathematics, Science and Social Studies instruction.  Six percent (32) of LMS students are identified as Gifted and Talented. Many classes provide an excellent opportunity to integrate academics and technology.

LMS has established school improvement goals as required at the district level. All teachers are required to keep updated lesson plans aligned with standards and reviewed by the building principal. These plans are available in the Data Room. The TA Team observed higher expectations for LMS students with use of rubrics in some classrooms; some LMS teachers used challenging questions that required use of higher order thinking skills of their students. Literacy initiatives include outside reading requirements, use of Accelerated Reader, the LMS Path to Pass competition and Sustained Silent Reading opportunities. Teachers have had training in incorporating reading and writing into classroom instruction. The TA Team observed some writing assignments in all core content areas. Exemplary student work is posted in the halls and many LMS classrooms.  LMS expects all students to participate in student led conferences.
Parents and students commented that most LMS teachers are available before and after school and at lunch for tutoring/help.  Extra help and time initiatives at LMS include Special Education Programming for students identified with learning issues; all students participate in inclusion activities in regular education classrooms. Many LMS teachers provide the opportunity for students to redo their work for an increased grade. The    Extended Learning Time (ELT) provides 30 minutes of additional learning time during the school day.  Students from Furman University also tutor LMS students. Other initiatives include the Academy of Reading and Math, HAP (Higher Achieving Program), ESOL Tutoring, Just Girls, Men Who Matter, ODI, Power of I, Compass and Success Maker. 
Evidence of Need
The TA Team collected the following data through classroom observations, student, teacher and parent interviews and data provided by the school:

Literacy

· Inconsistencies in carrying out writing and reading initiatives; initiative does not cross the curricular lines
· Lack of collaboration between media center and core content areas other than ELA.
Questioning

· Many teachers using lower level/recall questions

Standards

· Inconsistent postings and references to standards lists.
· Inconsistent locations, postings and usage of non-negotiables. 
Revision of Work

· No evidence of consistent school-wide redo policy for classroom work

High Expectations

· In a number of classes student off-task behavior was not addressed

· Numerous warm-up activities were low level of engagement and rigor

PASS, MAP and other testing results suggest that the expected level of rigor in some LMS classes may be lower than rigor of instruction required. Leaders should assure that teachers provide grade-level content and proficient-level activities. As part of the TA Visit, team members observe classes to determine the level of rigor during our time there. The team observed approximately 78 classes across the curriculum and found approximately 59 percent of classes to be at the proficient or advanced level in rigor. This means that 41 percent of LMS students are being instructed at the basic level of instruction and will have difficulty completing high school level requirements (See Table 2)
Table 2

Levels of Rigor by Content Area- 

Lakeview Middle School
	Subject
	Observations
	Rigor



	
	
	Basic
	Proficient
	Advanced

	English
	16
	12

	4
	0

	Math
	16
	8

	8
	0

	Science
	14
	5

	7
	2

	Social Studies
	16
	3

	9
	4

	Special Education


	              5
	4
	1
	0

	Related Arts
	11
	0

	5
	6

	Totals
	78
	32 (41%)
	34 (43.6%)
	12 (15.4%)


              Source: TAV Team Classroom Observations (LMS) 2010
Recommended Actions: 

Action 1. Continue to align the curriculum to SREB’s middle school/high school standards. Continue to examine eighth-grade failure rates, especially in English/Language Arts and mathematics and identify ways PMS can increase rigor to insure more students are successful in grade nine. (See Attachment II)


Action 2.  Provide training on how to integrate mathematics and science concepts into other classes. Student achievement will improve when students have a better understanding of how mathematics and science are used to accomplish tasks in real life. To achieve this goal, provide customized training and follow-up support to teacher teams to learn cross-curricular strategies. The addition of a mathematics coach will enhance this effort. 
Action 3. Develop rigorous assignments, rubrics and assessments to increase proficient and advanced level instruction. The school should work with district resource specialists to develop assignments and rubrics that challenge students to work at the proficient and advanced levels with required readings, writings and use of technology. The corresponding rubric should clearly state the expectations for the assignment at the proficient and advanced level. The corresponding assessments should assess content knowledge learned with proficient and advanced level questions to include essay and open-ended questions. These steps are individually addressed below.

· Require a quality rubric for all assignments and allow time for teachers to examine and improve student work. Use of quality rubrics needs to be required for every major assignment. Provide all teachers with professional development and adequate feedback on developing good rubrics. Many schools are successfully using www.rubrics.com to begin the process. 
· Adopt a process and protocol for examining student work. Teachers should review sample assignments, assessments and student work to define quality and share that information with students, administrators and parents. Use the three SREB readiness guides to assess the rigor of teacher assignments, lesson plans and assessments and to determine if the assignments and assessments adequately prepare students to demonstrate mastery of each indicator. Without high-level assignments, students cannot do high-level work.  
· Continue to use protocols to examine student work (“Tuning Protocol”) and assessments by: 
· having each academic department conduct an instructional review of the levels of assignments and assessments they are giving to students; 
· raising the levels to proficient or advanced, so students will be challenged to learn the content necessary for higher achievement on state testing; 
· having teachers bring examples of student work to monthly meetings for examination against the standards and to determine A or B level work. 
· having all teachers conduct a course audit to assure course objectives are aligned with district standards.
· Monitor classroom instruction to ensure students are working at the proficient and advanced-level. Administrators report that there is inconsistency in classroom observation schedules. They must maintain a weekly schedule that allows even more time to conduct walkthroughs in all classes and provide effective and timely feedback to teachers on improving their level of instruction. Teachers need this feedback to reflect on their individual performance in order to make positive changes. During observations, establish the top 10 “look for’s,” including displaying quality student work with the corresponding rubric and posting and stating content and performance standards daily.  For information regarding “Seven Tips for Improving Instructional Skills: Reminders for Teachers,” go to http://www.helpforschool.com/ and click on “Improving Instructional Skills.”
· Continue to develop common course syllabi. Develop a common syllabus for each course that identifies key standards all students must meet to be able to succeed in college-prep courses in high school.  See Attachment III, Creating a Course Syllabus.
·   Create common end-of course exams for all classes. Begin the work of creating common end-of-course assessments correlated to content and process standards. Develop a process to evaluate the data from the common end-of-course exams in order to affect instruction. Use all types of student achievement data continuously to adjust and improve instruction: state and national assessment data, classroom examinations, end-of-course tests, exit slips and student comments.
Action 4. Continue to move standards into the curriculum using standards-based instructional units in all content areas. Develop the units in one- to three-week segments. (See Attachment IV for a unit-planning template.) Teachers in each discipline should work together to develop the instructional units and common end-of-grading period exams for all classes. Unit plans should include

· the levels of intellectual rigor teachers will expect students to demonstrate to meet the standard (Rigor should be beyond recall and procedural skills, requiring students to analyze and apply their learning.),

· the standard or standards to be taught,

· evidence that teachers will accept as proof that students have attained at least a proficient level of performance,

· major assignments teachers will use to motivate students,

· an outline of the major study skills, literacy skills and the research-based instructional strategies teachers will use in helping students master the standards,

· details of what students’ major instructional activities will be in class and what they will be expected to do outside of class, and

· descriptions of the exams and other assessments that will be used to determine whether students have demonstrated mastery of the standard.

Action 5. Make quality instruction a focus throughout the school. Activities leaders can take actions to emphasize quality instruction in addition to providing follow-up to staff development:
· Continue making instruction the focus of staff meetings. Recognize teachers for outstanding instruction and have staff model outstanding practices during meetings. Have an excellence in teaching item on each faculty and department meeting agenda. Select a different teacher with the responsibility of modeling a strategy or leading a discussion focused on a specific practice.

· Require teachers to observe other staff members at least once a month. Every school has expert instruction taking place. Teachers observing other teachers increase the likelihood of quality instruction spreading throughout the school.

· Create demonstration classrooms. Teachers who successfully manage the classroom environment and employ instructional strategies that demonstrate best practices need to model, co-teach, coach and reflect with peers. Require observations of “master” teachers in high engagement classrooms. Recruit teachers who model systematic use of student-centered instructional strategies and assessments for demonstration classrooms. Establish a peer observation program for teachers to observe engaging instructional and management practices. 

Action 6. Review literacy programming; design a comprehensive initiative that provides reading instruction daily for all students. Build on current efforts. Such reading instruction should prepare students to read texts with complex concepts and technical vocabulary required for success in high school. Learning to read is very different from reading to learn. A comprehensive literacy program must address three student reading levels:
1. For students who are performing below basic, a program that addresses the special needs of those students who read significantly below grade level.

2. For students slightly below to above the basic level, a program that works consistently on reading increasingly longer and more complex literary works.

3. For students slightly below the proficient level to those at the advanced level, a program that pushes good readers to think, discuss and connect literary themes. 

·    Establish common expectations based on reading standards for all students in all content areas. Students need to know where and how to seek information for academic and other purposes and to become increasingly independent and better able to judge the reliability of their sources (including those on the Internet). When studying a historical period, they should be able to read and learn from primary sources, a textbook, a historical novel, and a film documentary to understand what kind of information is reliable. Students must learn to form and express opinions, make judgments, and recognize the assumptions that underlie the opinions and judgments of others, and they need to learn how to use new technologies to gather and share knowledge. 
· Develop an “across the curriculum” literacy initiative based on the HSTW/MMGW five literacy goals. LMS should incorporate proven instructional strategies into this new comprehensive school-wide literacy plan. Focus on literacy for all students. Adopt literacy goals that SREB encourages all schools to implement (See Attachment II).
1. Students will read the equivalent of 25 books a year across the curriculum. 
2. Students will write a short paper every week in every class, using common grade-level rubrics.

3. Students will write a major research paper every year that is assessed using a common grade-level rubric.

4. All teachers will receive training in reading and writing strategies.

5. All English courses will be taught to high school readiness and honors standards.

Resources:
Examining Student Work:

· Annenberg Institute for School Reform (AISR) Brown University, (401) 863-7990, www.annenberginstitute.org
· Becoming Critical Friends: Reflections of an NSRF Coach. Jon Applyby. Providence: Annenberg Institute for School Reform, 1998. 

· http://rubistar4teachers.org

Reading

· Literacy Across the Curriculum: Fast-tracking a program for your school to raise student achievement scores. Judith Cheatwood, (863) 370-4752, jfcheat@aol.com.
· Reading is FAME, Rebecca Lash, (800) 545-5771, www.girlsandboystown.org/education
· Barbara Blackburn, Winthrop University, Rock Hill, South Carolina. (803) 980-1668, bcgroup@gmail.com, www.barbarablackburnonline.com
Reading for Learning

· Harriette Arrington, hjarrington@cs.com 

· Connie Lester, Lexington, KY, 

      (859) 277-5094, Clester_1@msn.com
· Attleboro High School, MA, 

      (508) 222-0012

· William Bintz, wpbintz@earthlink.net, (859) 257-1643

· Jane Prather, SREB consultant, Panama City, FL, sailfs@aol.com, (850) 769-5519

· Jeanette Hodges, Taylor Mill, KY, 

      (859) 356-8281, (859) 356-8281
	Priority Two: Provide strong leadership with administrators, teachers, and staff to support a plan for continuous improvement.


Promising Practices in Place  
The LMS Principal is an experienced administrator and leader of Lakeview Middle School who has everyone “on board” with Making Middle Grades Work. She is an advocate of shared leadership and participates in shared decision-making. Teachers and parents commented on the principal’s “Open Door Policy” and accessibility to all. The principal serves on the School Improvement Committee (SIC), the School Leadership Team (SLT), faculty meetings and departmental meetings and participates in vertical teaming (PLCs). The SIC is composed of school and community members who meet monthly to review school goals and keep communication active between the home and community.  The SLT meets at least once a month (more frequently as activities require) and regularly reviews school curricular issues as well as non-curricular issues. LMS has established five (5) focus teams:  Culture of High Expectations, Student Academic Achievement, Connections, Data and Rigor.  At the time of the visit, LMS teachers had just completed extensive focus team collaboration. The Principal has assisted teachers in establishing goals and developing correlated focus teams.  All teams must have meeting agendas and keep minutes of all meetings. The LMS principal has mastered the use of data to drive instruction and assists staff in using all data at all levels.  Data drives professional development and any chosen instructional initiatives. Data is available and accessible for the past five years; it is available on hard drive and in filing “crates” in the Data Room where Focus Teams manage extensive documentation of data at the “big picture” and classroom levels. The TAV Team observed a staff that is truly committed to the MMGW school improvement initiative.  
The LMS Principal and assistant principals follow the teacher observation cycle per district and state guidelines.  The LMS Principal provides common planning for grade level teachers and teachers work together in their professional learning communities (PLCs).  Professional development is provided at the building level and through district initiatives. Professional Development has included Benchmarks, Tuning Protocol, Ruby Payne, Technology, Culture Module, Marzano and Beers. The faculty is presently involved in a book study and blogs with First in Family.
Evidence of Need
Although teachers are meeting during common planning time in teams, they stated during interviews that there never seems to be “enough time to work together”. Teachers need more time to meet in vertical combinations of teams to get more effective results from planning. 

The following action steps will help the principal ensure the systematic use of student-centered instructional strategies.

Recommended Actions:

Action 1:  The LMS Principal should continue to use the following guidelines to keep in alignment with the MMGW school improvement initiative: 

· Provide professional development opportunities relative to goals of MMGW Site Improvement Plans; principal and assistant principals should attend sessions with teachers.

· Review the outstanding practices, next steps and challenges with the faculty, staff, parents, and appropriate students. Identify a maximum of three challenges/actions and form focus groups to develop timelines, agendas.  

· Continue to support and strengthen outstanding practices while addressing the recommendations that the leadership and supporting groups feel should be addressed. 

· Consistently communicate expectations to the faculty for student behavior, attendance and academics. 

· Revisit the issue of visibility in the classrooms.  Include input from leadership team and teachers.

· Closely monitor the development and use of innovative instructional strategies in order to facilitate the strengthening of the Making Middle Grades Work initiatives and related components.

Action 2:  Use the making Middle Grades Work Assessment (when you receive results) as an outline. Make sure that the students taking the Assessments are representative of the entire LMS population.  A committee of school leaders and teachers can compile data and analyze it to determine where LMS currently stand in relation to MMGW goals and key practices.  In addition to standardized test scores, failure rates and other data, conduct a ninth-grade follow-up study to assess student success in high school. 

· Once data has been collected and reviewed, establish focus teams.  The focus teams should meet to form statements of need.  Statements should then be presented to the overall Site Team and serve as the basis for an action plan.  The data will allow the team to set priorities based on “where we are now” and “where we want to be.”  Focus teams will then determine in what order issues will be addressed.  If low standardized test scores are a first priority, identify causes of the problem.  If poor reading comprehension is a contributing factor to low scores, what specific steps can the school take to remedy the problem?  While a problem may have been addressed in the past, if it continues to persist, it must be revisited and new tactics need to be developed to correct the problem.

· Continue to use a team approach to allow people to “buy in” to the process and feel empowered. A team approach also establishes a framework to create a new vision and to build a transition from what is to what ought to be. This approach can be used to combine several initiatives into a single improvement effort. If people only see individual efforts, they do not understand the overall goal: improvement of student achievement.
             Action 3:  Conduct daily walk-through observations and note examples of quality instruction. Spend five to ten minutes in each classroom and highlight practices observed. Leave comments with the teacher and move to the next classroom. Tabulate strategies observed over the course of a week (month) to provide faculty feedback on changes in instructional strategies.  Monitor school wide use of engagement strategies through walkthroughs and lesson plan reviews.
Resources:

Developing and implementing teaming 

Camille A. Fraley, assistant principal, North Junior High School, (208) 338-3555, fralec@nort1.sd01.k12.id.us
Enhancing public relations 

· Tri-Rivers Career Center, Marion, OH, Deb Rellinger, Assistant Director, 

(740) 389-4681, deb_r@treca.org  

	Priority Three:  Use data to drive instructional decisions.


Promising Practices in Place   
Data for the last five years is available on hard drive as well as in hard copy format (in crates) and is accessible in the school data room at any time. One LMS teachers stated (and others supported), “Everything we do is related to data. Every meeting we have has a data focus and we are required to keep records.”  Teachers meet together in groups and are focusing on review of assessments, review of student work and recording student standard completion. Teachers are also improving students’ test taking skills. All LMS teachers are required to review the South Carolina State Report Card, PASS, EOC and MAP tests.  The LMS Principal meets at least monthly with the School Leadership Team to review curricular issues that are received from teacher content area meetings and PLCs. The data is used to monitor student progress and benchmark progress.  Career Cluster data is being used to manage guidance programming and provide extended learning opportunities through career pathways.  Data is used for scheduling, intervention opportunities and high school credit options; LMS is using demographic data to identify and better serve subgroups (esp. free & reduced count). In some LMS classrooms teachers are “checking for understanding”, having students immediately correct work, monitoring and adjusting instruction to entire class needs, small group needs, individual needs. 
Evidence of Need
Some LMS teachers are not using day-to-day data allowing for students to accurately complete classroom work.  They are not consistently using “what students are getting or not getting” during instruction to immediately monitor and adjust instruction and provide differentiation to meet individual student needs. The TA Team also noted inconsistencies in use of data between and within departments:  some teachers are using data to drive differentiated instruction while others are not; some teachers are using data to remediate and improve rigor levels; others are not.  Interpreting data is a process not an event.  All teachers not consistently using day-to-day data for completion of classroom work: What are students getting? What are students not getting?
LMS has a multitude of data to use in making decisions and targeting improvements, many of which have been used in compiling this report. The team has seen evidence of LMS making the effort to organize and prioritize useful data. 
Recommended Actions:

All LMS teachers must immediately increase use of day-to-day student achievement data.  Teachers must use seat to seat monitoring of student responses, both verbal and written, and assist students in making immediate corrections to their errors.  Take note of student progress (portfolios of work).  TEACH TO DAILY INDIVIDUAL NEEDS.  Do not wait for quizzes or tests to find out what students do not know.

Action 1:  Continue to regularly review and analyze data relevant to departments and school improvement teams. Review the SREB publication, Developing Effective Interdisciplinary Focus Teams. Put data in the hands of teachers for analysis, and help teachers identify and collect ongoing data regarding student achievement. For example, all content areas and departments should review PASS and HSAP data and then discuss implications for revisions to the curriculum and methods of instruction. All departments should examine failure rates in different sections of classes and compare those with numbers of students in extra-help sessions. Teams should report their findings on a regular basis to the school improvement committee and staff. 

Action 2:  The steps below give a picture of how the school might use data.

· Work together in vertical leadership teams.  LMS should sit together with leadership and teachers from the high school (s). Examine high school data and middle school data to form snap shots of schools. There is evidence that these meetings are in their initial phase.

· Get every teacher involved in examining the data.  Hold individual conferences with teachers 3-4 times per year to review failing and at-risk student issues. Have teachers design individual classroom plans for these students that include what the instructor will do to make sure each student is getting daily, immediate intervention…and not waiting for assistance from program assistance outside of the classroom. A recommended resource is At Your Fingertips: Using Everyday Data to Improve Schools by Jane Sanborn, available from MPR Associates, (800) 677-6987. Use the data to identify areas of dissatisfaction and formulate initial actions steps to improve student achievement. 
As instruction and achievement continue to improve, student motivation and behavior improves. As teachers move towards instructional strategies designed to reach highest standards, minimum standards will be met as a by-product.  By shifting the focus from behavior to achievement, data analysis will lead to the development of more effective improvement goals and activities.  This shift in focus is beginning to take place at LMS. Focus on the use of portfolios to show examples of high quality student work, sharing diagnostic data with all colleagues, and communicating test results to parents. 

Resources:
Using data to increase student success 

· Curtis Weathers, Memphis City Schools, (901) 722-4552 

· Ron Thomas, Towson University, MD, (410) 704-5770, rathomas@towson.edu
· Jane Sanborn, MPR Associates, (510) 849-4942 

· Gary Suracci, principal, Career and Technical Educ. Center, NY, (845) 331-6680 ext. 234 

· James Collins, school support services, Capital Region BOCES, Latham, NY, (518) 786-3276 

	Priority Four:  Use student-centered instructional strategies consistently to engage students in challenging assignments that develop a deeper understanding of content and skills.


Promising Practices in Place:

Some LMS teachers are providing engaging activities to enhance instruction and increase student achievement. The TA Team observed examples of instructional strategies used by some teachers including cooperative learning groups, peer tutoring and teacher modeling. Team members noted the following activities:

In Math classes students:
· Used manipulatives and working with groups and partners.
· Used graphic organizers
· Worked in pairs 

In ELA classes students: 

· Participated in Wizard of OZ Culminating Activity as community learning project
· Participated in RAFT assignment/Student choice/Advertisement of restaurant
· Participated in extensive use of technology (laptops, PB, software, data access)
In Social Studies classes students: 
· Used graphic organizers

· Used technology /Partners for presentation 

· Participated in teacher led discussion with prepared questions; interacted in pairs
In Science classes students: 

· Participated in “hands on”, practical applications: labs                      
· Checked for understanding: teacher monitored student responses and immediately correcting incorrect answers

· Reviewed for tests in groups

· Used strategies for Smart Board presentation

In Other Classrooms students:
· Performed choral selections
· Involved in performance activities (skills) in Phys. Ed. Class; teacher collecting performance data

Technology:

· Smart Boards

· Web Quests

· Blogging 
· Graphing calculators
Evidence of Need
The TA Team made the following observations as they visited some LMS classrooms:
· Lack of consistent strategies for student engagement in all classes (Differentiated Instruction)

· Some teachers place too much reliance on teacher lecture and note-taking

· Questioning techniques are not consistently reaching higher levels 
· Some classes are traditionally structured: teacher-centered

The team visited 78 classes at LMS and rated each on student engagement (low, medium, high) observed. Overall, approximately 23 percent had high engagement; almost 39 percent of all classes exhibited low student engagement. (See Table 3.) 
Table 3

Levels of Engagement by Area

Lakeview Middle School

	Subject
	Observations
	Engagement

       Low             Medium                 High

	English
	16
	11
	4
	1

	Math
	16
	9
	7
	0

	Science
	14
	4
	7
	3

	Social Studies
	16
	2
	8
	6

	Special Education
	5
	4
	1
	0

	Related Arts
	11
	0
	3
	8

	Totals
	78
	30 (38.5%)
	30 (38.5%)
	18 (23.0%)


                Source: TAV Team Classroom Observations (LMS) 2010
Recommended Actions:

In order to provide student centered learning, each LMS teacher should commit to teaching at least three project-based lessons weekly and require students to summarizing what they have learned, in brief writings, at the completion of each lesson.  These lessons should be successful with implementation of the following actions.
Action 1. LMS teachers should ask more high-level questions in order to promote critical thinking skills (i.e. use of Bloom’s Taxonomy, higher order thinking skill (HOTS) questioning, predictions, and self-reflections/assessments.) Research assignments should demonstrate preparation for college work expectations. Access/use of technology for both students and teachers were minimal.

Action 2. Although several teachers had highly engaging activities, teachers must make instruction student-centered through development of strategies that actively engage the student in learning new material. Research indicates that many more students can benefit from engaging, well-organized lessons than can learn from worksheets and textbooks alone, as was observed in the reading and mathematics labs. Students whose teachers use hands-on learning activities outperformed their peers by more than seven-tenths of a grade level in mathematics and four-tenths of a grade level in science. This study, How Teaching Matters: Bring the Classroom Back into Discussion of Teacher Quality, by Harold Wenglinsky is available at the Educational Testing Services website, www.ets.org.
Action 3. Focus on engagement strategies that promote differentiated instruction. In the April 2006 ASCD Education Leadership publication, the article “Differentiating for Tweens” (Rick Wormeli) offers five strategies for differentiating instruction for adolescents.  These ideas hold true for most instruction at any age:

· Strategy 1: Teach to Developmental Needs. Research indicates that young adults crave seven conditions for learning; competence and achievement, opportunities for self-definition, creative expression, physical activity, positive social interactions with adults and peers, structure and clear limits; and meaningful participation in family, school and community. According to the article, “No matter how creatively we teach and no mater how earnestly we engage in differentiated instruction, authentic assessment and character education—the effects will be significantly moot if we don’t create an environment that responds to students’ developmental needs.”

· Strategy 2: Treat Academic Struggle as Strength. It is important to show students that not everyone starts at the same point along the learning continuum or learns in the same way. According to the article, “Some classmates learn content by drawing it, and still others by discussing it – and even the best students are beginners in some things.” Educators need to model difficult questions that we do not know the answers to, affirm risk taking, push students to explore their undeveloped skills without fear of grade repercussions or failure in front of peers, and frequently help students see their growth over time.

· Strategy 3: Provide Multiple Pathways to Standards. Differentiation requires teachers inviting students to acquire process and demonstrate knowledge in ways different from the bulk of the class if that is what a student needs to become proficient. When teachers embrace this approach, they give eight different ways to take notes, not just one, and guide students in choosing multiple single-subject folders or one large binder for all subjects—whichever works best for them. Teachers do not limit students’ exposure to sophisticated or advanced level thinking because they have not yet mastered the basics. In differentiated classes, grading is focused on clear and consistent evidence of mastery, not on the medium through which the student demonstrates mastery.

· Strategy 4: Give Formative Feedback.  Because learning and motivation can be fragile at high ages, we have to find ways to provide that feedback promptly. Teachers can do this by giving short assignments that are evaluated and returned in a timely manner.” For example, writing assignments should focus on only one or two areas so students can assimilate the feedback.
· Strategy 5: Dare to Be Unconventional. Novelty appeals to the students’ curiosity about the world. For example, occasionally give the students the answers to problems and ask them how the answers were derived. Examples include a teacher who even taught an English lesson dressed as a superhero, Adverb Man, prompting two students to come the next day as “Pronoun Girl” and “Antecedent Boy.” Teachers need to ask students to teach some lessons with the principal or parent as co-teacher. (See the Resource List:  Differentiated Instruction and Active Engagement)
Action 4. Continue to provide professional development and adequate follow-up on student engagement strategies that challenge students to produce quality work. Consider embedded professional development by using engagement strategies during staff meetings and teacher in-services. Assign one teacher team the responsibility of modeling an engagement strategy at each staff meeting. Consider the following researched-based strategies: 

· Socratic seminar. The Socratic seminar provokes student thought, dialogue and ownership for learning by taking a subject, idea, statement or argument and raising thoughtful questions without posing answers. Students back up their opinions with textual evidence, challenge each other’s views, and find their own “voice.”

· Questioning techniques. All teachers should HOTS that cause students to think deeply, defend their answers and connect their learning. SREB regularly offers training on this approach.

· Integration of academic and elective courses. Develop integrated lessons in language arts, mathematics, science, social studies and electives that require students to use reading, writing and mathematics in all classes weekly. Require academic and elective teachers to work together to create blended learning experiences that integrate their courses and reinforce the end-of-term exams. Require teachers to develop a joint rubric with expectations with a grade given in both courses.

· Cooperative learning. Cooperative Learning is often confused with, or taken for, simply assigning groups of students to “work together.” This typically results in problems such as behavioral issues, uneven work/contributions to the group by various students, etc. Effectively structured, cooperative learning means small groups of students are solving problems through research, analysis of data, predictions, comparisons, contrasts, etc. Each student becomes responsible for his/her own learning and contributions to the group. There should be an individual grade and a group grade.
Resources:
Instructional strategies: Active engagement

· Classroom Instruction that Works, Robert Marzano, Debra Pickering and Jane Pollock, ASCD, www.ascd.org 

· Classroom Motivation from A to Z: How to Engage Your Students in Learning, Barbara Blackburn, Eye on Education, www.eyeoneducation.com 

· Classroom Strategies for Interactive Learning, Doug Buehl. International Reading Association, www.ira.org

· Steven Levy, Lexington, Massachusetts, (617) 901-5046, Steven_Levy@elob.org 

Differentiated Instruction/Inclusive Practices:

· Deciding to Teach Them All, Carol Tomlinson, Educational Leadership, (2003, October), 6-11. May be ordered from ascd.org
· Successful Inclusion Strategies for Secondary and Middle School Teachers, M.C. Gore. Chapman Publishing, www.paulchapmanpublishing.co.uk 
Project-based learning

· Laurie Leach, Professional Development Coordinator, AutoDesk Foundation, San Rafael, CA, (415) 507-6453

· Sandy Brossard, (803) 732-3164, SandyBrossard@aol.com
· Sheryl Finkle, North Central College, Aurora, IL, (630) 859-1241
· Sandra Wallls-Culotta, principal, Sussex Technical High School, DE, 

      (302) 856-0961
	Priority Five:  Develop a comprehensive advisement program that includes effective transitions from elementary to middle and middle to high school; involve parents in working with their students to set goals; and includes a structured advisor/advisee program.


Promising Practices in Place:

LMS is implementing several key actions that maximize the effects of the school’s guidance and advisement programs. LMS’ guidance and advisement program focuses on high school readiness and career awareness.  Students complete career interest surveys (SCOIS, KUDER, EXPLORE) and develop a five-year plan in collaboration with a school counselors and parents. 
Two counselors and one Career Development Facilitator (CDF) provide Career Cluster programming for LMS students. All eighth grade students have Career Cluster Plan portfolios and IGPs in place. The LMS CDF visits classrooms regularly. The counselors do classroom visits and provide career presentations focusing on career clusters and their majors. As well as grade level appropriate subjects.  The counselors have strong professional relationships and contacts with receiving high schools.

LMS provides student transitioning from elementary to middle school and middle school to high school. The counselors also take part in the “Face to Face” student registration system. The majority of five feeder elementary schools visit Lakeview in the spring. They participate in an orientation program, tours and activities with the Lakeview student government, band and other school groups as they rotate through mini classes. Elementary fifth grade teachers and middle school sixth grade teachers can meet together as part of the transition program.  High school transition includes middle school student visitations to receiving high schools. Eighth graders meet with the ninth grade counselor to discuss IGPs and also register for classes. Assistant principals and counselors provide information to students concerning student code of behavior, registration, scheduling and graduation requirements.  The band, orchestra and members from athletic teams may also be introduced. Also, special options are presented to students (CATE, ROTC, etc.).  Eighth grade teachers are trained in what is available through the high school scheduling component and assist students in choosing options for their high school years.  This also allows middle school teachers to better understand expectations for high school coursework and expectations.  Students and parents have open access to LMS and have many opportunities to meet their teachers and counselors.  One of these options is participation in student led conferences where students assist in providing information concerning school progress and scheduling opportunities. The guidance department provides an excellent extended learning program for students with strong parental involvement.  This includes job shadowing, Curriculum Night, Career Days and multiple student involvement activities.

The LMS Counselors participate and direct registration, scheduling and testing.  They make referrals through the Mental Health Counselor, social worker and behavioral interventionists to (local) outside agencies.  Counselors are also advocates of the Peace Patrol (peer mediation) program, Chance to Advance initiative (for students retained earlier in their school years) and Star Academy (for at-risk students) to complete 8th and 9th grade in one year.

The Lakeview advisor-advisee program is scheduled daily during ELT time (fourth period).  This 35-minute session includes character education, careers, student conferencing/registration and testing.  All students and teachers participate.  This initiative assists in preparing students for career choices, course  demands and real-life challenges of high school.
Evidence of Need
Recommended Actions
Action 1. Continue to provide all eighth grade students with adequate information about high school requirements, access to the college-preparatory academic core and quality career/technical/ fine arts course offerings. Eighth graders and their parents should continue investigating and selecting a high school program of study. Parents and students need more than a single spring meeting to develop a viable career/education plan. Advisers must ensure that students have equal access to information regarding high school coursework, opportunities to make up work if falling behind in high school and registration for courses. Students need individualized help from a skilled adviser when creating their initial five-year career/education plan. (See Attachment V)
Resources

SREB Publications

· Site Development Guide #14, Students Will Take the Right Courses if Principals Lead 

· Site Development Guide #5, Guidance. Involving Teachers, Parents, and the Community in Guiding All Students into a Challenging Program of Study.

	Priority Six:  Provide opportunities for family and community in the school environment.


Promising Practices in Place

The TA Team noted that LMS parents that were interviewed seemed aware of most school policies.  When requested, they attend parent-teacher conferences to monitor academic progress and plan educational goals for students.  They commented on the school’s “open door” policy that makes them feel welcome at LMS; they are, in most cases, supportive of LMS staff.  LMS has a functioning School Improvement Council (SIC). The TA Team also collected the following data:

· E-mails are sent to parents; also communicate through newsletters, brochures, phone messaging system,

· LMS teachers have websites (interactive) for parents and students
· Parents attend and participate in athletic activities and performance activities
· Parent Conferences are held; the majority of these are student led (Academic, IGPs, registration, etc.).
· The LMS PTA sponsors Student Activity Nights:  Literacy, Science and Math.

· School has continuing partnerships with local businesses; their major business partner is ScanSource who donated resources for the LMS’ Positive Behavior Management System. Teachers and students participate in fundraisers for community needs and provide a variety of community services

· The majority of LMS students participate in service learning initiatives that include food drives, the 1000 Wells Project, Read Around the Christmas Tree, Hats for the Homeless, Hillcrest High School and LMS fundraiser for the Meyers School and recycling.  Many students participate in community supported clubs and initiatives: Just Girls, Men Who Matter, Beta Club, etc.

· Many churches support LMS initiatives. 

· LMS records data for all clubs, organizations and school and community activities.
Evidence of Need

Teachers and school and district leaders communicated that actively involving all parents is always a continuing challenge for many schools as well as LMS. The TA team learned via the parent, student and teacher interviews that the challenge is not only to engage parents who are not involved, but also to find alternative strategies to engage parents who do care but are unclear about what the expectations of the school are. Increasingly, schools are finding that families are more involved in school activities when students are the focus.  This is increasingly obvious with the attendance of parents and community at musical and sports functions. 
School and district leaders and teachers need to continue to explore ways to better interact with parents. In addition, teachers need to help parents understand the need for rigorous academics in the middle grades, particularly when that rigor results in parents being unable to assist their child in completing assignments. 

Recommended Actions:

Action 1:  Many schools in the SREB network have been very successful in building parent involvement by using student-led conferences (SLC).  Although this procedure takes place at least once a year at the school, it is suggested that all conferences use this format. The student invites his family to come, and the student presents what he has learned through a portfolio of work and a summary of what he must work harder to accomplish. Then, teachers add their observations. Parent attendance at conferences increase significantly when students have to “perform”. Preparation for these conferences gives students an opportunity to evaluate their own work and gives the school a chance to share samples of quality work and rubrics. 

Action 2:  The TA team also encourages LMS to continue Student Activity Nights for Science and Math and Literacy.  They should also investigate the Parent-Teacher Association’s (PTA’s) national standards for parent/family involvement programs. Other ideas on how to engage parents and the public are available through the Collaborative Communications Group website. The Prichard Committee, a privately funded group in Kentucky (www.plassociates.org), has developed materials, workshops and a process for sharing data and building support for public education (See Resource List).  Other recommended actions include:

· Define parent involvement and investigate more effective ways for parents to be involved. Identify parents to help inform and network with other parents.

· Communicate clearly the high school course and graduation requirements to parents

· Offer more evening academic activities to encourage parent/child participation such as a showcase of student work. This gives students the opportunity to display the work they are most proud of and reinforces the message to students and their parents the importance of working hard and that effort is just as important as ability. 

· Expand communication of upcoming events, general information and student achievement via the website and local media.

· Have teachers send guidelines or rubrics home, along with models of quality work, to help parents understand how their child is progressing in meeting standards.

· Notify parents personally about available extra help by publishing the extra-help schedule in school newsletters or on the school’s Web site, along with photos of teachers providing extra help.

Resources:
Increasing parental participation 

· Susan Koett, principal, Daviess County High School, Owensboro, KY, 

      (270) 684-5285 

· Susan Quattrociocchi, Northeast Tech Prep Consortium, Bellevue Community College, Bellevue, WA, sussanq@aol.com or (425) 564-1000 

· Marsha Robinson, counselor, Daviess County High School, KY, (270) 684-5285 

· Amanda Gann, Southeastern Guilford High School, NC, (336) 674-4300

· Winton Woods High School, Cincinnati, OH, Larry Day, Principal, (513) 851-7840 

· Diana Rogers, HSTW NE Regional Coordinator, (614) 871-9002, hstwne@wowway.com

Enhancing public relations 

· Tri-Rivers Career Center, Marion, OH, Deb Rellinger, Assistant Director, 

      (740) 389-4681, deb_r@treca.org  

CONCLUSION
LMS is staying the course of school improvement. The priority actions recommended in this report can inform modifications to school improvement plans to change school and classroom practices in ways that result in the kind of success the school wants for all its students. Attached to this report is a template the school can use for strategic planning. Assign each Priority Strategic Recommendation in this report to a Focus Team to plan effective implementation of the recommendation. Require regular status updates and communicate them to all stakeholders. 

It is up to the school, its leaders and its teachers, to implement the actions that will send a consistent message to all students that their success in school and in pursuits after middle and high school is directly related to the effort they put forth. (See Attachment I) 

Attachment I
Strategic Planning with the MMGW Technical Assistance Report
Priority: ___________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
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Attachment II
What Students Must Know and Be Able to Do to Be Successful in 

College-Preparatory High School English/Language Arts, Algebra I and Science

English/Language Arts

Process Indicators

Reading

· Read the equivalent of 10-12 books of various types and lengths each year, including:  
· six novels;

· 15 short stories;

· four non-fiction texts;

· 20 to 30 poems;

· informational articles from magazine or newspapers (weekly); and

· five technical pieces, e.g. instruction manuals.

Writing

· Write every day. Writing takes many forms and lengths and should include:
· a short response (writing-to-learn activity) each day;

· a short piece of one to three pages weekly;

· a longer piece (over five pages) monthly; and

· a research paper with appropriate documentation annually.

Speaking

· Speak and present information in a variety of formats, including:
· three to five speeches annually presented for different purposes;

· reading aloud or acting a role in two to three plays;

· discussing information at least weekly with peers; and

· leading a discussion or delivering instructions at least monthly.

Listening

· Listen to presentations for a variety of purposes. Students should:
· Use a specific format to take notes from lectures or speeches at least once a week.

· Organize information gained from listening for studying at least once a week. 

· Respond to live or recorded presentations three to five times annually.

Content-specific Indicators

Language 

· Develop vocabulary appropriate to reading, writing and speaking proficiency.

· Use English language structure and grammar appropriately to communicate effectively.

Reading Comprehension

· Summarize, paraphrase and categorize information.

· Compare and contrast information, ideas and structures to clarify meaning of various materials.

· Make inferences and predictions.

· Connect what is read to personal experience and the world beyond the classroom.

· Identify and interpret literacy structures, elements, devices and themes.

Writing

· Use an appropriate process to prepare to write.

· Compose writing that conveys a clear main point with logical support.

· Revise and edit writing for the strongest effect.

Research

· Use research skills to locate, gather, evaluate and organize information for different purposes.

Speaking

· Use reading and writing skills and processes to organize and present topics orally.

· Select the appropriate style, language, voice and visual aids to match the audience and purpose of oral presentations.

Listening

· Use active listening strategies to organize and respond to information presented in different formats for different purposes.

Algebra I

Overarching Mathematics Skills and Concepts

· Problem solving

· Reading and communicating

· Estimating and verifying answers/solutions

· Logical reasoning

· Using technology

Content-Specific Indicators

1. Read, write, compare, order, and represent in a variety of forms: integers, fractions, decimals, percents, and numbers written in scientific and exponential notation.

2. Compute (add, subtract, multiply and divide) integers, fractions, decimals, percentage and numbers written in scientific notation and exponential form, with and without technology.

3. Determine the greatest common factor, least common multiple, and prime factorization of numbers.

4. Write and use ratios, rates and proportions to describe situations and solve problems.

5. Draw with appropriate tools and classify different types of geometric figures using their properties.

6. Measure length with appropriate tools and find perimeter, area, surface area and volume using appropriate units, techniques, formulas and levels of accuracy

7. Understand and use the Pythagorean relationship to solve problems.

8. Gather, organize, interpret, and display data.

9. Determine the number of ways events can occur and the associated probabilities.

10. Write, simplify, and solve algebraic equations using substitution, the order of operations and the properties of equality.

11. Represent, analyze, extend and generalize a variety of patterns.

12. Understand and represent functions algebraically and graphically.

Science

Process Indicators

· Design a scientific investigation.

· Conduct an investigation.

· Analyze the findings of an investigation.

· Communicate and defend findings.

· Evaluate other investigations and scientific claims.

Content Indicators

Earth and space:

1. Know that rocks and fossils provide important evidence of how the physical earth and biological systems have changed over long period of time.

2. Describe process that alter Earth's surface.

3. Describe the position and movement of the major bodies of the solar system and current scientific theories of their origin.

4. Describe the water cycle.

5. Describe causes of weather events and changes in climate.

Physical science:

1. Explain that all substances are arrangements of a small number of elements.

2. Distinguish between physical and chemical changes.

3. Understand that energy exists in different forms, can be transformed and is neither created nor destroyed.

4. Describe the relationship between forces and motion with regard to Newton's laws.

5. Describe sound and light in terms of the properties of waves.

Life science:

1. Describe the parts and systems of living things and relate them to need, function and classification

2. Recognize that the traits of an individual organism are a combination of inherited traits and acquired traits.

3. Identify both adaptation and natural selection as processes that have resulted in the diversity of plant and animal life.

4. Describe relationships in ecosystems among organisms and between organisms and their environment.

Attachment III

Creating a Course Syllabus 
A course syllabus is a great tool for communicating high expectations to students and parents. When teachers work together to develop a common syllabus across different sections of the same course or to develop syllabi that create good articulation over a sequence of courses, then course syllabi also become a tool for answering important questions in creating a culture of high expectations:

· What does it mean to have high expectations in a course? 

· What should we expect of students (assignments, tests, projects, etc.) to show that they have met the standards for a course? 

· How should we assess what students know and assign a course grade for that work?

Developing a course syllabus is usually the next logical step after completing written curriculum that is aligned to state and national standards and includes sample learning activities and assessments. The course syllabus outlines particular assignments the teacher expects and how students’ grades will be determined for the course. 

There is no one “right” format for a syllabus, but when teachers discuss certain syllabus components it helps them focus in on issues related to high expectations. Possible components may include but are not limited to:

Course Description. A brief paragraph describing the aim of the course, topics to be covered, and the place within the total program of study. Length of time (semester, year, etc.) and prerequisites are also included.

Instructional Philosophy. A paragraph describing what it will be like to experience this course as a student, including the kinds of learning activities that will be used to actively engage students, expectations for student participation, and any special learning experiences (field trips, community projects, or work-based learning). Will students be expected to work with others? How is the classroom organized for learning?

Course Standards. The major standards (state or national) or “power standards” for the course, usually no more than 8 to 10 in number. 

Major Course Projects and Assignments. A list of the assignments and major projects for the course that students will complete to demonstrate that they have mastered the standards for the course. If the school has a literacy and/or numeracy focus, there would also be reading, writing, and mathematics assignments. 

It may be helpful to create a chart with each goal or standard for the course and the major projects, assignments, and assessments that will be used to determine whether the students are proficient in each standard. Overall the projects, assignments and assessments should ask students to complete work that is at the proficient and/or advanced level in relation to the standards (apply, synthesize, analyze, and/or evaluate concepts, skills, and information).
[image: image2.wmf]Assessment and Grading Plan. A description of the assessment methods to be used (projects, tests, quizzes, notebooks, homework, etc.) and how those assessments translate into a grade for the course.  For example, is there a system of total points or are grades averaged? A thorough grading and assessment plan should include: 

· A Grading Scale. Identify the grading scale used by your school district, school building, or department for assigning letter grades. 
· The Components of the Grade. Explain of the assessment methods that will be used and about what weight they will carry in the overall grade for the course and for the grading period. (For example, tests are 40 percent of the grade; projects are 30 percent; class work is 15 percent; and homework is 15 percent). 

· A Policy for Re-Doing Work. Write a description of how you will ask students to re-do work that is not to expected levels of quality. 

· Opportunities for Extra Help. Describe how students can access extra help for this course so that they can develop proficiency in the course standards. 
· An Overall Grading Rubric. Write a general description of what each level of work looks like so that students will know what it takes to earn a grade of “A” or “B” in the class. As the course progresses, you may provide more specific rubrics for projects, assignments, and assessments. 
	                                                                    Attachment IV

Unit Planning Template

The unit plan template includes elements necessary for comprehensive instructional plans. These units should include standards to be addressed, assessments, instructional activities, including literacy strategies and habits of success. These units are usually developed in two to three-week segments. Unit plans can be evaluated both holistically and analytically using rubrics based on a four-point scale. Unit plans should include the following:

· The standard or standards that are being addressed.

· The level of intellectual demand students are expected to meet at the end of this instructional plan. Require teachers to move beyond recall/procedural skills to the proficient level of comprehensio0nalysis and the advanced level of application.

· Evidence that teachers will accept as proof that students have not only met the basic level required for this standard, but have moved on to at least a proficient level of performance.

· Major assignments to be given to students and how teachers will make them engaging and authentic in ways that will motivate students. Each unit should include a variety of activities that help all students be successful in meeting rigorous standards.

· An outline of the major study skills, literacy skills and the research-based instructional strategies teachers will use in helping students to master the standards.

· Details of what students’ major instructional activities will be in class and what they are expected to do outside of class.


	Course Name: 

	Grade Level: 

	Unit Title and Overview: 

	Acknowledgment(s):

	Timeframe: _____ - _____ minute classes

	Overview and Description of Learning Activities

	

	Prerequisite knowledge/skills: 

	

	Essential Questions (Open-ended style which promote in-depth investigation):

	

	SREB Readiness Indicators:

	

	State/Local Standards:

	

	Literacy Strategies
(Check all that apply.)
	Habits of Success
(Check one per unit.)

	(To be developed throughout the unit plan with ample opportunities for practice.)

	____ Admit/Exit slips

____ Graphic organizer

____ Know/Want to Know/Learn Chart (KWL)

____ Open-response questions

____ Two-column/Cornell notes

____ Re-telling

____ Reflection

____ Jigsaw reading

____ Peer Review

____ Peer Editing

____ Anticipation Guide

____ RAFT (Role/Audience/Format/Topic)
____ Summarization (GIST)

(Generating Interactions Between Schemata and Text)

____ Paired Reading

____ Other
	1. ___ Create Relationships

Teamwork/responsibility/effective communication
2. ___ Study, Manage Time, Organize

Time/materials/study skills

3. ___ Improve Reading/Writing Skills

Revise/write/use reading and writing strategies

4. ___ Improve Mathematics Skills

Solve/estimate/predict/synthesize/compute

5. ___ Set Goals/Plan

Be accountable/plan/set goals/make connections

6. ___ Access Resources

Question/information/technology/research/analyze


	Assessments: Pre, Daily/Weekly and Post

	Pre:

	

	Daily/Weekly: (Included on daily activities plans)

	

	Post-assessment consists of two parts:

	1.
Content-based (traditional paper and pencil test)

2.
Performance - or product-based


Unit Title: 

Day __________ of __________

	Readiness Indicator(s) for Today’s Activities
	

	# ____
	

	# ____
	

	
	

	State/District Standard(s) for Today’s Activities
	

	# ____
	

	# ____
	

	# ____
	

	# ____
	

	# ____
	


	Anticipated Times *
(90-minute Block Schedule)
	Sequence of Instruction
	Activities Checklist

	____ minutes (3)
	Get Started
	___ Admit slip

___ Post/discuss/copy objectives

___ Write in journal

___ Solve problems

___ Answer questions

___ Pre-assessment

___ Other _______________________

	____ minutes (5)
	Engage
	___ Display object/picture

___ Demonstrate reaction

___ Model/demonstrate lab

___ Discuss previous experiences

___ Other _______________________

	____ minutes (15)
	Explore
	___ Brainstorm

___ Investigate

___ Work problem

___ Lab activity
	___ Create lists

___ Build model

___ Analyze data

___ Evaluate steps

	
	
	___ Other _______________________

	____ minutes (15)
	Explain
	___ Lecture with guided notes

___ Student presentations

___ Media presentation

___ Interactive discussion

___ Other _______________________

	____ minutes (10)
	Practice Together
	___ Complete practice problems/labs

___ Use manipulatives

___ Construct graph/timelines

___ Make predictions

___ Collaborative writing

___ Whole group graphic organizers

___ Other _______________________


* The blocks of time for the sequence of instruction are suggested as a pacing guide. Some activities may take more time than suggested, and every element in the sequence of instruction may not occur everyday.

	____ minutes (10)
	Practice in Teams/groups/buddy-pairs
	____ Solve similar problems

____ Practice active reading strategies

____ Answer questions

____ Peer review/edit

____ Design other problems/questions/labs

____ Research information

____ Other _________________________

	____ minutes (10)
	Practice Alone
	____ Draft writing

____ Answer questions/problems

____ Design/construct other problems/


questions/labs

____ Revise work

____ Design individual investigation/project

____ Other _________________________

	____ minutes (15)
	Evaluate understanding (Daily/Weekly/Post-Assessment)
	____ Discussion

____ Open-response question(s)

____ Quiz/test (academic/authentic)

____ Writing sample

____ Individual project/investigation/


presentation

____ Other _________________________

	____ minutes (5)
	Closing Activities
	____ Assign/explain homework

____ Review major points

____ Answer questions

____ Student reflection activity

____ Exit slip

____ Other _________________________

	____ As Needed
	Enrichment/Extension/Re-teaching/

Accommodation(s)
	____ Review

____ Practice

____ Reading

____ Tutoring

____ Individual assignment

____ Other _________________________


	Resources/Instructional Materials Needed:


	Notes:


Attachment V
Actions for Improving the Transition to Ninth Grade

· Establish a schedule of ongoing meetings between middle and high school faculties to discuss curriculum and assessment, participate in joint professional development and monitor results of the transition initiative.

· Connect clubs and activities at the middle grades level to the same clubs and activities at the high school.  Allow incoming freshmen to attend “meet and greet” activities with the upper classmen belonging to the club or organization.  This will foster a sense of belonging from the first day of classes.

· Develop a high school shadowing day that allows rising freshmen to spend a day with a junior or senior mentor, and take at least one or two ninth-grade classes.

· Develop job shadowing opportunities for eighth grade students.  Job shadowing will provide a real-world connection and allow students to see the kinds of courses necessary for them to take in high school in order to prepare for a career in a field in which they are interested.

· Work with the middle schools to communicate to students the importance of doing well in high school. Begin talking with sixth and seventh-graders (and their parents) about what it means to be ready for high school college-prep classes.

· Develop a strong adviser/advisee program at the middle grades level to establish early guidance for students in connecting school to the real world and preparing for high school course selection.

· Provide time for middle grades and high school special education teachers to collaborate in planning for special education students’ schedules so that additional consideration can be addressed for strengths and weaknesses of those students.

· Allow upperclassmen to lead small group tours of the campus as well as leading small group discussions in which incoming students can ask questions.  Likewise, allow eighth graders to conduct tours for incoming middle school students and lead discussions with them about their concerns and questions.

· If time permits, allow an “early promotion” to take place during the last few days of school.  Allow each grade, from the elementary through high school, to attend classes in the next highest grade so that they can meet their instructors, receive summer reading lists, participate in pre-learning activities that will promote knowledge of the teacher’s expectations, and relieve tensions about the unknowns of the next school year.

· Prepare a welcome newsletter highlighting teachers who will be teaching incoming students and listing frequently asked questions that would allow students to have some knowledge of the next school year. Pictures of each teacher might be included.

· Allow upperclassmen to apply for a mentor position.  Upperclassmen could work within existing advisory groups to mentor younger students.

· Have eighth-graders write a paper in English class on the topic “What Students Need to Know to Be Successful in Ninth Grade.” Select a sample of the best and send to eighth-graders and their parents.

· Implement a required summer bridge program for rising ninth-graders performing below grade level in language arts and mathematics. The program should be a four to six-week program focusing on reading, mathematics, study skills and computer skills, taught by language arts and mathematics teachers. The daily program would consist of two hours of reading and writing, and two hours of mathematics. On four of the five days, students spend an additional two hours on the computer to complete reading, writing and mathematics assignments. On the fifth day, students participate in field trips and other experiences that help them learn how academic knowledge and skills are used outside the classroom.

· Bring incoming freshmen in to school one-three days prior to other students to allow them to become acclimated to the facility, rules and procedures.  Conduct mini-workshops on note-taking, homework, grading and other topics deemed essential by faculty.

· Conduct a teacher swap with the middle school.  Have ninth grade teachers swap with eighth grade teachers for a day, week or other time period to learn more about procedures and expectations at the schools.

· Develop a support class (i.e. AVID) that provides students with the support for success at the high school level.

· Develop a schedule that allows students not meeting standards when entering the ninth grade to “double-dose” in English and mathematics courses.

· Consider a mastery approach to mathematics where students are regrouped throughout the year to ensure all meet standards.
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